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INTRODUCTION

Three-types of educational systems are found within the

Navajo Reservation: (1). state-supported public schools, (2) Bureau

of Indian Affairs Boarding and Day Schools, and (3) private schools.

Approximately 50,000 students attend school daily, with sOme^25,-000

enrolled in public schools; 20,850 attending Bureau of Indian Affairs

schools, and the remaining 4,000 or so registered at private schools.

Few special education services are available to students.

Only fifty-two special class units are provided in Bureau of Indian

Affairs schools. Public schools offer no organized special services
while several private schools provide some services to handicapped

children. Therefore, it was and is readily apparent that a signifi-

cant number of handicapped children receive no special educational

services. Prior to the efforts of the Navajo Education Resource

Center, no regional.plan for full services to handicapped childrek,
had been developed.

To initiate movement in service provision for handicapped

Indiarchildren, it was necessary to identify these children, define".
(

an educational value system, assess all available .,esources as wr-13.

as needs, design and implement adequate models to deliver the

required services, and train personnel to staff the positions.

A Regional Resource Service System Office was decided

upon as the vehicle whereby some of these needs could be resolved.

Navajo Education Resource Center
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PREFACE

This final report, submitted by the Navajo Education

Resource Center to the Bureau of Indian Affairs, the Southwest

Regional ResourCe Center, and the Bureau of Education for the

Handicapped, contains Comprehensive information covering the

1973-1974 activities. Its primary function is to explain the various

objectives of the Center and to show how they were implemented.

Some parts of this report may also be used as a reference manual

by those administrators, principals, teachers, and related pro-

fessionals who wish to organize, or to supplement, their resource

room programs.

31 August 1974
New Mexico State University
Las Cruces; New Mexico

C17

P. Roland Caster.
Director
Navajo Education Resource Center

lil
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ABSTRACT

The purpose of this project was to develop an Indian Resourcp._

Service Office which would function as, a support service, system for

handicapped children's programs on the Navajo Reservation. This

Resource Service Office was to become a model of support services

to be replicated on other reservations.

The first year's progiam covered (1) conducting a prelimi-
i

nary identification study, (2) developing diagnostic/prescriptive

classroom services, (3) coordinating proposed IMC activities with

diagnostic efforts, (4) designing a procedure for diagnosis of Indian

children, and (5) developing a plan for subsequent stages of

development.

Activities for the first year4,were conducted at the manage-

ment level and were directed toward the planning and development

of direct service programs for handicapped children. The accompany-

ing document details how these programs were accomplished.

iv
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INTRODUCTION

Three types of educational systems are found within the

Navajo Reservation: (1)- state-supported public schools, (2) Bureau

of Indian Affairs Boarding and Day Schools, and (3) private schools.

Approximately 50,000 students attend school daily, with some 25,000

enrolled in public schools; 20,850 attending Bureau of Indian Affairs

schools, and the remaining 4,000 or so registered at private schools.

Few special education services are available to students.

Only fifty-two special class units are provided in Bureau of Indian

Affairs schools. Public schools offer no organized special services
while several private schools provide some services to handicapped

children. Therefore, it was and is readily apparent that a signifi-

cant number of handicapped children receive no special educational

services. Prior to the efforts of the Navajo Education Resource

Center, no regional.plan for full services to handicapped childre

had been developed:

To initiate movement in service provision for handicapped

IndiarAchildren, it was necessary to identify these fThildren, defines!
(

an educational value system, assess all available 1,esources as

as needs, design and implement adequate models to deliver the

required services, and train personnel to staff the positions.

A Regional Resource Service System Office was decided

upon as the vehicle whereby some of these needs could be resolved.

Navajo Education Resource Center



v

A contract was entered into between the Bureau'of Indian Affairs and

the Southwest Regional Resource Center under which the Bureau of

Indian Affairs directed the activities of the Indian Resource Office

while the Southwest Regional Resource Center acted as fiscal agent

for the $50, 125 grant.

Navajo Agency School Superintendents selected as the site

of the Indian Resource Office the 'geographical center of the Reserva-

tion, Many Farms, Arizona.,

vi
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CHAPTER I

OBJECTIVE I:

PRELIMINARY SURVEY"TO IDENTIFY

HANDICAPPED CHILDREN

I. INTRODUCTION

Statement of the problem. This objective addresses itself to

the question, "How many handicapped Indian children are there?" or

"Is the incidence of handicapped Indian children the same as'the

national figure?"

Indian educators contend that the incidence late of handicapped

Indian children probably is greater tha. that of the rest of the

nation. They base their beliefs on the fact that Indian children

average from 3-5 years below the expected achievement level for their

chronological age.

No statistical studies have been conducted to determine, the

numbers of handicapped Indian children, the areas of their handicaps,

or the educational services needed.

Na,ajo Education Resource Center



I
Original intent of objective and problems. encountered. Under

this objective, the original intent was to develop a preliminary

estimate of the numbers of handicapped children and their specific

handicaps.

A preliminary estimate would depend on the ability to,speci-

fically classify handicapped categories so that lay educators could

assist in a tally.

However, the manner of describing low achievement and educational

behaviors common to the handicapped would cause the inclusion of half of

the students and would not provide useable data.

In order to produce statistically accurate data upon which

educational programs could be planned and funding secured, it appeared

necessary to conduct a controlled identification study.

For this identification study, an evaluation approach had to be

developed and refined, funds secured, and people trained.

Need for one year expansion. The first year, 1973-1974, was

spent in developing an identification system (Pluralistic Assescment),

Navajo Education Resource Center
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securing inter-agency commitments, seeking funding, and training

personnel. In order for this objective to be productive and result in

meaningful data, one more year is necessary with special funding and

with inter-agency participation.

These factors were presented in the December 4th and 5th Advisory

Committee Meeting and the interpretation of Objective Number One was

$

approved for expansion as described above.

Results. The funding for a comprehensive study was sought through

a Title. VI proposal cooperatiVely planned with the Tribal Education

Offices. It has now been approved. Inter-agency participation has been

generated. An identification procedure was field tested (See Arizona

Prevalence Study) and evaluation teams were trained (See Training

Activities).

Navajo, Education Roc( .rce Center
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II. THE ARIZONA STATE PREVALENCE STUDY

4

The Arizona Department of Education is moving toward compliance

with a state law that requires Special Education offerings.in every

school by 197b.

Incidence sample study. In order to finance this service, the

State Department of Special Education conducted a state wide incidence

sample study. The BIA Resource Center coordinated the sample study for

the Navajo Reservation. (See position paper entitled "AV EXPERIMENTAL

OR MODEL APPROACH TO IMPLEMENTATION OF A PREVALENCE STUDX' WITHIN THE

STRUCTURE OF EDUCATIONAL SERVICES FOR AN INDIAN RESERVATION" -- Appendix A.)

Research design used, The Prevalence Study was built around Dr.

Jane Mercer's research design to collect the data. Her design called for

the administration of a '74 WISC-R, Motor Dexterity Inventory, Metropolitan

'70 Achievement Test, Templin-Darley Speech Inventory, Adaptive Behavior

Rating Scale and a Health History Inventory. This design was chosen

because it was the only assessment battery encompassing several important

Navajo Education Reource Center
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compc,nents: (1) the '14 revised edition of the WISC; (2) the Adaptive

Behavior Rating Scale; (3) a socia-modality index; and (4) the research

capacity of Dr. Mercer's staff.

The reservation sample. The reservation sample called for a sample

of 60 students from both BIA and Public schools in five different reser-

vation areas. Total data-was collected on forty-four children.

Unique problems encountered. The data collection activities

presented unique problems which must be avoided in the future in order

to insure more comprehensive data collecting activities. First, the

timing of the study placed the testing activities during the lambing

season and the closing of school. Second, Navajo Home Interviewers

were not able to follow through on their assignments. Third, lack of

in-school communications in Public Schools created scheduling problems.

And finally, because of pressing job requirements, the volunteer

psychoffietrists often had to delay testing activities which resulted

in some incomplete testing.

Navajo Education Resource Center
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Suitability of testing instruments. The battery of instruments

listed in the research design for data collection were deemed by the

Navajo Education Resource Center Director to be an appropriate approach

for student diagnosis and identification. Thus, the testing study was

a suitable activity in field testing and design.

Test administrators. A team of trained examiners administered

the various components of the battery. The team included a psychometrist,

a Navajo Home Interviewer, and p language therapist. These team members

had attended training sessions where they were instructed in the use of

test instruments by consultants from the University of Arizona and

Dr. Jane Mercer's project.

The Navajo Home Interviewers began the evaluation activities with

signed parental permission and administration of the Adaptive Behavior

Rating Scale. These Navajo Home Interviewers were employees of other

service agency organizations; their time and services were donated by

their employers.

Navajo Education Resource Center



A Speech Therapist administered the Templin-Darley language

inventory.,

The WISC, Mgtropolitan Achievement, and Motor Desterity Tests

were administered by psychometrists.

Conclusions of testing experience. This testing experience

evidences several conclusions:

le There have been significant improvements in the

'74 WISC -R. The move should be to adopt the revised form available

in the summer of '74.

2. A Motor Dexterity Inventory should be included in the

diagnostic battery. As of,this writing, the instrument used in the

research design has not been standardized. There are other standardized

instruments on the market which are as comprehensive. The Dexterity

Test included the Bender-Gestalt, an important test of the total

battery.

3. The Metro '70 was used in part -- the,reading and arithmetic

sections. The diagnosticians felt that this instrument was most

Navajo Education Resource Center
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inappropriate as a part of a battery of tests. A shorter instrument

designed for individual administration would have been more appropriate.

4. The Templin-Darley Articulation Test was-adequate but no

more so than one of any other ten on the market. A language inventory

should be included in any battery where children of bilingual

backgrounds are being evaluated.

5. The Adaptive Behavior Rating Scale used in the study'-.was

developed by Dr. Jane Mercer's staff and field tested in Riverside,

California using Black, Mexican-American, and Anglo students. Such a

scale is a very important component of a diagnostic battery.

In its present form, Dr. Mercer's ABR scaleis not appropriate

for Indian families. Some adaptation and field testing should be

done befo' :e it is used. Many specific questions need to be re-written

in view of the life-style of the Indian in crder to acquire the desired

information. As an example, some of the changes would involve those

questions dealing with pregnancy because Indian women are hesitant to

talk of such things. Other'changes would be in the questions

Navajo education Resource Center
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about early childhood diseases and accidents -- the reason being that Indian

parents are .often vague in recalling specific details about time, place,

and incident.

6. A Health History Inventory is appropriate as a component

of the diagnostic battery. At the present time, the Public Health

Services offices can provide ,-,omprehensive health history which

should become a pirt of the confidential material compiled for every

4ecial child.

Navajo,Education Resource Center
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CHAPTER II

OBJECTIVE II -- A REGION-WIDE

PROCEDURE FOR DIAGNOSIS AND

IDENTIFICATION OF HANDICAPPED CHILDREN

I. EVALUATION COMPONENT

Statement of the problem. One of the original five objectiva6
4v,

of the Bureau of Indian Affairs Resource Center was to design and

implement a region-wide procedure for diagnosis and identification

of handicapped children. This objective required the construction

of a definitive approach whichAiagnosticianS could use in child

assessment. The approach would' hpve to satisfy the bureau of Indian

Affairs at both local and national levels; it would also have to tap

every, or almost every, skill of the child -- psychological,

sensory, etc.

Navajo Education Resource Center
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II. BACKGROVND

ii

Previous practices. In past years, on the Navajo Reservation,

students who were candidates for classes for the handicapped were

,
referred'on the basis of their classroom teachers,sand/or, administrator

selec,tion. The administrator could be a principal, or a teacher

supervisor who functioned as a school principal.

Few schools employed a psychometrist. This left much of the

-evaluation and diagnosis to be done through contracts between school

agencies, private firms, college personnel, ana federally funded

projects. .Instfuments typically administered were the WISC, the Wide

Range Achievement Test, and neither the Beery or the Bender. 'A subse-

quent report was compiled wherein recommendation for student placement

was stated.

Rarely was;this report acted upon. Teachers sometimes knee

Navajo Education Resource Center
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neitler where it was nor that it even existed. Most administrators,

principals; and teachers did not realize that such reports could be used

for educational programming. Consequently, the test information was

filed for reference material or'fOr justifidation of Special Education

placement. Chis practice illustrates the need for future staff

-training and for plans concerning educational programming.

Evaluation and diagnosis by contract is unsatisfactory. For

numerous reasons, evaluation and diagnosis by contract,is not a recommended

approach. First, this method requires that all children be evaluated

at the same time during the school year, which is inconvenient with

school scheduling. Second, since large numbers of children are

evaluated, the diagnosticians are unable to be as thorough as when they

have fewer numbers of children to evaluate. Third, even though

reports are made on each child, the tester takes the face sheet with

him. Thus, complete test score information is not included in the

report which eliminates item analysis, or Compar:,on of scores. Finally,

this procedure does not provide an opportunity for the teacher to

confer with the diagnostician.

Navajo Education Resource Center

c0

s,



13

As a result of the unsatisfactory procedure of evaluation and

diagnosis by contract, one of the goals of the 1973-1974 project

1 \

involved the diagnostic training of personnel at each particular

school.

Prior standards for selection of handicapped Indian students

ars deficient. The prior standards for the selection of handiCapped

"children are not comprehensive in.nature and allow some handicapped

children to go unidentified: Some children are thus tested and placed

S

in self-contained situations when their actual needs are for limititeor

short-term services.

On the reservation, the practice of placement in Special Claltes

varies-from school to school. A child placed in a'Special Class in

one school may not be. considered for placement in another'given school.

This method indicates the need for an orderly manner in which to

select children for Special Services and Special Class placement.

Placement on basis of test scores is not desirable. The practice

of placement of labeling children on the basis of test scores is,

Navajo Education Resource Center
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most certainly, an undesirable piocedure. The Bureau of Indian Affairs

has currently developed a system of classifiCation of handicapped

children. (See Appendix B.) This system provides for four categories

of handicapping conditions: (1) ineellectual, (2) behavioral,

(3) physical, and (4) sensory. To each of these classifications,

one of four possible categories may be applied: mild, moderate, severe

or profound.

Even on the basis of this classification,scheme, discriminating

between types of handicaps and their educational needs as they pertain

to Special Class placement is going to be difficult, and perhaps, even

judgmental.

The need for precise method for total treatment of handicapped

Indian child. The conclusion of this discussion is that more precision

must be developed in finding the handicapped child, developing educational
A

services, and the actual delivery of those services. Precise development

prese-Itly appears to be an on-going process. Such an attempt will

4 7

\ Navajo Education Resource Center
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require the development of a support system which will monitor the

selection and placement of Students for Special placement.

Additional results of past procedures. As earlier stated, one
^,s4

effect of past procedures is that many handicapped Indian students

are not identified. Furthermore, a number of schools initiate no

Special Classes, and therefore, no evaluation is done. Special

services exist at some schools, at others they do not. In addition,

teacher refer

f
als usually tend to include only certain stereotyped

f

learning problems, such as behavior problems and severe retardation.

Teachers tend to exclude visual perception and auditory perceptual

problems, mild neurological disabilities and hypo-activity.

Navajo Education Resource Center
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III. FACTORS SURROUNDING

PROCEDURE FOR IDENTIFICATION

Statement of the problem. A number of unique factors surrounded

the Navajo Education Resource Center's selection of a procedure for

identification and diagnosis'of Navajo students. They concerned the

language factor, the cultural factor, and the cultural differences

between the psychometrist and the respondent.

The language factor. The language factor requires special

consideration. Some students come to school never having spoken

English; some are bilingual and can communicate in both Navajo and in

English, and a few are dominantly English speaking. As of this time,

ti

no evaluation instruments are published in the Navajo language.

Special services on the reservation is a recent educational effort.

Interest and concern for diagnostic and evaluative'iOtivities is now

being recognized and possibly tests in the Navajo language will be

Navajo Education Resource Center
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available in the future. Interest and leadership in this activity

should-be a'responsibility of this organization, the Navajo Education

Resource Center, and of the Bureau of Indian Affairs.

Cultural differences within the reservation. The Indian culture

differs greatly from other ethnic groups. Value systems, attitudes,

and beh-avioral patterns vary from groups used in norming evaluation

instruments. Within the reservation, we find significant variation.

Families living near metropolitan areas bordering the reservation have

enriching experiences not shared by those who live out in the hogans

of remote areas, which lack modern conveniences.

' Life near, metropolitan areas. Those people'who live near communities

are considered to be on the paved road. These., people have opportunities

to participate in community activities. Each community has a community

center where the latest movies are shown, school recreational activities

are conducted, tribal councils are heldand other family and parent

activities are conducted. They also have the advantage of electricity,

which makes television possible.in some of their homes. Some of these

homes have running water and some have indoor baths.

Navajo Education Resource Center
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Life in rural areas. Rural areas would be where there are no

paved roads, no electricity, and no water. These people get to town

infrequently, are unaware of what is going on in the world, and are

exposed to no enriching activities. During bad weather, these people

are completely isolated and, for long periods of time, have no contact

with other people.

Additional factors. Other conditions which affect the evaluation

process are the cultural background of the Anglo psychometrist versus

that of the Indian student, the potential training of the Navajo

psychometrist, and the lack of evaluative instruments written in the

Navajo language.

Cultural differences between the psychometrist and the respondent.

Because the typical Indian child is not taught to respond to his

elders in an outward manner, the Anglo psychometrist must spend a

significant amount of time developing rapport before eliciting

qualitative Verbal]. responses. Two or three sessions are sometimes

required before the child develops trust. The Indian child's manner of

° ^1

IP
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responding is not to be criticized. He merely responds in his own

way -- in the manner of his given heritage and customs. Certainly,

however, a Navajo psychometrist could develop raport much more

rapidly -- and, in time, a cadre of trained evaluators could be developed.

Training of Navajo psychometrists. Training of Navajo

psychometrists would solve sow of the evaluation problems but special

consideration would have to be given to the training process so that the

results be standardized.

Navajo language version of evaluative instruments. It is most

important that serious effort now begin to produce a Navajo language

version of the most suitable evaluative instruments. Such instruments

would include the Home Interview Scale, the Adaptive Behavior Rating

Scale, the Early Childhood Identification Scale, and the Diagnostic

Battery. The Diagnostic Battery contains the psycho-educational, the

motor-dexterity, the achievement scale, and the sensory-perception

inventory.

Navajo Education Resource Center



20

IV. IDENTIFICATION PROCESS

Activities surrounding selection of identification process.

The activities surroundirg the selection of an identification process

took the form of three processes: DireCt Field Testing, Participation

in the Arizona State Prevalence Study, and Process Training Sessions.

Initial field testing. Direct field testing was first conducted

at the Teec Nos Pos Boarding School. Fourteen students who were suspected

handicapped children, were evaluated by a battery of instruments.

Instruments used were: (1) the performance of the WISC,

(2) the Draw-A-Person, (3) the Bender-Gestalt, (4) the Peabody Picture

Vocabulary Test, and (5) parts of the Harris Test of Lateral Dominance.

Previous testing policy. The policy of testing on the Navajo

Reservation presently excludes the Verbal portion of the WISC, since

Indian children have a difficult time, both in understanding and in

expressing themselves in English. This policy is not always practiced

Navajo Education Resource Center
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by the contract agencies because there is no coordinated monitoring

agency to enforce the policy.

Need to monitor diagnostic and placement procedure. The above

policy again points out the definite need for monitoring the entire

diagnostic and placement procedure.

Basic general aptitude versus verbal performance. Navajo educators

feel that the Indian children neither respond well in the English

language nor are they inclined characteristically to verbalize. A

Verbal assessment, therefore, would not be indicative of basic general

aptitude, but more of verbal performance based on those instruments

now at hand.

Performances --.; the WISC. The Navajo students appear to have

little, if any, difficulty in responding to the performance section of

the WISC. A comparison of the scores on this section with the standardized

population reveals average performance. In this field testing activity,

deficits noted in sub-tests were supported by depressed performance in

other related psycho-motor activities.

Navajo Education Resource Center
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:

Performances on the Draw-A-Person. The Draw-A-Person activity is

sometimes questioned in use with Navajo students. This, primarily,

is because of the high skills exhibited by Irdians in artistic

reproductions. When scored in MA or IQ equivalents, this concern may be

justified.

The field test activity revealed that these fourteen suspected

handicapped students performed with little artistic ability and all

exhibited either developmental, conceptual, or psychomotor deficits.

These deficits were clearly discernable on the Draw-A-Person and it

thus appeared to be a useful instrument when used as an indicator of

performance deficit.

Performances on the Bender-Gestalt. The Bender-Gestalt Test

seemed to be a valuable instrument in identifying problems in fine

motor coordination, visual perception, eye-hand coordination, psycho-

motor deficits and emotionality. This instrument appeared equally

valuable with or without the use of the Koppity scoring scale.

Navajo Education Resource Center
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Performances on the Peabody. The Peabody Picture Vocabulary Test

did provide'a performance indication of English verbal quotient. To

report scores in IQ terms, however, is 'highly inadvisable since this

instrument deals solely with lapguage function

Performances on the Harris Test of Lateral Dominance. Parts of
IMMON11

the Harris Test of Lateral DoMinancewere administered. Performance

deficits were observable which either supported previous data or which

went unoietected in other evaluation activities. 'These motor activities

emphasized the necessity for incldding a motor dexterity inventory in

any battery administered.

Navajo Education Resource Center
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V. SUMMARY AND CONCLUSION

ON FIELD TESTING

Opportunity to compare reaction betty en Indian students and other

students. An important conclusion to the testing conducted is that

it offered an opportunity to gain the reactions of Indian boys ana girls

to the diagnostic instruments that are typically used in educational

institutions throughout the country.

Test battery supplies cognitive information. This battery of

test instrumAnts supplies.cognitive information that is needed bothr

for Special Class placement and for Educational Programming. Within

this battery, we have a psycho-educational instrument which indicates

learninOptitude and wkhave an achievement instrument which Indicates

functional

functional

instrument

performance. Another instrument is used to indicate the

level of sensory-pefteptual skills. This comprehensive

must deal with the hierarchy of functional development of

the auditory and visual modalities. The Motor Dexterity Instrument

Navajo Education Resource Center
j
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comprehensively includes all motor respOnse categories. Finally, the

Adaptive Behavior Ihventory gives art indication of the child's ability

to develop a meaningful-or functional role within his environment.

This basic battery of evaluative instruthents can be used to adequately

assess the skill development for an Indian child.

Most important variable of diagnostic process is sensitive

evaluator. The above procedure for evaluation provides a vehicle for

the diagnostician to cognitively assess a child's skill development.

The child's performance, however, must be inspired, precipitated, and

judged by the evaluator. It is he who must anticipate the difficulties

and problems which a particular child will face in h. responses.

In so doing, an effective evaluator can'inspire the child's maximum

- performance. Unless the relationship between the evaluator and the

child is reciprocal it will most likely be destructive In terms of valid

information. When the attitude of the evaluator is inappropriate, or

,

insensitive, it can create invalid test conclusions which if used, can

lead to totally inaccurate educational planning.

Navajo Enucation Resource Center
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OBJECTIVE III -- THE DEVELOPMENT OF A

DIAGNOSTIC /PRESCRIPTIVE RESOURCE ROOM MODEL

I. 4INTRODUCTION

'Discussion. The intent of this objective was to develop a Resource

Ps Ak
,

,

Room that could be used to demonstrate(to administrators, teachers,' And

aides the various aspects of maintattiing such a service.

A number of Resource Rooms were already in existenCe on the

reservat..on, some verytmell organi A and staffed with highly trained

instructors. It was decided to use one of these exisWg7cats for

, demonstration and observation purposes.

Two outstanding Resource Room programs were ideuti*fied at the

Creas,wood Boardinu

J

:hool. One was selected to be used as a demonstration

room and permission was secured from the appropriate administrators.

Navajo Education Resource Center
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While some Resource Roomb were already in existence, inure were

needed in schools which had no special service programs for their sudents.

Also, there were a number of existing self-contained classes that needed

to take the Resource Room approach.
1

Out of the need for more Resource Room services came the concurrent
47

1,

4

need to make Resource Room information available.
. Anistrators needed

information about program structure, objectives, types of students

served, materials' to order, and how to evaluate effectiveItess of,, the

service,

Teachers needed to know about'stildent selection,.indrvidualized

instruction, materials to match deficits, evaluation, and scheduling.

Aides needed to have a description of their roles and 'responsibilitie..

A'dewonstration class could illustrate some of this information

to a few, but the logistics of the need exceeded the capacity of-one

demonstration room.

Navajo Education Resource Center
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It was decided to develop an organizational manual which would

explain and Illustrate some of the necessary operational procedures for

a Resource Room. Included would be lists, sources, and a design for

student selection and diagnosis. A copy of the manual is provided

herein. (See Appendix D .)

A task force of eight Special Educators from the Bureau of Indian

Affairs Special Programs were appointed. This group met together

throughout the year and developed a Resource Room manual for publication.

The model Resource Roam at Greasewood played an important role in

the development of this manual. It served as a training station for

members of the task force and provided an excellent source for photographs

illustrating pertinent sections of the manual. In addition, as the year

progressed teachers and aides were scheduled to o'userve the rcam in session

and discu-s processes with the Resource Room teacher.

The basic purpose for the develormant of a model Resource Room

Navajo Education Resource Center
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was to illustrate all phases of the operational process in order that

new units could be efficiently implemented and operated in schools

throughout the reservation area.

As the year progressed, the Area Office emphasized the trend away

from self-L;ontained class units and toward Resource Room services. As

a result of this emphasit, schools contacted tqle Navajo Education

Resource Centel. asking for assistance in developing plans for the

development of these services. Data already compiled by the Task

Force committee was provided the requesting schools as they wrote

their funding proposals.

The material for the Resource Room manual was compiled and submitted

to the New Mexico State University Printing Service. Two hundred

copies of tie manual were ordered and will be ready for distribution

ih August, 197

Many sessions ,/ith administrators planning to initiate Resource

Navajo Education Resource Center
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Roam programs were'conducted by the Director of the Navajo Education

Resource Center.

The Teak Force Committee on Resource Foams prOfited. from the

experience since it had the sameeffectos a training activity. /

This group now has the expertise to function as'an Advisory Committee
*.

for Resource Rooms.

Achievement of Objective III. It is felt that the intent of this

objective was fulfilled in the 1973-1974 activities and, as a result,

the benefits to programs will accrue in the coming school years.

Navajo Education Resource Center
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CHAPTER IV

OBJECTIVE IV -- OPERATION. PROCEDURES I

FOR CO- ORDINATING MATERIALS RESOURCES DEVELOPMENT

s*, IN THE SERIF PROJECT

I. INTiODUCT/ON

"By 36 June '74 an operational procedure for coordinating materials

resources development in the SEIM prOject with the diagnostic evaluation

,

services of Cae project will be completed." (See Sub-Contract.Appendix E)

Intent of Objective. The intent of Objective IV was to establish

an Instructional Materials Center to develop the complete operational

program, and then, to coordinate those services with the Resource Office

capacity so that the two services would funct..on as one.

I
Discussion. A proposal was submitted to provide funds for materi-

als and personnel to develop the INC capacity. Notification was received

on September 12, 1973 that the proposal was not funded.

S.0
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In conference with project consultants, November 7-8, it was

learned that an opportunity existed to develop Associate IMC services

through the IMC-SE of the University of Southern California.

In order to be approved for Associate Center status a proposal

riquest was to Le submitted to the IMP-SEJAdvisory Board. (See enclosure

herein -- III.) The Prc?osal was presented and approval for IMC Associ-
$

ate Center status was received on .January 17,' 1974.-

This Associate Center arrangement provided neither budget nor

personnel for the development of services. The USC-IMC regional office

did have a structure for services -(see enclosure herein -- IV) that

would assist in t establishment of some services for the reservation.

This would provide a framework forNle establishment of s full service

IMC for 1974-1975.

4
The strategy was to generate movement in IMC services,through the

benefits offered by ' .0 -IMC. Apother IMC proposal would be written far

Navajo Education Resource Center
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Federal funding under Title VI for School Year 1974-1975. A position

paper including a budget was prepared and submitted to the Navajo

2.)

Education Coordinator and Director of; Title VI Funding Office, BIA.

(See enclosure herein -- V.)

Although there was no response from tie Title VI funding office

the possibility of receiving Title I funds was assured.

Navajo Education Lesource Center
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U. DEVELOPMENT OF SERVICES IMC

Ltscussion. Upon receiving approval of Associate Center status,

the Navajo Education Resource Center developed a concurrent activity

structure to meld the two services into one approach. This was

carried out by the existing staff.

Five hundred dollars worth of instructional materials were to be

provided from the Regional Office. These were ordered on February 1, 1974.

A telephone communication system with the Regional Office was arranged. A

complete listing of Special Education teachers on the Navajo Reservation

was developed and given to the Regional Office for monthly mailout

information.

Plans were initiated to comduct a materials workshop for all reser-

vation Special teachers. Annotated materials lists were received and

placed on file at the NERC office for twhers reference and information.

Special training in the "Systems Fore" niagnostic/Prescription/

Navajo Education Resource Center
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Material Cataloging approach was given to the Director, Navajo Education

Resource Center. A complete Systems Fore kit was provided to the Navajo

Education Resource Center.

In January, the Diagnostic/Prescriptive section.: of Systems Fore

were placed in a Special Education class of Education4/1y Handicapped

elementary aged students. The purpose was to field test the approach

1

with Indian students in determining its contributive value to the coming

years' Resource Room program.

The teachef was trained in its use and tmplented the approach

for four months. The reported results were positive with more meaning-

ful behaviOrs exhibited on behalf of both teacher and students. Modifi-

A

cation was done to adapt the approach to differing cultures and

available reference and instructional materials. The conclusion was

that the "Systems Fore" Diagnostic/Prescriptive approach would be an

orderly Instructional design to use in Resource Rooms and self-contained

units for the mild and moderately handicapped. This would be of parti-

cular value to the instructor just beginning individualized instruction

Navajo Education Resource Center
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on a prescriptive basis.

The regional center in Los angeles was visited by the Director,

Navajo Education Resource Center. Final arrangements were tOde to secure

a materials demonstrator for the planned area-wide workshop to be conducted

during May, 1974, at Hunters Point, Arizona. Available materials were

reviewed for use withNavajo students and training packages for teachers

were selected.

Materials demonstration and exhibit activities were conducted con-

currently in Toyei Boarding School, Tuba City Boarding School, Greasewood

Boarding SOlool, Contigency-Management, training session--Flagstaff,

Window Rock offices, Lake Valley Boarding School and teacher training

session--Continental Divide.

An operation TMC base was established during the 1973-1974 empha-

sis. Materials were collected, catalogues secured, mailing lists

compilea, a newsletter developed, and plans for continued service

implemented.

Navajo Education Resource Center
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Achievement of Objective IV. It is felt that, considering limited

funds and personnel, the intent of the initial objective his been well

established in the framework of Navajo education services.

Navajo Education Resource Center
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III. PROPOSAL

Navajo Education Resource Center

P. O. Box 275

Many Farms, Arizona 86503

Proposal

To develop an associate patellite SEIMC unit on the Navajo
Reservation whitch includes areas of Arizona, New Mexico, and
Utah, and whicb/ will service BIA schools, public and private schools.

//

Goals

To develop an operational procedure for coordinating the
services of an INC unit and a RRC unit.

C.;

To serve as a central collection, evaluation, indexing,
and loan distribution agency for instructional and professional
materials for 'exceptional children.

To cooperate with existing regional and associate service
and research agencies in sharing of information, and coordination
of activities.

To work with commercial companies and the Regional Netwtrk-
in the development, design, and fabrication of specialized instruc-
tional materials.

To stimulate, facilitate, and coordinate classroom behaviors
of teachers of exceptional children.

Objectives

All teachers of BIA and private schools on the Navajo
Reservation (will be identified and placed on the mailing, 14st by
March 31.*

* It is understood that Public School teachers are serviced by an
Associat:, IMC unit in St. Johns, Arizona.

, Navajo Education Resource Center
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All of the designated special teachers will have received
explanatory-information regarding the services of the Associate
Center by June I.

Each year the center will host at least one mini - workshop in

'each of the five Navajo Agencies in the area of the Educationally
Handicapped by June 1.

The Associate Center will host at least one media demonstration
display of interest to teachers of handicapped children by June 1.

-//
The Center will/generate .s development projects

specifically designed to meet the needs of Navajo children.

The Center will participate in materials evaluations in coopera-
ti-m with the Netwo-- objectives.

Area To Be Served

Navajo Reservation

Agencies

0

Number of Children it
Special Programs

Tuba City 242

Ft. Defiance 472

Shiprock 264

Chinle 182

Eastern Navajo 163

c.

Navajo &Ucation Resource enter
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IV. PROPOSED GOALS, OBJECTIVES, ACTIVITIES
FOR NETWORK OF ASSOCIATE CENTERS

FISCAL YEAR 1974

Coal

To improve the personal andleducational achievement
of exceptiOnal individuals io their fullest potential
through a viable system of Associate Instructional
Media Centers for Special Education in the Region
Network of California, Arizona, and Nevada.

Objectives

1.0 To provide and review a two-way communication system
between associate centers and legional centers.

1.1 To explore and= cost out the development of Assoc.
center line both incoming and outgoing for region. -

1.2 To provide a newsletter (new format) combining
SHARE and the Communicator and issued 8 times a
year -

1.3 Tc provide to all associate centers reports on
materials evaluations -

1.4 To provide two associate center meetings, one
Task Force oriented and one information oriented
(two days) -

2.0 To provide media and materials for each associate level.

2._ T. provide $500 in ma trials for each associate
center.

2.2 To survey the specific needs for materials of
eaci associate center by November, 1973...

2.3 Identify several alternative methods of acquiring
materials and media -

3.0 To provide training in the use of media and materials.

1.1 To provide coordination or consultant for specified

media training -

Navajo Education Resource Center
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3.2 To develop and list commercial vendors supplying
materials, media training -

This project was supported in part by a grant from the

Bureau of Education for the Handicapped, U. S. Office of
Education which is gratefully acknowledged.,

3.3 To provide packaged training in specific media skills,
i.e., slide projector, overhead, video tape -

3.4 To develop video-tape presentations on use of materials,
i.e., Peabody Kits, SRA Kits, specific programmed
materials -

4.0 To provide a system, for evaluation of the effectiveness of
media-materials.

4.1 To continue, expand and revise, as needed, the current
evaluation of materials system -

4.2 To complete at least 8 materials evaluations during
FY '74 -

4.3 To collect, organize, and disseminate evaluation/
research, information on materials developed by other
organizations, i.e., Fountain Valley, Visalia-
Distar -

4.4 To participate in national media, materials evaluation
activities -

4.5 To provide reimbursement for associate centers for
evaluation activities -

5.0 To provide a retrieval system for instructional materials/
media.

5.1 '"o develop a clearing house for materials in the Asso-
ciate Centers with the ability to locate/retrieve more
materials between Associate Centers -

5.2 To purchase, develop or otherwise obtain an approved
system and place it in the Associate Center network -

6.0 To provide, maintain and modify the Associate Center Net-
work as needed.

6.1 Determine the criteria for establishment and operation
of an Associate Center .

Naval() Education Resource Center
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6.2 Conduct an ongoing birectional evaluation and moni-
toring of Network Centers -

6.3 Support Associate Center programs with consultation
and assistance -

7.0 To actively seek financial support to supplement and enhance
the activities of the Associate Center Network.

1.1 Solicit local, state, and national pUblic agen,:y
support -

7.2 Solicit private agency support -

7.3 Solicit local/community support -

(7.1 - 7.2 - 7.3) Task Force of three member,::

8.0 To provide a continuous system for needs assessment.

8.1 Query Associate Center clientele at least ore each
year and disseminate data on information to Regional
Center and to Associate Center clientele -

8.2 Record materials usage data through the Associate
Center and disseminate data to the "egional Center -

9.0 To cooperate with other related agencies (i.e., RMC,
RRC, etc.).

9.1 Identify all related agencies - local, state and
national -

9.2 Establish working relationships with these agencies -

9.3 Implement cooperative effort between Network and
Agencies -

Navajo Education Resource Center
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V. CONCEPT PAPER

Navajo "alucation Resource Center
Navajo Nation

Many Farms, Arizona 86503

Concept Paper:

Instructional Materials Center

It is proposed that fur:s be made available to provide an
adequate budget to fully supply a strategically located unit'-with
materials, eouipment, and staff. This center would be located
within the Navajo Reservation to serve personnel of BIA schools,
public schools, private schools, trilal schools, Headstart, and
community-parent groups.

The major goal is to establish a materials resource service to
educators that will contribute to the improvement of education
of all handicapped chqdren in the reservation.

IMC unit will be designed to provide services to all
professional personnel who are concerned ant involved witb the
cAucation of handicapped children

Specific goals are:

1) To develop and implement methods and media
through insLrvicla and pre-service education
in schools within the five educational agencies
so that if achieved, the special educators in
the region wi.. J.emonstrate:

a. increased knowledge of the
various instructional mater-
ials a-ailable on the market.

b. increased skill in the use of
instructional materials and
equipment in the classroom.

c. increased skill in selecting
appropriate and effective
instructional materials accord-
ing to ildividual student needs.

Navajo Education Resource Center
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d. increased skill in bringing
about desirable behavioral
changes arcng handicapped
children.

e. increased skill :n the use
of instructional materials
in a prescriptive teaching
approach.

2) To develop and implement methods and media for
obtaining and di.,seminating inc71Aatfon regarding
instructional materials so-that if achieved,
special educators will demonstrate:

a. increased knowledge of the
eff;:ctiveness of instructional
materials in .,---1A.eving

instructional tAectives.

b. increased skill in evaluati.ng
the effecti. mess o_ instruc
tional materials.

Strategies

1) An advisory committee consisting of a rel. esentative from
each Agency will plan with the regional media - consultant.
to establish structure for needed services fc' the
reservation.

The advisory committee will appr...a the budget, recommend
material selection ,, and set priorities for agency needs.

2) A full-time salaried TIC Medi--.3onsultant will be employed
to initiate and perpetuate th. IMC services. The IMC
consultant will be caned on for demons ation teaching
and consultant services to all educational agencies within
the reservation. The consultant will develop and administrate
a materials check-out system as materials have been purchased,
acquisitioned, ar_ catalogued.

3) In ordlr to make maximuu use of the IMC, plans 'must include
a) allocations for a storage-re rieval system, . b) a

cataloging system that could be used reservationdide as
well as an a national level, c) an extensive mai!-out
service.

4) Projections include community educational - 4vities to
develop greater und'rstanding the handicapped child
through uz, of video-tapes, films, filmstrips; radio,
tribal meetings.

Nay:. jo Educati, , Resource Center



5) Agreements will be developed with the Regional Area Learning
Center for direct and indirect services in establishing,
developing, and maintaining, services to agency educators.

Agreements will be made with agency school officials to
use their personnel in providing services to other
agencies thus multiplying the effect of the training and
service components. Agreements will be made with the
Area Office, Director of Special Education to coordinate
service ..hrust to localities consistent with Area goals
and plans. 4reements will be made with Agency school
districts for provision of housing and office spaces needed.

Qperational Guidelines 4
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The IMC unit would be a service extension of the model Navajo
Education R23ource Center sand would be responsible to he director
of this Resource unit. Thy provision of this service would be a
cooperative effor- between the Navajo Area Office, Director of
Special Education and the NERC.

The IMC unit will be ous ,! with `he NERC and secretarial services
will be provided throllgh ,:his arrangement.

Evaluation

An evaluation model with systeTati.c continuous evaluation will
be developed to show the effectiveness of a reserve ion enterprise
in anticipation that '.he reservation advisory committee could
eventually serve to project direction to general Special
Education programs in other areas in the media in the future.

Budget

Salaries:
Media Consult .n'.

Fringe (11.5%)

Travel:

$ 12,000
1,380

4,090

Operating Costs:
Supplies 30C

Communication (postage, to ephone) 600

Educational Materials 8,000

Educational Equipment 2 000
14.900

Total Budget $ 26,280

Navajo Education Resolr-e Center



CHAP :'ER V

OBJECTIVT V--

INTRODTION TO MODEL PLAN:

"PLAN FOR SUBSEOUE..T PHASES"

1. INTRODUCTIoN

Discussio_i. regional WA plan for subsequent phases of

the project will be submitted . . (,gee Appendix .c;, "Sub-Contract.")

The first funding year (1973-1974) of he BIA Rest.,',rce

Conte,.' was to be co,-,ducted at the management level, Specific ob-

jectives were to be developed and evolved into a plan to provide a

structured approach to the development of an Indian Regional Resource.

Support Service System. TI- function of this Support Service System

would he to provide to reset -ation educators services would

unable them l:o develop a full spectrum of educa,..onal services for

all handicapped Indian childr n. This would be done through

(1) needs assessment, (2) program planning consultation, (3) instruc-

tional developmen' consultation, 14) personnel training capacity,

(5) demonstration and experimental activitie3 and (6) information

and data services. (See Apoendi- F, "Model Plan for an Indian

Learning R,,source Centex ")

It is stated in the ne.ds analyses of the original contract

that " . , . no regional p.an fc'r full services to handicapped L to

children Las been developed," (See Appendix E, "Sub- Contract.; ")

.7

Navajo E iucation Resource enter
1
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:'uch a plan is needed not only to assure that educational services

will be proVided to all handicapped Indian children within a given

time fra,rne but also to assure the efficient expenditure of funds

and manpower.

The following is a proposed plan which charts the present

program and, over a four-year span, achieves the desired growth

in a full-service pattern.

Navajo Education Resource Center



49

A. THE ROLE OF THE

REGIONAL SUPPORT SERVICE CENTEP

In order to accomplish the growth from the present program

to one which provides educational services to all handicapped students,

a support service system will be essential. For that support service

system to have the capacity to respond to anticipated requests it must

be staffed with sufficient numbers of well-trained members.

The following design will provide a full-service back-up

system for the expected growth of the preceding proposed plan.

Navajo Education Resource Center
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CW-PTER VI

OBJECIVE VI -.

SERVICES ACTIVITIES

INTRODUCTION

In addition to tb?, five initial objectives stated in original

conrract, a sixth objective was developtid. Before the i:Je objectives

could be achieved, before ,:oordination could begin, Lefore a design for

a service model could be conceived. .) direct service act:-/ity had to be

added to fu.Ictional design of this research project.

lnItiation of direct services. Direct services were initiated by

r,,ponding to r"quests for assistance from the field. In some ca--s,

request,, for assistance w,Le met by training existing staff memoers; in

otUr ci!,es, consultants were secured to render services. And many times,

tLe Nlvd1 Mu,,ation Res)urce Centel Director responded to the reve.,,ts.

Navajo Education Resource Center
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Direct services took the form of six types of activities:

1. Conferences with Administrators

2. Training Sessions

3. workshops

4. Consultant Services

5. Diagnostic Services

6. Program Development and Evaluation

7. StLlent Evaluation

Twelve thousand, seven hundred forty seven miles (12747) were

traveled in responses to requests for direct service. Seven hundred

eighty ,,ine (789) pc-21e were inv,Aved in sixty-five (65) diverse

direct service activities

This effort represents only a token service in relation to the

actual need that exists in Special Services for h idicapped children.

The involvement of providing this small service illustrates the unmet

needs that exist in reservation schools.

It became apparent that Special teachers in BIA schools lacked

Navajo Edueati,r Resource Center
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the benefit of an administrator or consultant who was close at han-I

skilled in handicapped children's services, and capable of dealL2g with

the many protllms which arose in p. gramming exceptiona; chil !refl.

Such a laF in leacership can only result in diminishing Special

nrograms, particularly whe.:. 'there are on' one or two such units in

alschool.

In view of the above statement, some schools tried to take

comfort in the fact that their programs were on contract with a large

University employing highly skilled Professors of Special Education.

Proximity, however, could be Oiscounted and required frequent

teacher contact was absent.

Recommendations for resolvin,s direct service neels. RecommendatiOns

for resolving the numerous direct service needs are as stated in the

paragraphs below.

ff

Navajo Education Resource Center
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1. At this the Poll,,,:atiohal stricture of the BIA

Agency provides neither for support nor for stimulation of quality

provisions to exceptional children's programs. Each BIA agency within

the reservat:-.n 4-ea should employ a Special Education SpeCialist

(or team of specialists). Their sole funcLion should be to work directly

with Special Education teachers and programs within that agency.

2. The agency specialist should coordi,slte directly with

the Area Special Education Director who bears the r sponsibility for

program approval.

The Area Special Education Director should have a staff to

assist in program review and approval, program needs assessment, Special

Education policy and student placement approval, generating funds and

resources for program enrichment, maintaining statistical records, and

conducting teacher training activities.

A separate budget should be identified to assure funding of

Navajo Education Resource Center
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Special ;'clucation program needs.

The following chart offers a sample organizational structure.

3. The continuance and development of a Resource Center

,:ipuld be assured by developing a source of continuing funding. Such

a Resource Center should form a part of the Special Education program

within every reservation area where population permits.

An operational model is suggested in Objective`) -- Plan for

Subsequent Phases of Developm,nt.

4. A comprehensivc, training program should be maintained.

Adminit_Llrators, physical education teachers, aides, and dormitory

personnel should be included as well , Special Education and Regular

teachers.

5. A cadre of child diagnosticians should be provided

either by training of existing personnel or by employment. These

diagnosticians should be expect to fill the need for all reservation

Navajo Education Resource Center
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child evaluations.

Results of direct se..ice activities. The direct service activities,--

resulted in (1) developing a first -hand awareness of actual program

needs; (2) estaliishing p-t-oject visability; (3) resolving several

crises situations; and (4) exlierinenting with several personhel

training designs.

Navajo Ec;ucation Resource Center

1



S
p
e
c
i
a
l
 
O
f
f
c
e

S
c
h
o
o
l
'

S
u
p
e
r
i
n
t
e
n
d
e
n
t

U
n
i
t

E
d
u
c
.

S
p
e
c
i
a
l
i
s
t

T
A
B
L
E
 
V
I

R
E
S
E
R
V
A
T
I
O
N
 
A
R
E
A
 
C
H
E
M
A
T
I
C

S
P
E
C
I
A
L
 
E
D
U
C
A
T
I
O
N
 
P
R
,
J
u
R
A
M

S
c
h
o
o
l

U
n
i
t

r
A
g
e
n
c
y

O
f
f
;
:
e

S
u
p
e
r
i
n
t
e
n
d
e
n
t

S
p
e
c
i
a
l
 
E
d
u
c
.

p
e
c
i
a
l
i
s
t

A
r
e
a
 
O
f
f
i
c
e

S
u
p
e
r
i
n
t
e
n
d
e
n
t
.

S
c
h
o
o
l

U
n
i
t

A
g
e
n
c
y
 
O
f
f
I
e
c

S
p
e
c
i
a
l
 
L
d
u
c
.

S
p
e
c
i
a
l
i
s
t

S
c
h
o
o
l

C
-
1
.
)
T
s
/

U
n
i
t

S
c
h
o
o
l

U
n
i
t

S
p
e
c
i
a
l
 
E
d
u
c

S
p
e
c
i
a
l
i
s
t

p
e
c
i
a
l
 
E
d
u
c

D
i
r
e
c
t
o
r

.
P
r
 
,
r
a
m
 
R
e
v
'
.
 
e
k
e
.

2
.

P
I
 
?
r
a
m

3
.

N
e
e
d
 
A
s
s
e
s
s
m
e
n
t
.

4
.

G
e
n
e
r
a
t
e
 
F
u
n
d
s
 
a
n
d

R
e
s
o
r
c
e
s
.

5
S
t
a
t
i
s
t
i
c
a
l
 
R
e
c
o
r
d
s
.

6
.

T
e
a
c
h
e
r
'
T
r
a
i
n
i
l
l
.

i
P
r
o
g
r
a
m
 
S
t
a
n
d
a
r
o
s
.

S
t
u
d
e
n
t
 
P
l
a
c
e
u

i
t

P
o
l
i
c
i
e
s
.

1/
31

M
irm

aJ

*
L
i
n
e
s
 
o
f
 
r
e
l
a
t
i
,

C
h
i
p
 
d
e
n
o
t
e
 
p
r
o
g
r
a
m
 
e
v
a
l
u
a
_
_
,
,
n
/
a
p
p
r
o
v
a
1

c
o
o
r
d
i
h
a
t
:
 
n
 
a

r
e
s
o
u
-
c
e
 
a
s
s
i
s
t
a
n
c
e
.



I , PR ..ESS TRAINING SESSIONS

7rocess training activities took t, ee forms: individual training

,sessions, 3oup sessions for psychometrists, and

for teachers.

ntifica,ion training

-)se. schools contracted with Universities to conductkchild

e
diaonostic activ ies. These services were expensive reparts .

TeceL,J on each child included only minimal information.

An existing need was to develop the on-reservation diagnostic

capacity. This could be done the training people who were presently

znployed in the schools and who expressed a desire to learn these

assessment skills.

Individual trainin sessions were conductvri in schools with

personnel who requested the training and who indicated a willingness to

,t ;

Navajo Education Resource Center
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1 n,

ffoll.)w-up with appropri to Univelisity course work which would net the

Store standards for certification as a diagnostisoian.

Training was done by tl-e BIA Resource Center Director, a,d on-

reservation personnel_ who were secured as consultants for training

activities.

Group training sessions were conducted f.r personnel who formed

°_e4 :s for the Prevalence Stud'

A session for psychometrists was conducted by Dr. Shitala Mishara

of The University of Arizona. The session attended to the administration

of the 1974 Weschler Intelligence Scale for Children-R.

A traAaing session for Home Interviewers was conducted by

-Ros McGrath of Dr. Jane Mercer's staff. The administration of the

Adaptive Benavior Rat ; Scale was the subject of this session.

Speech therapists 4 re instructed in the use of the Templin-Darley

Articulation Scale.

Navajo Education Resource Center
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Early Identification of the Handicapped was the subject of 3

large group training session conducted at Continental Divide. Forty

beginner and first grade teachers were instructed in the use of scales,

inventories, and other commercial assessment instruments by the teachers

in the identification of problems that :Quid become learning handicaps.

These included the Purdue Perceptual Motor Scale, the Valett Developmental

Survey, the Peabody Individual Achievement Test, the Peabody Picture

Vocabulary Test, and the Key Math Inventory. Over-view sessions

were conducted on the WISC and ITPA. Seven trainers were selected

to instruct the teachers in the proper use of selected instruments.

All instruments used were classified for teacher use.

Navajo Education Resource Center



BUREAU OF INDIAN AFFAIRS

Training Sess'on

Contingen,:y ManagemenL

March, 1974

little America Motel

Flagstaff, Arizona

7

Sponsored By: Implementors:

Navajo Education Resource Center Helen Zongolowich
Many Farms, Arizona

Instructional Materials Center, S.E.
Traininpl Session Director:

Los Angeles, California Laurine Ruleau

Consultant:

Bruce Weston

Training Session Secretary:

Charlene Crosby
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- Workshop
Training Session: Teams
Bureau of Indian Affairs -
Contingency Management

Workshop Overflew

Train six teams consisting of three people per team seleeLed
from different demographic areas of the Navajo reservation. Teams
to consist of Teacher Supervisor, Special Education Tea.her, and
Teacher's Aide.

Workshop to be conduce in two separate sessions. First se,=lion
wail be training followed by an intermission where training is imple-
mented in classrooms with onsijght visits by Director of Worksh 1 and
NERC Director. r:cond session will be a one day follow-up/reporting
session.

Content of Training Session to be Lont(ngency Management,
Duration of first session, 31/2 days. Location of session, F. toff,
Arizona, in Little America Motel facilities. Date of Workshop to
be mid-March.

Three training leaders will conduct sessions. Leaders are
presently on staff at Greasewood Boarding School and were traindt in
similar sessions, Spring 1973, in California.

Mr. Bruce Weston of 7MCSE, Los Angeles, California will monitor
training sessions and serve as consultant during planning stages
and actual training sessions.

Laurine Ruleau will function as Director of Workshop and Will
coordinate all acts ities with appropriate BIA officials and super-
visors.

Roland Caster will sponsor workshop and assist as implementor
in small group activities.

Charlene Crosby will function as workshop secretary and will
prepare reimbursement vouchers and handle lodging and meal billing
and prepare materials and reports necessary for group sessions.

Navajo Education Resource Center
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PLANNING AND ORGANIZATIONAL ,SEQUENCE

1. Assess Needs
Select Training Category

2. Coordinate withIBIA, Window -,ck,
IMC /S", Los Angeles

3. Budget Funds

, 4. Enlist Training Implemen-Drs

5, Secure Training Site

6. Select Trainees (teams;

7. Planning Session,with Trair--1

8. Secure' Training-Session Materials'

9. Final Accomodation Arrangements

0. Conduct 31/2 Day Session

11. Reimbursement Voucher and Payment Activities

12. Visit Six Team Sites

13. Accomodations for Follow-up Session

14. Conduct Follow-up Session

15. Reimbursement Voucher and Payment Acti '_ties

$

e

Navajo Education Resource Center
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Assess Need: Select Traini,A. Category

Site visits and personal conferences suggest needs to include
student managemer', and, motivational skills.

Such skills usiul to all Special children staff members.

A tralninc prr6ram for trainors in Contingency ManP3ement to
result in a ltiplier effec_ will be copducLed.

Coordinate\ with BIA--IMCISE

Director o Special Education services for Navajo Area Office,
Laurine Ruleau, approves training plan and agrees to act as
training session director. '

N.

Arrangements for assistance of,IMC/SE, Los Angeles, made with
Field Coordinator, Bruce Weston

Navajo Education Resource Center



68

For the BIA Special Education programs:

A training workshop in Contingency Management (CM) will be held
in March for five to seven 3-person teams.

Taws gill consist of a-teacher supervisor, a teacher, and
an aide from th,! same. administrative units (there are 44 units).

NEW' wtil select and invite the teams and secure a written
cornitmnt from each person selected to implement CM for 21
days in the classroom ofrthe teacher member of the team.

NERC will also secure a commitment from each tem to attend
the second workshop in May to share with the other teams
heir experiences. problems, solutions, etc.. with CM.

LA will design a commitment form.

NERC will attempt to select teams who are likely to be imitated
ip., [-ont( wno are liked, respected.

1MCSE, LA will design format of the workshops.

LYCSE, LA & NHRC will select the CM trainers and small group
leadeTs,

NFRc wi;1 arrange for the payment of their expases and
honoraria, tf any,

rmCSE, LA will design with f. the materials to be used in the
workshops (and the evaluation forms).

LA will cootdinate their part.L:.ipation in the workshop.

\;!;.v -11:
cot dates for both workshops.
grange for food, lodtying, meeting & recreation facilities.
for both workshops.
Hindle all respondence phone communications with teams
visit each team once between workshop #1 and #2 to evaluate
implementation and advise, encourage, stroke team.

will disLuss all of this with 1*.trine Euleau.

N:k. adv!se IMCSE, LA as to whether training to -m should
f, ,m Creasewood. (Teacher Supervisor at Greasewood).
Helett longolowich.

Navajo Education Resource Ccater
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Budget Funds

All expenses provided by Navajo Education Resource Center
(attached).

Enlist aiinilm Implementors

Team training in Los Angeles session, Spring 1973, now
employed in Greasewood Boarding School.

Team members, Helen Zongolowich, Elsie Kempter, contacted
December 14, 1973, and agreed to serve as Session Implementors
along with staff member Helen Kempter who has been trained
since Spring.

Navajo Education Resource Center
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Workshop Budget

ADMINISTRATION
Materials, supply and workshop $100.00
Postage 15.00
Telephone 50.00
Travel -
1300 miles © 10¢ 130.00
Sub-Total $295.00

PHYSICAL FACILITIES (Little Amer!ca, Flagstaff)
14 Rooms for 25 people

share room basis
@ 4)20.40. per room for days 840.00

(1st and 2nd session)
350 meals for 25 people
(14 meals per perSop, - 1st and 2nd session)

@ 2.00 per meal 700.00
Sub-Total $1,540.00

TRAVEL
Travel for 7 cars avg. 400 miles
roundtrip - 2800 miles, 2 rcundtrips
5600 miles @ 10¢ 560.00

GRAND TOTAL $2,395.00

Navajo Education Resource Center
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Select Trainees,

1. It 1.8 desired that representatives be selected from
each of 5 Navajo Agencies.

2. Planning session with Special Education Director,
Laurine Ruleau to nominate most receptive Team
participants.

3. List of potertial trainees compiled.

Contlact with first selections made verbally by
Special Education Director and Director of The
Navajo Education Resource Center.

5. Personnel showing great interest in participating --
follow-up interview explain responsibilities,
involvement, sign commitment contract.

6. Final approval and arrangements with committed
Trainees.

Navajo Eaucatior Resource Center
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2

Navajo Area Office
Window Rock, Navajo Nation, (Arizona) 86515

Memorandum

Lo: Contingency Management Training Teams

From: Education Specialist (Special Education)

Subject: Participation in the Contingency Management
Diffusion Project

Thank you for the interest you have expressed in participating in
the Contingency Management Diffusion Project.

Before making the kind of committment that is being asked of you,
please consider carefully the following information.

1. The conference, March 4-7, is only the beginning
of an on-going involvement in which you are com-
mitting yourself not only to implement Contingency
MOagement in the classroom of the teacher member
oe'the team, fotit to facilitate the implementation
of Contingency Management in the classroom of
three other teachers in your school.

2. The cenference, March 4-7, will be an intensive ex-
perience requiring the participants to be present
at the conference from Monday evening to Thursday
noon. It will be a hard working conference re-
quiring specific tasks to be accomplished and con-
siderable involvement with the other members of
the group.

As you can see, involvement in this project will be demanding.
It is with this in mind that great are has been taken in the
selection of the training teams.

What do you think now that you have read all this The group is
select, the demands are high. We think that the personal satis-
faction will be equally as high.

Nayajo Education Resource Ccnter



In view of the information provided in this memo, if you are still
determincL: to participate, here are the following steps that you
should take.

A. Each member of your training team should complete
the Training Team Response Form (copies enclosed).

B. The teacher member of your team should complete
the Pre-Training Commfttment Form (copies enclo,d).

C. Return these completed forms to this office by
February 15.

3. There will be a second conference, early May, at which
each team will make presentations to the other teams
describing the success of their team as facilitators of
change.

We are looking forward to hearing from you and to an outstanding
experience together with you.

Concur:

73

Education Specialist (Special Education)

JADvary 31.1974
Assistant Area Director (Education) Date

CC: 100

200

005
File

M&F
Roland Caster

225:CLRULEAU:lb 1/30/74

Navajo Education Recource Centvr
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Secure Traininc, Site

Accomodations for 18 trainees and 7 Training Session facilitators
needed. 13 double rooms and 1 single room needed for 4 nights. Eleven
meals will be arranged.

Check-in will be done Monday night. Sessions conducted from
Tuesday morning through Friday noon.

Facility: Little America Motel
Flagstaff, Arizona 779 2741

Date:

Rates:

Meals:

$20.00 per double room
14 rooms will be needed

$280.00
4 nights

$1120.00

Breakfast 100? $2.5b
14nch 10012 2.95

Slipper 75@, 4.95

tax,'15% gratuities

$250.00
295.00

371.25

174.04
$1080.29

74
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-SI *Goal° Education esoutaz nntzt
Programs for Handicapped Children

P. 0. BOX 275

MANY FARMS, ARIZONA 86503
Roland Caster, Director

ma B. B--o, Secretary February 14, 1974

Judy Miln
Little America Motel
P. 0_ Box 850
Flagstaff, Arizona b6001

'Dear Judy,

This is to confirm our telephone reservations for a coming workshop.
The dates of the Navajo Education Resource Center training session will be
March 4 through March 7. Workshop participants will be asked to check in
from 1:00 to 6;00 Monday, March 4 and will check out from 10:30-12:00,
Thursday, March 7.

75

Telephone:,

602- 781 - 6325

I

During the training session, we will need a meeting room that will
accommodate 25 people with room for a display. This room can be set up
with chairs and a speakers stand. No provisions for(writing need be made
in this room.

We also need meeting areas for 4 sub-group activities where writing
will be none. It was discussed.that one larger room could be used for two
groups'. Subgroups will consist of 6-8 people. A large table, with seating
could accommodate their needs.

A planned session on Monday evening from 6"30 - 9;30 will be conducted.
An hors d'oeuvre table with wine will be needed for this session and could
be set up in the large meeting room. Twenty five people will be served at
this time.

Sessions from 8:00 to 5:00 will he conducted on Tuesday and Wechwsuay
and from 8:00 to 11:00 on Thursday.

We will Serve the partiCipants through your, buffet service. There
will be the same group of twenty five beginning with the evening buffet
Monday through the noon buffet on Thursday.

RC/crc

Tato I s

Sincerely,

Roland Caster, Director
Navajo Education Resource Center

or PE. iq room

a° bc-cec



Planning Session With Trainers

January 28-29 (Gallup, Window Rock, Greasewood)

Lourine Ruleau
Helen Zongolowich
Bruce Weston
R. Caster
Elsie Kanyid
Helen Kempler
Nancy Hyatt

February 8 (Chinle)

Helen Zongolowich
R. Caster

February 20 (Greasewood)

Helen Zongolcwich
R. Caster

I

76
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Materials: Training Session

1. Schodule of Training Session activities, accomodations,
times, dates, reimbursement arrangements. Prepare
brochure for mail out to each member of 6 teams and
facilitators.

Navajo Education REsource Center
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Navajo Education Resource Center
Programs for Handicapped Children

P.O. Box 275

Many Farms, Arizona 86503

All of us who are planning together for the coming Diffusion/Change

Agent session are very excited about the quality of the teams that have

chosen to participate.

For our March conference (March 4-7), we will be staying at the Little

America Motel in Flagstaff. This facility is located on the east side of

Flagstaff just off Interstate 40.

The Navajo Education Resource Center will provide for all the rooms

and meals. You need only enough money for your expenses to and from the

conference site. Travel reimbursement will be paid for one car per team

at the rate of 10q per mile. If a team plans to bring more than one
vehicle, pleas, decide leforehand which party will apply for the reimburse-

ment.

Double rooms will be provided and you will be asked to select your

room mate. Should you desire a single room, o.le can be provided with

the individual partieipant paying the $6.50 per night, differential.

You are urged to bring casual (comfortable) clothing. Check-in

time will be from 1:00 p.m. to 6:00 p.m. Monday (March 4) and departure

time approximately 12:30 p.m. Thursday (March 7).

You will need to bring a calendar of your commitments to the March

conference, to facilitate your planning for implementation and training

in your home scool.

Enclosed are three articles. Please read these prior to the confer-

ence. It will be nore understandable if you a-e familiar with the use of

the following terms:

Low Probability Behavior's (LPB's)
'sigh Probability Behavior's (HPB's)

Successive Appriximation
Reinf'.ircing Event (RE)

Navajo Education Resource Center
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The following is quoted from Dr. Lloyd
Homme's new bool., How to Use Contingency
Contracting in the Classroom. Research
Press, 1969, pp.18-21. See *

Chapter 3

Grandma's Law and Other Rules

As stated in Chapter 1, rules of contracting are not entire, unknown
to the average teacher or parent. In fact, much of contingency contracting
may be summed up in Grandma's Law which states: "First clean up your

plate, then you may have your dessert."

More formally and precisely, we can identify ten basic rules. The first

five refer to the use of the reward in contracting, while the last five
describe characteristics of proper contracting.

Rule 1: The contract payoff (reward) should be immediate. It is of part-

icular importance that this rule be observed early in the game when the
child is just learning about contracting. Initial contracts (see Rule 2)

should demand a small bit of behavior, then a progress check to see wheth-

er the behavior was executed to the contractor's specifications. Then the

reward should be offered immediately. It is important that the presenta-

tion of the reinforcer be contingent only on the adequate performance of
the behavior and not, for example, on the passage of time. Contracting

will go well to the extent that the precision of the performance-reward
relationship is respected.

Rule 2: Initial contracts should call for and reward small a roximations.

If the initial perfoemance requested from the student is a small, simple-
to-perform approximation to the final performance desired, no difficulties

will be encountered. If, on the other hand, the performance requested is
too precise, and tog difficult for the student to perform, no amount of

reward will help. In facti_the major thing wrong with intuitive contin-
gency contracting (at it sometimes occurs in everyday situations-see
Grandma's Law above) is.that the intuitive contingency manager does not
settle for small steps or approximations. The intuitive contract is like-
ly to say, "Clean your room," rather than, "First, put your shoes in the

eloset." The intuitive contingency contraet is likely to say, "Do all the
arithmetic problems at the end of the chapter correctly, then you may watch
a movie." The systematic motivation manager is more likely td say, "Do the
firsttwo problems correctly, then we will watch a movie for five minutes."
The employer, when he is training new employees always has to reward approx-

imations. If the new employee were to be rewarded only for expert performance
at the start, he would never obtain the offered reward and would more than

likely void the contract (i.e., leave the job).

* RESEARCH PRESS

Post Office Box 2459, 3t-tion A
Champaign, Illinois 61820

This project was supported in part by a grant from the"
Burefu of Education for the Handicapped, U.S. Office
of Education which is gratefully acknowledged.
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Rule 3: kewardfrequaltly with small amounts. Experience has shown (and
there is considerable laboratory evidence to support this) that it is far
more effective to give frequent, small reinforcements than a few large
ones. As Rule 2 indicates, this is of particular importance early in the
game.

Rule 4: The contract should call for and reward accomnlishment rather than
obedience. Thus, the contract should say: "If you accomplish such and such,

you will be rewarded with such and such, not, "If you do what I tell you to
do, I will reward you with such and such." Reward for accomplishment leads
to independence. Reward for obedience leads only to continued dependence on
the person to whom the child learns to be obedient.

,/

Rule 5: Reward the performance after it occurs. At first glare e, this is the

most self-evident of all the rules: first some task behavior, then some rein-
forcing responses or reinforcing stimuli.' The reader may be saying to
himself by now, "Why, that'S nothing but the old 'first work, then play'
sequence does not occur just once, twice, or three times a day. The task
and the reinforcing events and broken down into small components, so that
the ! quence will occur dozens of times each day.

It is striking to note, when one begins to observe the order of events, ilow
frequently the order is reversed. For example, "Just one more game of
cards" (a reinforcing activity), "then you've got to do your homework" (a
task event). Or, "Stop watching television" (a reinforcing event), "and
carry out this trash" (a task event). The examples illustrate that these
events do not, by themselves, automatically get broken down into small units
and arranged in the correct order. That is the purpose of this book, to demon-
strate the method of correctly managing contingencies.

Rule 6: The contract must be fair. This rule simply means that the terms of
the contract, on both sides of the agreement ("If you will do X, I will do Y"),

must be of relatively equal weight. Imagine a contract, for example, in which
a teacher says to the student, "If you get all A's throughout the school year,
I will take you to the movias." This kind of a contract could hardly be

called fair. On the other hand, the teach ,'s saying, "If you sit quietly for two
minutes, I will take you to the movies," would also be an unbalanced contract.
In this case, theweight of what is offered by the initiator of thecontract
would be immensely greater than theweight of the behavior demanded by the

contract. In general, one must try to relate the amount of reward to the
amount of performance.

Teachers and parents sometimes feel uncomfortable with rewarding the students
"for what they should be doing anyway." It seems to be somehow immoral to re-
war-1 today's child for doing assignments that earlier generations had to do

'for else." Hut the fact is that children learn better, and more willingly, if
reinforcers follow difficult activities. We wouldn't say today's children
primarily because of their fun value. The crucial difference is in the time

sequence of offering them.

Rile 7: The terms of th, contract must be clear. This means that the terms on

both sides of the agreement must be explicitly ,Aated. For example, an

unclear contract would sa "Do a few arithmetic. Froblem,,, and Lhen we' will do

something more interesting." A more clearly stated contra,t would say, "Do
ten: arithmetic problems correctly and then we will watch the first 1,ur minute!,

of this Popeyc cartoon. The child must always know hot, much performanL. is

expected of him and what he can expect as a payoft.
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Rule 8: The contrast must be honest. An honest contract is one which

is (a) carried out immediately, and (b) carried out according to the
terms specified in the contract.

Rule 9: The cc:itract must be positive. An appropriate contract Mould
not say, "I will no'.. do X, if you will do Y." The terms of the contract
should contribute something to the child's experience, rather than take
something away from him. Note that often contracts used in the schc,o1
and in the home are implicitly of a negative type. E.g., "Behave as I
tell you" implies "You will not get punished if you behave as I tell
you." The outstanding characteristic of negative contracting is that
it involves a threat of punishment.

Rule 10: Contracting as a method must be used systematically. Perhaps
the most difficult thing to learn about the laws of contingency is that
they go on working all the time, whether one pays any attention to them
or not. That is to say, these laws do not hold only during arithmetic
period or the reading lesson, or only during school hours. for that
matter. A reinforcement followihg a bit of behavior will strengthen
that behavior whether or not it occurs during school hours, As one
becomes familiar with contingency management procedures one might ask,
"What is the payoff for the child?" for almost every behavior requested
of the child.

Once contracting has been established as a motivation management procedure,
it should be maintained, and care should be taken not to reward undesireable
acts. Remember, the best way to eliminate unwanted behaviors is to make
certain that they are never reinforced in any way; instead, see to it that
in the same situation some other behavior is reinforced, which is itself
incompatible with the undesirable behavior.

What is the payoff for the parent or teacher? The parents and teachers now
using these rules in their management of child motivation find that child-
ren are eager to perform under these conditions. These children do not

show the timid or aggressive traits of children performing under duress and
coerctJn. Nor do they exhibit the demanding and "spoiled" characteristics of
those who are used to receiving unearned benefits. There is a kind of joy
in their activities; they seem to have a feeling of delight in their willing
and conscious accomplishment and their well deserved rewards, Observing and

participating in this kind of learning is, in turn, the greatest reward
teachers or parents can experience.
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Contingency Management

Lloyd Homme

/1 4
Resear,eh Department

Westinghouse.Learning Corporation

Albuquerque, New Mexico

.0e1

It takes several years of graduate study to made an,operant con-
ditioner. Among other things, the student must learn aboutoperant con-
ditioning apparatus, about stimulus control, about db-zens of-reinforce-
ment schedules,'qd combinations of schedules (Ferster & Skinner, 1957),
and about how Operant conditioners are slightly superior to everyone else. 1

This all takes time, but many people think the time well spent. There is one,
other class of behaviors the operant conditioner is supposed to learn; how

discoveg new variables and relationships between variables of which be-
havior i5 a functionf In other Words, he is supposed to learn how to be a
scientist. ,

wr

Most of this behavioral reperteire is not needed by a contingency
manager. The realization of this' Was made it possible repeatedly to show.
(Allen, Buell, Harris & Wolf, 1964; Ayllen & Michael, 1959; Davison,_1965;,

tend Sulzer, 1962) Ythat a contingency manager (sometimes called a behavioral
engineer).can be trained in a very short time--sometimes in a. matter of days,
or evil hours. '

That is to say, operant,,conditioning and contingency management are
not the same thing. Contingency management is a crucial bit of technology
derived from operant cdnditfoting, not operant conditioning itself. The
reason this distinctionrs important it that there are peoples in our
society--parents, teachers, and so on.4who.have to deal with tremendous
amounts .Pf behavior. They have ne4ther the time nor the inclination to
learn operant conditioning, but they welcome a small bit of technology
which gives them some conprol over what is going to happen next in the
world of behavior.

I
The example's in this paper are not taken from conventional classroom

situations, bub teachers will be able to extrapolate from the simple prin-
.

ciple'involved (pay for reinforcing events with task behaviors) directly
to their classrooms. When they do, they will get into trouble. The ass
tent principal will want to knbw what, precisely, the reason, is for the
teacher's children being out on the playground at 10:15 when recess doesn't
even begin until 10:30. (That's when,theblg hand points to 6, Miss Jones.
That's it--10:50--kether your whole clasS got all their arithmetic problems
right or not.)

This project was supported in part by a grant from
the Bureau of EducatiOn for the Handicapped U.S.
Office of Education,which'is: gratefully acknowledged.
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Teachinenontingency Management

The central therhe in teaching contingeilcy management is a simplerand-
obvious one: The likelihood that,behavior will recur depends on its conse-
quence. To teedh saMeone to_become a skilled contingency manager, one
simply has to teachhim to take this fact of life "Seriously &Lough to observe
that it holds for all-behaviors, for all organisms, at,all times, and that it
is important even in the case of seemingly trivial bits of behavior, on the
grounds that larger, more important response classes are bUilt from them. As '

. a matter.of fact, it-seems to be turning out that the difference betweenan
:excellent contingency manager and a not-so-excellent one is a willingness
to reinforce approximations early in the game., From the examples of con-,
tingency management given below, it is quite clear that things would not
-have gone so smoothly wiihouttheeinforcement of successive approxima-
tions to the final behavior the contingency manager wanted.

Finding Reinforcers

The picture most psychologists conjure up when they think of an
operant conditioner working with a Child is that- often M&M candy dispenser
dressed id a white lab coat. Happily, this ste.eotype, if it ever had any
validity, is now quite old fashioned, quite out of date.

The reason for this turn of events may be traced to the impetus given
this area by the work of David Premack. This is not the place to review
Premack's work; suffice it to say that he and others are finding considerable
laboratory support for the elegantly simple notion (Premack, 19654 p. 131):
"For any pair of responses, the more probable one will reinforce the less
probable one." If,the contingency manager takes this principle seriously --
that is to say, literally -- he will have thousands of reinforcers at his
disposal where he may have had one or two before.

In the practical application of the Premack principle, one usually
doesn't have the time or facilities to define behavior probabilities in terms
of relative frequency of occurrence. Thus, the term probability is used in

"Lthe everyday, nonrigorous sense. Children will often announce, without urging,
what their high probability behaviors are at the moment. For example,
when a child says, "Let's go fora walk," or "Let's play this ame;" or when
he -points. to a urawing of a particular .event on a menu of reinforcing
events (Addison & Hamme, 1966), he is informing the contingency manager of
What will reinforce at that particular moment. to strengthen a low
probability behavior, the contingency manager simply calls for an approxi-
mation of it, and then permi'-s a short time for interacting with the re-
inforcing event.

'43
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Some Instances of the A lication of Contine._

84

Mane ement with Children

In practice, the contingency manager specifies a series of micro-
contracts which substantively take the -form: "Execute some amount of low
probability behavior; then you may immediately engage in some high probability
behavior for a specified time."p

The differential probability hypothesis is'notable not only for what
it says, but for what it does not say. It does not say: "Of any two re-
sponses, the more probable one will reinforce the less probable one in middle-,
class or upper-crass children"; it does not say: "...in white children";
itcldoes not say: "...in emotionally nondisturbed children"; it does not
say: "...as long as the S has not come from a different culture."2 What
is being slid is that, as long as the S is an organism, the differential

. probability rule will hold. Happily, as the following examples are intended
`' to illustrate, we seem to be finding this is the case.

Three Normal Middle-Class Three-Year-Olds 7 1

Our initial attempt in using the Premack prj.nciple proved remarkably
effective with three exuberant three- year -olds (Homme, C deBaca, Devine,
Steinhorst,'& Rickert, 1963). The high probability behaviors used as re=
inforcers w&re of the sort generally suppressed by the environment, e.g.
running and screaming. The contracts specified by the contingency manager
were of the sort, "Sit quietly and watch what I do at the blackboard; then
you Mayrun and scream until the timer goes 'Ding'.' Altholith, as it should,
the technology employed in this initial attempt now looks crude, there can
be little doubt that it was effective.

"V'

Two Children of Poverty

There is no dearth of authorities to explain how and why children of
the poor and diLferent. To `find out if they obeyed a different set of be-
havioial laws, taff members of this department sought out two Negro boys,
fcive and six, of poor families., It may be argued that these were not "real"
slum kids, since our town does not have slums,)but they were at least poor.

What was most striking to us in this pilot project was the speed with
which these children from a different culture learned middle-class behaviors.
They learned instantly, for example, to knock on a door and inquire, "May
I come in?" when entering the reinforcing event area was contingent pn this
behavior. They cheerfully fulfilled small contracts of the '.sual sort: "Exe-

cute some low probability behavior (-4nd another letter that luoks like this
one.), and then you nay execute some high probability behavior." We were

prepared to find that different high probability behaviors would have to be
used to reinforce these children, bdt ais was not the case. The usual pro-
gram of water colors, crayons (after they were shown how to use them), push-
ing a castor-equipped chair, and so forth, served to reinforce behaviors very
nicely.
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Twenty-Three R;k

Guidance counselors were used to recruit SS for a'study (Homme, 1964)
of adolescents wilb were high school dropouts or judged by their guidance
counselors to.be potential dropouts. These adolescents had the behaviors
usually associated with street kids. They spoke a hip_jargon, some of them
were discovered to be carrying knives, some of them wore their sun glasses
at all times, and so on. The low probability' behavior for these Ss was
getting themselves through programmed intructional material in ,subjects like
arithmetic and reading. Most of the high probability behaviors used to re-
inforce these were of the conventional sort: time for a break, coffeee. smoke,

coke, and so on. However, there were some surprises. For some these Ss,

going through a program in Russian proved to a reliable high probability
behavior.- When this was discovered, their contracts would take a form like
the following: "Do 20 frames of arithmetic; then you may work on Russian
for 10 minutes." This does serve to illustrate that one need now-know why
a high probability behavior exists in order to use it as a'reinfoicer: My

own speculation about why street kids' high probability behavior is learning
Russian is that fuzz cannot read messages written in Russian.

The success of the prpject was mainly in terms of the excellent motiva-
tion exhibited by these Ss. After the first week, there were zero dropouts,
and 'attendance was virtually perfect. Absences which did occur were all ,

accounted for, and ore ftundred per cent of them were made up by working ex-
tra time. And there were no fights. A generally pleasant emotional atmos-
phere prevailed, in spite of the fact that these adolescents were of the
"hard-to-handle" vari-ity prior to the project.

Four Preschool Indian Children

Indian culture of the southwestern United States has been the sub-
ject of intensive and prolonged study. The study has been so intensive and
so prolonged that the Indians themselves say that typicajt Indian family
consists of the mother, the father, four children, and an anthropologist.

pe ways in which American Indian culture differs from non-Indian
American culture are real and interesting enough to be studied in their own
right. But cultural differences are often used for scapegoat purposes; they
are frequently used to explain the failure of conventional teaching methods.

To test the feasibility of a contingency managelient system (Homme,
1965a), staff memebers went to an Indian reservation and set up a,-one-room

school with two areas: one area for the execution of low probability behaviors;
the other for high probability. behaviors. The Ss the Governor of the Reserva-
tion had picked out for us to work with were the four children judged by nim
to be the,least likely to succeed in school. They had brothers and sisters

''who had failed or were failing in school, and they were the shiest of all
the children on the reservation. The low probability behoLiors the contin-
gency managers wanted to strengthen were English vocabulary items (Point to

the horse, and say "horse."), and again the high probability behaviors used
to reinforce these were quite conventional odes.

t
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In summary, these preschool Indian children acted as though they were
organisms. Further, by the time the six -week project was over, trey were as
noisy and nonshy as children ought t,,get.- They were seen again about a month
after conventional school had begun; their behavior was aboilt what it was when
we first saw them. Not all changes'are lasting ones.

A Five-year-Old Nontalking Retardate

Five-year-old Diana (IQ about 43) is about the size of a normal three-
year-old. When she was first brought to the laboratory, she had a vocabu-
lary of half a dozen words. Among them was the phrase, "What's that?" ,This
phrase served quite reliably to get action from adults, particularly strangers.
Unsuspecting staff pecretaries, for example, were often heard g'ving quite

technicalechnical descriptions of their electric typewriters.: The fact that
Diana had comprehended nothingpof the explanation, of course, did not stop her
from repeating the queStionkhilt pointing her finger in another direction.

Basically, the same contingency management system which worked with
bright three-year-olds was quite satisfactory to Diana. The differences were

% that she was taught to use the menu by getting-her to pOint at some object,
gaving the object immediately appear. For example, if she pointed to a piece
of candy, a piece of candy was immediately givenIto her; if she pointed at .

. a ball, a ball was immediately rolled to her, and so on. Those familiar
with laboratory procedures (Home & Klaus, 1962) will recognize this as an
instance of magazine training.

The low probability behavior we set out to strengthen was imitation of
speech. Starting out with the requirement that one sound be approximated be-
fore a reinforcing event occurred, the requirement was gradually shiftedup-
wards until the imitation of ten or so words could be demanded before a min-
ute of reinforcing activity was permitted. With this kind of management,, her
vocabulary increased to around 200 words. But our chief interest in this
project was. not to see how much behavior we could install; it was rather to
see whether contingency, management would be effective in the case of a defec-
tive organism. It was.

A Blind Sixteen-Year-Old Inmate of a State Mental Hospital

On first coming into contact with cork agency management and the
Premack principle, students of behavior usually ask, "How do you find high '
probability behaviors?" The answer is, "Let the S tell you." The more
experience we get in this area, the more we are inclintd to think that S
will always do this. He may not do it verbally, but he will find a way.
The following contingency management interaction is illustrative.

When the contingency manager first saw the S, she was sitting quietly
on a ward of a state mental hospital. Her chair was against one of the walls,

. and she was staring straight ahead through sightless eyes, just asishe had
been doing most her waking'hours for the eight years she had been hospi-
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talized. What were her high probability behaviors? There appeared to be none.

But when the contingency manager walked over to her and spoke, she indicated
what at least one of them was. She seized his hand and smelled the back of
it. To conditionyerbal behavior, the contingency manager simply withheld
his hind until some-approximation to an acceptable'response to the command,
"Say X," was executed (where X was some word or phrase). immediately after
the patient verbalized, the contingency manager would give her-his hand to

.

.1. smell for a few seconds.

With this kind of management, within an hour, the contingency Manager
\. had reinforced sufficiently so that the verbal rate had increased considerably.

The hospital's clinical psychologist interne remarked that the patient had never
talked -so- -much at one time since she had known her.

Psychothet4Ty: The Teaching_ of Self Management of Contin encies

The Premack principle makes no mention
..

of 'who should; Manage the con:
tingencies between high and low probability behaviors. This leaves the way open
for the possibility of the S's managing his own contingencies. Of course,
it is assumed that variables which maintain the controlling,response (Skinner,
195j) are to'be-found in the external environment,' Another assumption Ot this
kind of psychotherapy is that covert operants, which I have called coverants
('kuh- verants ") obey the same laws-as.overt operants (Homme,1965b; HoMme,
1966). Pertinent to the present topic is the pioneering work of Bandura and
associates .(e.g., Bandura & Kupers, 1964) on self-monitoring and self-rein-
forcement. How much of this kind of technology can be taught to children is

1:simply unknown at the present time, but the possibility exists that me ex- .

citing new developments are in store for those who are willing to exp riment..
,
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Footnotes

1. Lloyd Home, personal communication, 1966.

2. Obviously, the ommision of such qualifiAs has direct relevance to
Masling's incisive comMens about training of clinical child
psychologist (Newsletter, 1964, V, 2),

3. An account of this project is also given in the film, "Teaching
English Vocabulary to Preschool Indian Children at the San
Felipe Indian Reservation."

4. This project is described in more detail in the film, "Teaching
Verbalization by Contingency Management."



TRAINING TEAM RESPONSE FORM

(Check those items which apply)

. Date

Name

Agency

Dear Miss Ruleau:

I am aware:

( ) that the conferences,Will be task oriented,

( ) that we are committing ourselves to implement contingency
management in the classroom of the teacher member of our
team,

-(' ) that we are committing ourselves to train three other
teachers in ouT school. to do likewise,

( and I still want to participate.

Comments, Questions: ,

Signature:

.Signature of your School 'Superintendent indicating his approval of
your participation in this program (Food, lodging and travel expenses
to be provided by the Navajo Education Resource Center).

School Superintendent

Navajo Education Resource Center.



Name of Teacher:

Schoig:

PRE-TRAINING COMMITMENT

Date:

District:

Age Range of Students:

Home Address:

Phone:

Special ducation Classification:

Zip Code:

91

As part of my involvement in this training, program in Contingency Management,
'I agree to implement the procedures listed below with all of my students fO.: 20

school days. (Success criteria: At least six students, or total class, for at
least 16 school days).

0

My room will be arranged to include A specific task area and a specific re-
inforcement area.

('
A menu (e.g., a list, a poster, a 60oklet) of available reinforcement activi-
ties will be made available to the "students.

. The students will be involved in selecting the activities for the reinforcement

area.

Non-verbal signals established for: work in progress, help needed,
task completion, ",and for returning from the reinforcement area to the task area.

_
A pattern of task/reinforcement cycling will be repeated throughout, at least
609, of classroom time:

a) The students will be assigned appropriate task;

b) Upon signal from student that his task,is completed, his work will be
checked by the teacher or aide for acceptable quality;

c) If the work is completed satisfactorily, the teacher or aide will dismiss
the student to 'the reinforcement area (RE area);

d) Dismissal to reinforcement area will be contingent on task completion
rather than passage of time;

e) Upon a pre-arranged signal (e.g., timer bell, light flick, etc.), the
students will return to the 4msk area and begin next task:*

Signature of Techer:

(Make two copies: One for teacher and one for training agency).

Navajo Education Resourde. ter
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POST-IMPLEMENTATION TEACHER STATEMENT
lie

Name of Teacher: Date:

A
School District Address: Number of Students

in Class:.

Zip Code

As part of my involvement in this training program in Contingency Management,
I implemented the procedures-listed below with of my students for
school days. ,(Success criteria: At least six students, or total class, for
at least 16 school days).

1. My roam was arianged to include a specific task area and a specific rein-
forcement area.

6 p

A A menu (e.g., a list, a poster, a booklet) of available reinforcement
activities was made available to the students.

3. The studentere involved in selecting the acLivities for the reinforce-
4

ment

4. 'Non-verbal signals were established for: work in progress, help needea,
task completion, and for returning from:the reinforcement' area to the task
area:

5. A pattern of task/reinforcement cycling wa-s.repeated'throughout at least 60%
of classroom time:

a) The-students were assigned appropriate task;

b) Upon signal from student that hit, task was completed, his worl, was ,

checked by the teacher or aide ,zceptable quality;

c) If the work was completed statisfactorily, the teacher or aide dismissed
the student to the reinforcement area (RE area);

d) Dismissal to reinforcement area was contingent on task completion rather
than passage of time;

e) Upon a pre-arranged4Signal (e.g., timer bell, light flick, etc.), tbe
students returned to the 'task, area and, began next task.

Further Comments:

Signature of Teacher:

(Make two copies: One for teacher and onefor training agency).

Navajo Education Resource Center



Name of Teacher

Name of School

Address of School

OBSERVATION CHECKLIST

liate of Observation

Name of Observer

Phone Number of School

Name of School District

Grade Level Special education Classification.

Is a teacher aide assigned to this class? Portion of Day'

1.

2.

3.

'DIRECT OBSERVATIONS

Is room arranged in two areas:.
Yes No

1) Task Area
t ( ) ( )

2) Reinforcemohtleixea ( ) ( )

Is a reinforcement event (RE) menu available
to the students?

( ) (

Are non-verbal signals fox (1), work in,
progress; (2) help needed; (3) task
completed being used:
-by the student?
- by the teacher?

4. Parts of cycle observed:
-Student is assigned task?
-Stpdent signals completion of task?
-Upon signal from student, teacher (or aide)
checks s'tudent's work?
- Teacher (or aide) dismisses student to
reinforcement area (RE Area)?

-Student goes to reinforcement area?
-On non-verbal signal, the student returns
to task area and begins next task?

omments of Observer:

Signature df Observer:

Title of Observer:

Make two copies: One for teacher and one for IMCE.

93

Navajo Education Resourcetfnrer
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OBSERVATION GUIDE

. Task Area - functionally separate arrangemehl ..tire used

by scudents for working bn academic or other .,11:i,nts made

by the teacher.

Reinforcement Area - area(s) where children go after completion
of assignment to engage in self-chosen reward activities. Separa-

tion may be made physically by divider, such az cabinets or
bookshelves Or may be a less definite (invisible lino) according
to function of the two areas.

2. RE Menu - a list of activities or privileges, from which the
children can choose for their.FREE TIME. May be posted as
,a chart, on blackboard or available as a handout to each'child.

3. ,Signals

a. desk signals - work in progress; help 'needed; task completed;
raised hands.

b. signals for return to task area - bells, lights, timer.

;_y-# n- verbal means it does not involve spoken statements, \such as
"Now it is time to return to the task area."

4. Cycles 'r an amount of time from 15-30 minutes i5 length) 'which
is div;ded int parts: first a task portion and then a rew4kd
portion. Upon completion of the assigned task, Student is
excused to partic in a'self-chosen"reward.

EXAMPLi4

A 20 minu e Cycle may be divided into 10 minutes ?or task completion
nd-10 minutes fOr reward activity. At end of 20.minutes, children.
are signaed back to begin a new 20 minute task/reward cycle.

4

St

Navajo Education Resource Center



SCREENING LETTER CHECKLIST

GENERAL CONSIDERATIONS

ti

To be mailed only to those who have replied to the initial fetter.

4

Allow one month between mailing and deadline.

Include a detailed list of projeCt objectives.

Include an individual response form.

SCREENING LETTER

SHOULD CONTAIN:

Exact date and site of the training conference.
11,

95

Information on t,e activities and objectives of 010 training conference,

Spell out the nature of the Change Agent Teams commitment to
train and facilitate the implementation of six (6) other.teacher,s.

Information on the activities and objectives of the Spread
o
of:

Effect Conference.

-- Information on what expenses the Change Agent Team's di ?trict

might bear. EXAMPLE; SubstitutePay:for time away from the district.

-- Include date that teams will be notiked whether or'not they
-were selected to take part in the project.

x

.1/
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RESPONSIBILITIES OF tHE TEAM
AND THE IMCSE

Responsibilities of the training team:

1.0 To bring to the idea Diffusion Conference, January 14-17
1973 a/team from your district composed of the following

persons:-

1.1 A special education teacher
ti

1.2 A psychologist or pupil personnel worker

1.3 An administrator

The psychologist and/or the administrator should have
consulting or supervising responsibility for a minimum
of 14 special education teachers and/or regular education
teachers who have at least one child with an identifiable
learning handicap.

2.0 To implement Contingendy Management in the classroom of
the teacher member of your team immediately following
the January Conference.

3.0 To select and train six special education teachers and/or
regular education teachers who have at least one child with

an identifiable learning handicap to implement Contingency
Management in their classrooms. The implementations are to
be. effected by March 1, 1973.

4.0 To.facilitate and -assist in evaluating implemefitation of
Contingency Management in the classrooms of the teachers
trained by the team.

5.0 To participate in-a Spread-of-Effect Conference, April
B-10, 1;973.

6.0 To send originals of the following evaluation data to IMCSE:

;6.1 Completedre-Training Commitments for each of the teachers
involved in the training by Februar) 1, 1973.

6.2 Completed Pre,- Training Observation checklists for each
of the classrdpms of teahers involved in training by
Februery 1, 1973.

j
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6.3 Completed Post-Implementation Teacher Statements.
(To be filled out by the teachers four weeks after
beginning implementation), by April 1, 1973.

6.4 Completed Post-Implementation Observation Checklists
by May 15, 1973.

Responsibilities of IMCSE:

1.0 To hold an Idea Diffusion Conference, January 7-10, 1973

to prepare the teams to implement and train others to

implement Contingency Management in the classroom.

2.0 To hold a Spread-of-Effect Conference, April 8-10, 1973
to facilitate'the sharing of ideas, problems, solutions,

suggestions, etc.

3.0 To cover the cost of food, lodgings, and transportation
to and from both conferences.

4.0 Provide up to two days of consultant help in-your
district.

5.0 Telephone contact available.

6.0 Supply eValc:tion materials and masters of task sheets

and handouts.

Navajo Education Resource Center
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NAVAJO EDUCATION RESOURCE CENTER

Programs for Handicapped Children
P.O. Box 275

Many Farms, Arizona 86503

CONTINGENCY MANAGEMENT - TRAINING SESSION

Reporting Session
May 13-14, 1974

Flagstaff, Arizona

Monday, May 13.

12:00-1:00 Check in, Lunch
1

1:30-1:45 Welcome, Instructions (L)

1:45-2:30 Communication Activities (L)

2:30-2:45 Coffee

2:45-3:45 Evaluation of Diffusion Model

3:45-4:30 Role Group Interaction

6:30-8:00 Awards Dinner

Tuesday, May, 14.

8:30-8:45 Set up for presentations

8:45-9:15 PresentatiOns: Tuba City-Boarding School

9:15-9:45 Teec Nos Boarding School

9:45-10:15 Chinle Boarding School

10:15-10:30 Coffee Break

10:30-11:00 Leupp Boarding School

11:00-11:30 Chuska Boarding School

11:30 Project Summation

.%'
f, ,)
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IV. TRAINING sessioN

EARLY CHILDHOOD IDENTIFICATION OF HANDICAPPED

The need for early identification of children who will ,become

handicapped learners is as apparent with Navajo children as with any

other ethnic group.

To assure detection of low skill areas which may develop into

learning problems it is necessary to prepare teachers of entry level

classes to recognize problems in their early stages. On the Navajo

Reservation, early childhood classes in BIA schools will refer to

beginners and first grade classes.

The initial effort to develop awareness of the need for early

detection of learnillg problems was done through a training session of

forty teachers from classes described above.

The teachers were sensitized to the nature of learning problems

Navajo Education Resource Center
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through selected motion pictures. They were taught how to quantify

child performance by using selected commercial measuring instruments

appr'ved for teacher use.

For four days the teachers participated in large and small group

activities as they developed skills in detecting conditons associated

with learning difficulties and methods of determining the intensity of

the problem.

In this brief period, little time was spent in prescriptive

activities or methods to'be used as specific remediation activities.

This was not the original objective nor was there available time. However,

it is recommended that this be the follow-up topic for this group of

teachers.

Assessment instruments that the teachers were instructed with

were: Peabody Picture Vocabulary Test, Peabody Individual Achievement

Test, Key Math Inventory, Valett Developmental Scale, and Perdue

r.

Navajo Education Resource Center



Perceptual Motor Inventory. Sessions were also conducted with the

Weschler Intelligence Scald for Children and the Illinois Test of

Psycholinguistic Abilities to illustrate their relevance and role in

Child assessment.

The following are obje9tives and rationale of the Training

Session.

EARLY CHILDHOOD IDENTIFICATION OF HANDICAPPED

Objective:

101

To sensitize teachers to the existence and presence of handicapped

children in regular classrooms in order that three things occur:

I. They will search out and find children with learning problems.*

2. They will accurately identify the problems.

3. They will adjust their teaching styles to accommodate the

child with different learning styles.

*different rates and styles of leaning.

.t5 1)
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Understand the problem- -and then adjust the learning experience.

Englemann (1967) called attention to the need for expressing learning'

deficiencies to the teachers in such a way_that the deficiencies

have meaning in terms of anticipating correction through specific

educational experiences.*

The communication process between diagnostician and teacher is

not effective. Fine (1970) expounded on the inability of even expert

diagnosticians to agree, among themselves on a common set of terminology,

thereby further inhibiting the communications Process between themselves

and the classroom teachers.

Teachers can accurately identify learning, problems. Myklebust

(1971) who developed an instrument for the detection of learning

f..roblems in the third and fourth grades, reported that his investigation

showed that classroom teachers can detect and properly classify learning

disabled children and thereby replace the psychologist as the initial

diagnostician.

The evaluation should change, the teachinsk approach. Lovitt

(1971) in dc.scribing his proposed method of assessment of children

with learning problems, stated alai, "the end product of an evaluation

should be to present to the referring agent (ceachelk) information

that can be immediat'ely transmitted into programming procedures, (classroom

lessons)."

.1 ,
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Diagnosis bx direct observation leads to more direct remediation.

Lovitt (1971) also emphasized that wher diagnosis and treatment are

based on direct observations of classroom behavior time is spent in

treatment of'explicit behavior rather than what is frequently a fruitless

search for parallel and unrevealed behaviors.

Teachers can compile individual behavior analysis. Haring and

Ridgway (1967) studied 31 variables used in screening children for learning

disorders and concluded -- "it appears dist individual behavior analysis

done by teachers may prove to be-a more effective procedure than gioup

testing in identification.

Navajo Education Resource Center
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The Functions of Diagnosis

1. To help the classroom teacher identify children with learning

problems.

Identify the Child

2. To help the classroom teacher indicate more readily, the

specific aspects of the school problem requiring attention.

Identify the Specific Problems

3. To permit the classroom teacher, or receiving specialist, to

address himself more efficiently to the resolution of the

specific school problem as observed in its natural

surroundings.

Identify the' Resolution

4. Re-developing strategies by instruction can be focused on

learning deficits in order that the identified problems

can be minimized.

1 4

7
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BUDGET

Salaries

BIA Resource Coordinator (GS-12)
Secretary (GS-04) -

$16,682
6,882

$23, 564

Employee Benefits (9%) 2,121

Indirect.Costs (9.5%)

Supplies & Materials

/2,440
2,000

Office Supplies
Postage
Telephone
Xerox

Travel
Project Director 6,000
Regional Adv. Committee 2,000
SWRRC Consultants 2,000

,ContrActed Services
Printing
Computer Services

4,000 ,

3,000
1

Consultation Services

a

TOTAL

7,00Q

000

$56, 125

106
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CHAPTER VIII

MONTHLY PROGEL':SS REPORTS AND OBJECTIVES
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ACTIVITY LOG:

SOUTHWEST jEGIONAL RESOURCE UNIT

Programs for Handicapped Children
Navajo Division
P.O. Box 275

Many Farms, Arizona

PROGRESS REPORT
August, 1973

8/20 Conferences, BIA Office, Albuquerque.

Bob Hall, Max Harriger, George Holt, Frank Hall'.

Conferences, Planning Sessions.
ONEO Headstart Staff Orientation Workshops.

Richard Petra, Barbara Waters, Donna Guilliams,
Elizabeell Murphy.

8/21 Conference and Planning Sessions, Window Rock.
Laurine Ruleau, Education Specialist, Navajo
Area Office.
Establish Contact with Abraham I. Tucker, Deputy
Assistant Area Director.

8/22 Attend Ei\rly Childhood Education Planning Meeting,
Chinle Agency.
Participants:

Harold King, Prinipal
Bessie Amiri, Teacher'
Jean Combs, Principal
Robert LeFlores, Acting Education

Program Director
Winton Darrow, Social Services Office
Beaulah Pittman, Te "her
Ray McCilbary, Principal
Laurine Ruleau, Education Specialist
George Holt, BIA Program Developev

Navajo Education Resource Center
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8/23 Participate in Planning Session for Proposal
for beaf /Blind Services. Visit Facilities for
Trainable Handicapped program, Leupp, Arizona.

Participants:

Kirby Jackson, School Superintendent, Tuba City
Dollye Lawsons, Teacher
'Mrs. Studebaker, Teacher
Lyle Vice, Principal
Jim Lepich, Prdfessor, N. Ariz. Univ.
Bill Blea,Program Coordinatbr, Deaf/Blind

Institute, Sacramento, Calif.
Laurine Ruleau, Education Specialist
George Holt, BIA Program Developer

8/27 Participate in 2 Training Sessions,l'ONE0 Headstart
Staff, Shiprock Agency.' Seventy aides, teachers,
bus drivers.

Eugene Gueritl, Agency Principal
Arnold Yazzie, Child Development Specialist

Training team consisted of: Barbara Walters, SWRRC,
Rudy Lujan, SWRRC, and Roland Caster, BIAcoordinator.'

8/28 Participate in 2 Training S.ssions, ONE() Headstart
Staff. Crownpoint, Eastern Navajo Agency. Seventy-
three aides, teachers, and bus drivers.
Interpretors were: Mary BeGaye, teacher, and
Amos, Slcan, Social Services Office.

Donna Cousins, Agency Headstart Principal
Jay DeGroat, Child Development Specialist,

Training Team, same.

8/30 Conduct Training. Session, ONEO Headstart Staff,
Many Frams Junior High School, Chinle Agency,
Twenty-seven aides, teachers, bus drivers.

Bill Dalton, Acting Headstart Principal.

.

109

-

Navajo Education ResouicgCenter



110

8/31 Attend Adminstrative meeting for Chinle Agency Staff.

'Participants:
Paul Hand, Agency Superintendent
Cleveland Mill6r, Chinle Administrative Staff
Robert LeFlores,lctira Educ. Program DI.T.
Rex Meyer,, Director Plant Management
John Stevenson, Princippl
Rebecca Dotson
Edwin Charley
Orna Frazier
Marvin Puckett, Special project Administrator
Harold%King, Principal
Jean Coombs, Principal
Ray-Ferpson, Many-Farms High School
Glenn Harris; Principal
Mr. Griffiths, Many Farms'High'School
Ray Mc Gilbary, Principal
Lonnie Farmer, Title I Director, Nazlini

Navajo Education
Resource Centee
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SOUTHWEST REGIONAL RESOURCE UNIT
Programs for Handicapped Children

li.olajo Division

P.O. Box 275
Many Farms, Arizona 86503

October 1, 1973

PROGRESS REPORT
September 1973

OBJECTIVES FOR SEPTEMBER

Establish office, arrange for space, equipment, supplies,
communication service.

Conduct on-site-visits to existing Special Education
units.

Hire Secretary.

Meet area educators and establish communications.'

Develop plans for implementation of objectives.

ACTIVITY LOG

Conference with Instructional Supervisor, Olieta
Wilson and Lorraine Ruleau,.Many Farms Junior High,
Title I Special Project.

Attend area Superintendents meeting.

Set up evaluation activities, Teec Nos Pos.

Attend planning session for training workshops
ONEO in Albuquerque.

Conference, Dillon Platero.

Planning Session with Ernest-Ingraham, Ft. Defiance.

Conduct site visits to:

St. Michaels Elementary and Secondary
Chinle Boarding School
Teec Nos Pos Boarding School
Greasewood Boa,. ding School

Many Farms High School Boarding School

NARRATIVE

Office space has been designated and occupied. All

111
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furniture requested has been provided except secretarial

desk and electric typewriter. Electric typewriter will

be rented from office funds and desk will be provided

next month. Telephone and mail service established.

Materials and supplies on order. Secretary hired.

Planning meeting with ONEO Headstart program

staff will bring about staff training sessions

in area of handicapped child., It is anticipated

that this office will become direcitly involved in

some of those activities.

Planning session with Ernest Ingraham, Ft.

Defiance Agency, resulted in a scheduled in-service

sessionsession by this director with Special

teachers, Aides, and Counselors of that agency.

There is a request to proyide follow-0p assistance

on a regular basis. No commitments have been made
,

pending determination of availabiiLy of a'outsi e

assistance from IMC personnel. Project funds

provide for some consultant ''services and can be
,

utilized here in part.

Planning session with Teec Nos Pos staff as

result of request for testing services. Arrangements

are being made to fill this request.

o

4,
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Site visits were conducted in five schools

including conferences with staff and administrators.

Definite needs as well as strengths were observed and

consultant assistance offered. Traveling to date has

been centered in the Shiprock, Ft. Defiance, Chinle-

Agencies. Concentration on Leupp-Tuba City Agencies

should be done in October.

Site visits bring attention to units that can

benefit from immediate and direct assistance. Such

assistance will likely be necessary before units begin

functioning as special instructional units. There will

be significant need to provide direct and probably

individual assistance, to some of these instructional

%
yY

personnel. At this time, this regional office is

not tooled-up for such intensive service. Tt was

also apparent that some classroom units were function-
,

ing as efficiently or more so than,camparable class-

rooms across the suntry.

Site visits have this far revealed:

Diverse evaluation procedures, sometimes
practically total1absence of formal evaluation.

Broad range of students placed in classes,
meeting instructional nebds of students becomes
quite a task for the teacher.

1Ntvajo Education Resource. Center

)



114

. Need for standards for programs defining types
of programs, goals/objectives, philosophy,
placement procedures, evaluation, enrollment.,

inclusion,and exclusion criteria, class
organization procedures, funding criteria and
schema, and base line instructional material
needs.

Different interpretation, frcA; Agency to Agency-,
on level of enrollment in Resolirce Room programs
as dictated by Title I approval committee. Some
Resource Room programs are attempting to struggle
with 52 students while others cut off at 30.
A suggested approach would be to include a
Special Education person in the Title Committee
or refer all Special Education proposals to
the Area Specia,l'Education office for final
revision and approval.

Meeting with Area Superintendents resulted in

request from them for Regional Office program narrative

defining areas of assistance and service. This is

being accomplished.

PROPOSAL OBJECTIVES

Non-approval of the IMC component of this

Regional Office plan will eliminate that program

objective or call for a different design based on

services that ,can be,obtained from Greeley, California,

or Utah IMC units.

In conferences, the preliminary survey has

broached to stimulate input as well as interest.

Navajo Education Resource Center 1
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All questioned related to previous survey/census

activities but were unaware of results or,,where

information was submitted. It is suggested that this

objective be looked at in detail in light of non-

labeling thrust and categories to be included,

criteria for category inclusion, Zocumentation

for inclusion in category, procedures recommended

for number estimation, and possibly source of funding

where additional personnel might be needed.

Plans are noe operative for model program

identification and information dissemination

processes. Through cooperation with Lorraine Ruleau,

a committee of Area"Special Educators has been

appointed to design and draft gn illustrated

manual that will deal with all phases of the esta-

blishment of services via the Resource Room concept.

The Greasewood and Chinle elementary rooms will serve

as visible models while a Professional staff 4

photorapher based at Greaswood will provide

colored photographs that will illustrate every concept

empirasized in the manual. This Resource Director

will chair the organizational meetings which

will be conducted bi-monthly.

Navajo Education Resource Venter
i
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OBJECTIVES FOR OCTOBER:

Participate in contractual activites for
establishment of Deaf/Blind work at Leupp.

Conduct on-site visits at Leupp;Tuba City
Agencies.

Conduct Resource Committee sessions.

Conduct workshop, Ft. Defiance.

Assist student evaluation activites Teec Nos Pos.

Establish communication with Arizona State
Department of Education, Special Education
Office and ultimately public schools on reservation.

Establish communications with Social Services
Agencies and Vocational Rehabilitation offices

Navajo Education Resource Center
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SOUTHWEST REGIONAL RESOURCE UNIT
Programs for Handicapped Children

Navajo Division
P. 0. Box 275

Many Farms, Arizona 86503

Novgmber 14, 1974

PROGRESS REPORT
October 1973

OBJECTIVES FOR OCTOBER:

Participate in contractual activities for establishment
of Deaf/Blind work at Leupp.

Conduct on-site visits at Leupp-Tuba City Agencies.
#

Conduct Resource Committee sessions.

Conduct workshop, Ft. Defiance.

Assist student evaluation and activities Teec Nos Pos.

'Establish communication with Arizona State Department of
Education, Special Education Office and ultimately public
schools on reservation.

Establish communications with Social Services'Agencies and
Vocational Rehabilitation offices.

ACTIVITY LOG:

Conduct workshop with Ft. Defiance Ageucy Special teachers
and -uunselors.

Conduct evaluation activities at Teec Nos Pos, plan training
sessions with Teacher Corp Administration;

Estab ?ish communications with Kennedy Foundation project at
Navajo Community College. Coordinate field projects.

Finalize contract with Northern Arizona University for
Deaf/Blind Services: Phase I, 1973-1974.

Conduct Resource Room Committee meeting, Greasewood.

Develop plans and commitment of services for Headstart work-
shops to be conducted November 19-20, and December 4-6.

Navajo Education Resource Center /
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Establish communication lines with Navajo Health Authority
and Ft. Defiarfce Mental Health Services.

Conduct staff conference at Many Farms High School.

Conference with Southwest Regional Resource Center.

Conduct site visits to:-

Toyei Boarding School
Kayenta Boarding SchOO1
St. Michaels School for Handicapped Children

Set up conference with Dr. John Potts, Director of Special
Education, Arizona Departmtnt of Education.

NARRATIVE:
I

Through conferences with Dr. John Potts and Dr. Richard

Petre it vas learned that the Arizona Department of Snecial

Education will conduct an incidence study in the Arizona

Public Schools similar to the design used by New Mexico.

Through future meetings with Dr. Potts the number of Navajo

students to be sampled will be determined. If a statistically

significant number of Navajo students are tci be used in the

sample, this Resource Center should become, involved and negot-

iate for the Navajo results to be pulled from the sample for

usejlith reservation planning and proActions.

This information would assist in the objective for a pre-

liminary needs survey. This will also assist in developing

the oblective for a design for future services. \,

On-site visits continue to reveal vital information re-

levant to the /status of programs as pertaining to physical

properties, student placement and services, and local

philosophy.

A *)

s )
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The first meeting of the Resource Room Committee was

conducted and is generating positive feedback. This committee

will provide the vehicle for the development of "diagnostic/

prescriptive" "resource room" structure. They will design the

components, chart the organizational strategies and produce

a finished product that should be appropriate for widespread
f y

distribution. This is an activity of the model room objective.

The Search component of the Deaf/Blind program was final-

ized with the contractual negotiations of October 15-18. Ten

case finding,aides and a project director will be employed by

Northern Arizona University to begin January 1, a house to

X
4 house search for qualifying children.,

Beginning in November the second phase of the project

will be wrttten and negotiated by Northern Arizona University

staff, the Director of Special Education, Navajo Area Office,

and the Director of the BIA Resource Center. This phase will' ma

design the education service for the anticipated 7-9

children.

Continued service is being rendered to the ONEO Headstart

program. It is felt that the headstart is

making a significant effort to comply with the new Federal re-

gulations and making appropriate use of existing resource in-

cluding the BIA Resource Center.

Navajo Education Resource Center 1 )



1

OBJECTIVES FOR NOVEMBER:

Confer with Consultants to determine what services can be
provided to the Reservation area.

Develop plans for interaction with State Department of
Special Education Incidence Study.

.

Assist in Heads tart workshop for staff training.

Finalize Pllase II of Deaf/Blind Piposal:

Develop package for use in community education efforts with
Navajo Community College personnel to be presented in tribal
council meetings.',;

120
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SOUTHWEST REGIONAL RESOURCE UNIT
Programs-for Handicapped Children

Navajo Di4isien
P.O. Box 275

Many Farms, Arizona 86503

December 12, 1973

PROGRESS REPORT
November 1973

OBJECTIVES FOR NOVEMBER:

Confer with Consultants to determine what services can be
provided to the Reservatilpn area.

Develop plans for interaction with State Department of
Special Education Incidence Study.

Assist in Headstart workshop for staff training.

Finalize Phase II of Deaf/Blind Proposal.

Develop package for u.le in community education efforts with
Navajo Community College personnel to be presented in tribal
council meetings.

ACTIVITY LOG:

Team visit (Sam Barrone, Gordon Gunderson, George Holt,
Laurine Ruleau) to programs'at Kayenta, Leupp, and
conference with Dr. Sam Bliss, Flagstaff.

Conference with BIA Central' Office staff, Albuquerques,
(Max Harriger, Frank Hall) and consultants (Norm 31ensen,
Dave Passorell, Jenean Matney, and Bruce Weston) to explore

services to reservation area.

Conduct en-reservation tour with consultants and specify
types of consultant service input.

Attend PSIP Training Package workshop, Dr. Larry Holcomb.

Meet with Arizona Special Education State Office staff

(Dr. J. Potts, Karen Davis), explore Navajo inclusion in

121
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,State incidence study.

Assist workshop presentation, Headstart, ONEO at Ft. Defiance.
Sessions conducted by D. Keith Auger.

Conferences with Abe Tucker, Laurine Ruleau relevant to BIA
:evolvement with State fncidence study.

Conferences with Navajo Eduation Agen'cy relevant to
participation in State Incidence study.

Develop design for Navajo incidence study with Navajo
'Education Agency.

Finnlize Ph's (program component) of Deaf/Blind proposal
with Northern 4Lizona Universityistaff

Conduct workshop session with Ft. Defiance special staff and
counselors at Tohatchi. *

Demonstration of Talking Page unit YT classroom activity,
,Toyei Boarding Sch6ol. C

Su'.1m1:: proposal to IMCSE, Los Angeles to become affiliated

as an assnciatc center.

Site Visits: t,

Ka yenta Boarding School
St. Mich9els School for Handicapped
Crownpoint Boarding School
Tohatchi Boarding School
Many Farms Elementary Public School
Kiniechee Boarding School
Leupp Boarding School

NAh. ,I 1V; :

Highlights of the month cent,,r around three principal

activities; meeting with consultants, state incidence study,

an Jea,Istart. worshop.

The meeting wits. the four consultants opened many avenues

of service designs that can be developed in reservation

scnnols. Mine no immediate manpower was committed on be-

hail r I thy' consultants at th time, it is expectec that

von lw genel;aled from them during the spring time - frame

1?2
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when specific training activities are Ochedu,led.

Some of the recommendations made by the consultants

which can'be readily impLemented in this network d-eslgh

"Change Agent Model" for teacher training, PSIP

4ining package, Associate IMC affiliation, structural

1

deSign for network service centers, and Performance SerVice

Contra,t.

The State DepartmEnt-of Education, Division of Special

Education has designed the incidence situdy primaril

around Pima county. Navajo was nr,, included but weld be

,welcome as data for a part of the Indian sample. Dr. John

Potts would waist a sampfe from BIA and public schools. He

.., controls 'the participation of public schools and BIA, --, 7
1

r ,
-

AduAnisitation:ha4 pledged support if adequate personnel,:

,. *..,,
, . , -,

money' and coordination` can be generated.

The full, responsibility of securingsthe necessary

personnel (test administrators, speech therapists, and

home interviewers), money, training, and coordination would

rest orithis Resource Center.

This activity coupled with increasing requests for

service from teachers, BIA Area Office requests, planned

training sessions, development of model activities and

realization of original objectives, all seem to present a

weighty work load that may be impossible to achieve in one

year with one person.

The workshop conducted by ONE° Headstart suffered from

poor design, lack of coordination, and an inappropriately

Navajo Education REsource Center



selected speaker. The Resource Center was not involved in

the planning of the session. This director was asked to assist

as an implementor. Such future requests will be honored only

if. the Resource Center designs the training sessions.

With the selection of a new Headstart Administrator

Office it is anticipated that the ONEO will call upon this

Center to design and implement future training sessions.

OBJECTIVES FOR DECEMBER;

Make presentation at Advisory Board meeting December 4 & 5.

Attend training sessions with Systems, Fore Retrieval Approach.

Conduct Resource Room Committee meeting.

Conduct student evaluation sessions.

Participate in site visits: Toyei, Kinlechee, Teec Nos Pos,
Nenahnezad, Shiprock, Grt.:asewood.

Finalize Plans for Incidence Study.

Set up, spring training sessions.

124
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SOUTHWEST REGIONAL RESOURCE UNIT
Programs for gandicapped Children

Navajo Division
P.O. Box 275

Many Farms, Arizona 86503

February 8, 1974

PROGRESS REPORT
January 1974

OBJECTIVES FOR JANUARY:

Confer with Consultants to determine what services can be
provided to the Reservation area.

Develop plans for interaction with State Department of

Special Education Incidence Study.

Assist in Headstart workshop fox staff training.

Finalize Phase II of Deaf/Blind Proposal.

Develop package for use in community education efforts
with Navajo Community College personnel to'be presented

to tribal council meetings.

ACTIVITY LOG:

1. State Prevalence Survey - Arizona Public Schools.

January 21, I met with Karen Davis in Tuscon to coordinate
plans to include the sample of Navajo students in the total

state configuration. Sixty students will be randomly

selected from five BIA schools and five public schools.

They will be evaluat,d with Jane Mercer's Pluralistic
Assessment scheme whicn in,-ludes 73 revision of Wise,

Metro '70 Arithmetic and Reading, Language and Speech

Inventory, parts of Perdue Perceptual Motor and Bender-
Gestalt, Parent home interview, Health Inventory, Social

Modality Index, and Adaptive Behavior Inventory. Materials

were picked up at this time and are currently being stored

at the Resource Center Office.

Personnel selected to conduct Surv'v will be five psychome-

trists, 3 psychometric technicians, '2 Speech Therapists, and

12 Navajo home ilterviewe.:-s.

I 0,
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2. Development of Resource Center plan.

January 16 and 17 were spent in planning sessions with
Jeanean Matney from Colorado Department of Education.
A tentative structure was devised and a service model
.6ormulated.

January 31 I February 1 was spent in adapt this
developed structure to RRC and LRC specifications with,
Dr. Robert Hall and Mar. Harriger in the Albuquerque

. office. A session wfth James everett, UNM, was conduct5d.

3. Headstart Training Session - January 29 and 30.

The BIA Resource Office assisted-in the planning and
financing of a training session whereby 2.5 Navajo Head -
start. teachers participated in meetings where identi-,
fication and recognition of handicapped children was
stressed.

Planning sessions with Activity Director, Leslie Goodluck
were conducted January 14 and 23. Facilities were made .

available at the El Rancho Motel in Gallup through Resource
Center funds.

Actual sessions were conducted January 29 and 30.

4. BIA Training Sess ,n - March 4-7, Contingency Management.

Planning sessions were conducted with Bruce Weston,
Laurine Ruleau, Helen Zongolowich in Window Rock January 29.
Classrooms of team facilitators, Helen Kanyid and Nancy
Hyatt of Greasewood, were visited and teachers were inter-
viewed.

Training session,will accommodate six, three.member teams
from representative areas of Navajo Reservation area who
will commit themselves to implement,the program in their
classrooms for not less than 21 days and who will train
at least three other teachers on their staffs to use the
C. M. Model.

Session will be conducted in Flagstaff.

5. Consultative Rcso,,cce Services.

The Tuba City Boarding School requested a week's service to
evaluate the present program, make recommendations and
assist in designing three Resource Rooms to be formed in
SY 1974-75.

Navajo Aucation Resource Center
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This activ ty wastonducted January 7-11. Reception

was outsta g and staff ekhibited enthusiasm at thrust
that de-emPhasizes self- contained approaches and provided

mainstream se5yices:
,

Spin - off result of effort was persuOrion to develop local
diagnostic and t9sting team for student diagnosis. Past

expenditure'of $5,000 per annum was made to University of,
Northern Colorado for testing services. This sum can,be
directed\toward student services in addition to a morCtom-
prehensive service being offered to staff, and students.

Resource Center will fOlow-up first training steps in
February and provide supportive services for this activity
as well as the development of Resource Room services.

The Toyei Boarding School requested assistance in design-
ing the Special Education: Program for SY 1974-1975. The

Resource Center complied by assisting to word and draft
a Title I proposal providing funding for two integrated

units CorModerately Handicapped and 1 Resource unit for
Mildly Handicapped students.

This school was also encouraged to develop local diagnostic
testing team anA it is felt that this will be accomplished.
Presently $3,000 per annum is being expended for outside

testing services.

6. Resource Room Committee
I

January Activities carried out by mail whe by,revisions

were sent to committee members who contribut d their

thoughts and returned suggestions to Resour,ce office where
compilations will be prepared for February Mee-ings.

SITE VISITS MADE:

Tuba City Boarding School
Toyei Boarding School
Gzeasewood Boarding Sr_hool

Ft. Defiance Headtsart

OBJECTIVES FOR FEBRUARY:

1. Conduct 2 meeting with Resource Room Committee.

2. Participate with Area BIA office in first line s pervisor's

meeting in five Navajo.agen ies.
\

3. Make final arrangements for training sesSiOn - BIA Contin-

gency Management.

4. Conduct training sessi,,n in Tuba City for two j ychometric

technicians.

5. Attend National Loarning Disabilities Conference in 14-)uston.

Navajo Education Resource Center
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SOUTHWEST REGIONAL RESOURCE UNIT
Programs for Handizapped Children

Navajo Division
P.O. Box 275.

January 8, 1974

PROGRESS REPORT
December 1973

OBJECTIVES FOR DECEMBER:

Confer with Consultants to dktepiine what services can be

provided to the Reservation arta.

Develop plans fgr intern,tIon with State Department of

Spec'al Education Incidence Study.

Assist in Headstart workshop for staff training.

Finalize Phase II of Deaf/Blind Proposal.

Develop package for use in community education efforts

with Navajo Community College personnel to be preented in

tribal council1meetings.

ACTIVITY LOG:

Participate in Title VI Advisory Committee meeting, Albu-

querque, December 4 & 5.
,

conduct indidual teacher training session at Tuyei, and

nian pro osal development session for January.

Training session with Brucle Weston on "Change Agent Model'

teacher training approach.

Planning session for two training sessions to be conducted by

Mr. Weston and staff; ,Headstary January 28-30, BIA

mid-march.

Training session with Bruce Weston on "Systems Fore" re-

tri_,val, assessment, and instructional system in S. Johns, 1

Arizona.

ti

Navajo 'ucation Resource,Centr
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Conduct second Resource Room Committee work session, Greasewood,
Arizona.

Student evaluation sessions coyducted'at Teec Nos Pos.

Redesign Incidence Study Activities and coordinate with Arizona
Department of Special Education.

Site Visits:

Toyei Boarding School
Kinlechee Boarding School
Many farms Jr. and Sr. High Boarding Schools
Greasewood Boarding School
Teec Nos Pos Boarding. School
Nenahnsezad Boarding School

NARRATIVE: I

After building a budget forlthe State Incidence Study and

' seeking out the personnel necessary to conduct this activity it

was felt that both financial Gndpersonnel resources were not in

sufficient supply to conduct a study for 156 students.

'This was discussed with the Advisory Committee and their

opinions and advice were requested. The recom-lendation from that

committee was to reduce the sample number to the size that could

be accommodated with existi.g resources. It was felt that inclus-

sion of Navajo sample in he state plan was important,regardless

or sample size.

In confereNce with State Planding personnel forthe State-
,

Incidence Study, it was agreed to use a sample gioup b-fb0 students

selected equally from grades 1, ' and 5. This was done to get a

large enough sample from each grade level to be significant enough

to include in their total ;:esign.

Navajo Education Resource Center
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A more comprehensive study can be conducted in the Fall of 1974. '

Planning with the Navajo Education Office has resulted in their sub-

, itting a Title IV request for $11,000.00 to finance a more elaborate

sample study.

Training sessions have been arranged for Headstart activities which

w:11 use direct service from Bruce Weston under. Technical Assistance

arrangements. Tentatilie dates re January 28-30. Participants will

be Principals, Child Development Specialists, and Home Coordinators.

Objective ir; to lead participah's to plan and develop .own future

4,training sessions.

Training sessions for BIA personnel have been developed and are

scheduled for mid-March. Participants will be six teams, of three mem-

bers each screened and selected from different geographical areas of

the reservation.

The team will consist of te-Jer s*pervis r, special teachet.sand

aide. Upon ccnpletion of the training session )f 31/2 clays initially'

and one day follow -up, the ream prepar_d to conduct similiar

training sessions within Lheir areas. Topic of training is Contingency

Manageme-t.

The trainors for this March session w411 be a team fraM Greasewood

Boarding School who were trained last spring in, Los Angeles in similar

sessions conducted by Mr. Weston.

Mr. Weton will versee entire training -ession and ar-angements

for Technical Assistance time'will need to be ,oncluded.

Navajo Education ResourcL CLntcr
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Approval for Associate IMC status was anticipated December 12,

but meeting of approval commictee wa- rescheduled for the week of

January 14.

Development of model program design and publication continues

on schedule with second committee meeting conducted in Greasewood.

Interesting spinoff effect of committee meetings is that some per-
\

sonnel are experiencing a training or edurattonal impact as group

is being taken in step by step approach to design development. This

is evidenced by their letters, comments, and home initiated research

and study.

In conclusion, it is felt the 1)lesource Center is getting signi-

ficant exposure on reservation. The Director was in the office six

adys in Octobe:-, two' days in November, two dr.ys in December, and in

field related activities the remainder of the time.

It is possible that funds for an additional staff member might'

be ava!laole for the spring time span. T1 woul significantly

expand the Center impact on the reservation.

An interesting development has been the request from two Boarding

Schools to evaluate their special programs and help design the programs

for next year's proposal requests. This wiii be conducted in January.

OBJECTIVES FOR JANUARY:

Design programs for Toyei Boarding School and assist proposal
writing.

Evaluate Tuba City Special program and assist proposal writing
for new Resource Rooms to be added. (one wenk requested)

Com'uct Training Session for Headstart personnel.

Navajo Education Resource Center



132

'Planning Session with State Department of Special Education
Personnel for State incidence Study. Psychometrist training sessions,
Tucson.

Navajo Education Resource tenter
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NAVAJO EDUCATION RESOURCE CENTER
Programs for Handicapped Children

Navajo Division
P. O. Box 275

Many Farms, Arizona 86503

March 12, 1974

PROGICSS REPORT
February 1974

OBJECTIVES FOR FEBRUARY:

Conduct two meetings with Resource Room Committee.

Participate with Area'KA office in first line Super-
visor's meeting -in five Navajo agencies.

. Make final arrangements for training session - BIA
Contingency Management.

Conduct training session in Tuba City for two psy-
chometric technicians.

Attend National Learning Disabilities Conference in
Houston, Texas.

ACTIVITY LOG:
I

Tuba City - Two day evalilator training session.
Two staff members received initial training in
child diagnosis activities in preparation to
handling all their own psycho-educational needs
for SY. 1974-1975. Follow-up training will be
conducted in March and April. Trainees have made
committment to enroll in Individual Tests and
Measurements course in summer.

St. Michaels' School for Handicapped - Coordination
'activities with Director, Sister Mary Jane. Ser-

vices of Speech Therapist will be contributed to
Prevalence Study to be conducted in April.

St. Michaels' Parochial School - Coordination activities
with Director, Sister Dolores. Services of Sister
Dolores as Psychometrist in Prevalence Study ar-
ranged, if needed.

Navajo Education Resource Center
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Resource Room Committee Meetings - Committee divided
into two groups, Western Area and Eastern Area,
to reduce number of miles traveled by committee
meters. One session conducted in Chinle, one in
ChuSka.

First Line Supervisors, meetings attended in five agen-
cies at Wingate High School, Nenahnezad, Tuba
City, Pinon, Hunters Point. Presentation made on
recommended student evaluation procedures, refer-
ral process and student selection activities for
Special Class services.

Greasewood - Planning session'for Contingency Manage-
ment confererice. Set up photographic plan for
Resource Room monograph illustrations.

Conference - Tribal Education Agency. Planning and
involvement with Prevalence Study. Agency will
commit services of six home interviewers for
Pluralistic asiessment.

Conference - Public,Health Services. Planning and
involvement with Prevalence Study. Psychometric
services will be contributed in student evalua-
tion activities.

ACLD conference, Houston - Sessions attended February
27 -.-March 1. A

NARRATIVE:

Contingency Management Training Sessions

Final arrangement made for session. Six teams
selected from five agencies on Navajo Reservation.
Teams consist of administrator, teacher and teacher
aide. Training team consists of a teacher super-
visor, two teachers, one aide (Navajo). Pruce
Weston and Laurine Ruleau will function as con-

,

sultants.

Resource Room Monograph

Outline completed for monograph. Due to heavy
schedules of committee members, outline sent, to
writer to arrange in complete form. Committee
will review 'written document for final revision
before copy submitted to printing agency. Use
of established diagnostic - prescriptive resource
room at Greasewood as a model has proven very
successful. Many visitors have made in-room visits

Navajo Education Resource Center
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in preparation,of establishing units ill theix
schools, for SY 1974-1975. Visitors have also
been scheduled for visits,to the alternate
model room at Chinle. Travel distance has made
this room less available for visitation.

Through the influence of the Resource Room Com-
mittee, first line Supervisor meetings, personal
on-site visits, and informationsharing activities,
a number of new units are planned for the coming
school year. Requests for assistance, in prepar-
ing Title I proposals for Resource Rooms are re-
ceived in the center with increasing frequency.

Status of Associate IMC Request

The regional advisory board of the California IMCSE
approved the proposal for Associate IMC status.
As a result the systems retrieval and material-
skill level kit, Systems Fore, has been received
along with other reference materials. The Systems
Fore Kit has been put into use as (1) a classroom
instructional guide and (2) criterion referenced
evaluation instrument in classroom in the Toyei
Boarding School.

In addition, a $500 material order has been sub-
mitted and plans are being made to schedule consul-
tative assistance in BIA schools. A visit to the
L. A. IMC is scheduled-4to review what materials
are available for adoption or replication for re-
servation use. Of particular interest will be
training packages that have been developed thalt

---- could be used for staff training in reservation
schools.

Prevalence Study

Plans for the sample study activities are plotted
and final dates await confirmation of (1) avail-
ability of Jane Mercer's team for Home Interviewer
training and (2) arrival of Wisc '74 kits. Co-
ordination has been established with Public Health
Services, Tribal Education AgLncy, ,State Depart-

., ment of Education, and-Navajo Area Office.

OBJECTIVES FOR MARCH

1. Conduct Contingency Management Session 1" 18 parti-
cipants, Flagstaff, Arizona.

2. Attend presentation of "Status Report - Deaf/Blind
Search".

Navajo Education REcmurce Cpw.tr?



3. Coordinate Prevalence Study:
Contact and arrange evaluation in 11 Public
and BIA Schools.

Conduct random sampling student selection.

4. Resource Room consultant activities at Leupp,
Nenahnezad and Lake Valley.

5. Visit IMC facility, materials examination anu
selecticns - Los Angeles.

/
/

6. 9Chedule and arrange training for -
'sychometrists

le Interviewers
opeech Therapists - Prevalence Study

7. Final Resource Room committee meeting to make ad-
justments in monograph.

8. Send Resourc-
1

Room Monoi,raph to printers.

Navajo Educati)n Resource Cent.cr
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NAVAJO EDUCATION RESOURCE CENTER
Programs for Handicapped Children

Navajo Division
P. O. Box 275

Many Farms, Arizona 86053

April 1, 1974

PRO9RESS REPORT
March 1974

CBJECTIVES FOR mARai:

1. Conduct Contingency Management Session for 18
participants, Flagstaff, Arizona.

2. Att nd presentation of "Status Report-Deaf/Blind
Search.

3. Coordinate Prevalence Study:
Contact and arrange evaluation in 11 'ublic
and BIA Schools.

4, Resource Room consultant activities at Leupp,
Lake Valley, and Nenahnezad.

1

5. Visit IMC facility, materials examination and
selections, Los Angeles.

6. Schedule and arrange training for - (Prevalance
Study) Psychometrists -- Home Interviewers --
Speech Therapists.

7. Final Resource Room committee meeting to make
adjustments in monograph,

8. Send Resonrce Room monograph to printers.

ACTIVITY LOG:

1. Diffussiun - Change Agent/Contingency Management
session, conducted in Flagstaff, Arizona for
trainees, March 4-7.

2. Deaf/Blind Quarterly Reporting session attended,
March 23, Gallup.

F vajo Education Pesoul-ce_ Center
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3. Final scheduling and coordination for Prevalance
Study. Coordination completed between offices of:
Department of Special Education - Arizona, Tribal
Education Office, Jane Mercer - trainor, Dr. Shitala
Mishara - t.rainor, BIA area office, four Agency
offices, 11 local principals,)and 25 participa,ring
team members.,

;

4. Mini-wdrkshop - Lake Valley Boarding School; case
review activities and consultant services.

5. Planning sessions with Regional IMCSE office, Los
Angeles, March 19.

6. Tuba City training session for evaluator trainees,
Tuba City Public School:, conferencewith admini-
stration.

7. Educational Conference - Crownpoint Agency and -

planning session, Dr. Gearhart.

8. Planning Session - "Early Childhood Training Con-
ference", 25 preschool and first grade teachers to
be conducted May 28-31; Window Rock staff.

NARRATIVE:

Contingency Management Training cession:

Five teams were trained to implement a Contingency
Management approach in both regular and special educa-
tion classrooms. Teams were from Chinie, Teec Nos Pus,
Chuska, Leupp, and Tuba City Boarding schools. Teams
wen_ composed of the Navajo Aide, Teacher, and Admini-
strator.

Each team signed a committment to: implement the
CM strategy for 21 days in their room train three other
teachers to use this technique 'rld .hey too would

implement for 21 days, return for a one day follow-up
session where they would report their success via
slides, video tapes, etc.

Each team, during the interim, will be visited and
evaluated by Rulcau and Caster.

This session was beyond question, one of the most
successful training activities experienced by this
director. The attitude of each participant was positive
and receptive. The facilitators from Greasewood (teacher
Supervisor, two Teachers, on Navajo Aide) were enthusi-
astic, supportive, and well prepared.

Navajo Education Resource Center
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The sub-sessions moved freely from one assign-
ment to another.

As a result the t -ms internalized the information
well and left the session at the peak of enthusiasm.

',Planned follow-up is done in four stages: written,

telephone, personal appearance, and final meeting.

When the effort concludes May 17 and 18, there will be
six teams on the reservation with the capacity to
conduct identical train:;:ng sessions. Fifteen classrooms

will have implemented the approach voluntarily and a
total of 45 people will have received training from
this one thrust.

This "ripple" effect is the result of the trainip
approach called the Diffussion-Change Agent.

(See attached, evaluation sheets)

kreKakacsStuclx:

Calendar of activities has been finalized. The

activities will begin Apr:!.1 10-11 with training sessions

in Gallup for Home Interviewers, Psychometrists, and
Speech Therapists. Train( s will be contracted from
Dr. Jane Mercer's office for Home Interviewers and
from University of Arizona for Psychometrists.

Field activities will begin April 15 and conclude

May 7. Schools cooperating in the study are Leupp
(BIA and Public), Tuba City (BIA and Public), Chinle
(BIA and Public), Dilcon (BIA), Ganado (Public),
Kayenta (BIA and Public).

Psychometrists are on staff in eight schools and
offices and their time is being contributed to this
effort with NERC providing travel and per diem expense.
Speech Therapists are from three shcools with the same

financial arrangements. The dome Interviewers are
being provided by the Tribal Education Agency.

When concluded, this effort will be considered a
reservation-wide cooperative venture.

(See attached calenda,-)

IMC Service:

A meeting with the regional IMCSE staff in Los

Angeles was conducted March 19. Plans for consultant

services were conclpied and available' services and

media were reviewed\--

Navajo Education Resource Centel
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As a result a resource rocm consultant and media-
materials person will conduct ;pining activities and
material/teaching demonstration :.2ssions at a full
day conference at Wide Ruins Boarding School, May 17.
In attendance W11 be all Special Education teachers
.from BIA schools.

Teacher training kits consisting of cassettes,
filmstrips, and manual were produced by the IMCSE.
They can be purchased and made available to schools
for in-service or to individual teachers. Titles
are relevant and readily adaptable to Indian educa-
tion. These kits have been ordered.

Video grams of training activities are also avail-
able and can be obtained by supplying bland video
tapes. These will be obtained by this center.

A newsletter,(see attached) has been mailed to
all people on reservation connected with Special Educa-
tion. This will be followed-up by a monthly news
release.

Deaf/Blind Search:

A report of meeting conducted March 23, (Saturday)
Gallup, is attached.

Attachments:

1. 3 evaluation sheets- CM
2. CM program
3. Report of D-B meeting
4. Newsletter
5. Calendar of Prevalance Study

Navajo Education l'ource renter
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CONTINGENCY MANAGEMENT CONFERENCE
Flataff, Arizona
March q-7, 1974

Sponsored By:
Bureau of Indian '`Affairs Navajo Aria
Office
Southwest Regional; Resource Center
Navajo Educafion R'esourot, Cen-er

TOFIC

TUESUAYMARCH 5, 1934

In'-oduclion to Cdnferente: G.M. Program
.Continocy ManagementjilmstriD
Fresenfation: High af').( Low FrDoab'lity

BellJviors
Individual firitt,?n Task--R.E.
rresentation: R. E. Menu
Individual Written TaskDiscussion
Fresentation: Roc* Arrangemeni-sand

Sianals
Individual Written Task--R.E.
Frest.ntationOycle ScheduMna,

Tisk/R.E. Cycle--Short and Long Cycles
Easy to Harc Task, Suc,essive
Approximations

Prese.ltation: Low Probocility Behaviors
Variations--Successive Aprroximations

PresentationDealing with Uldesirable
Behavior: What to do when the system
blows



lnaividual Wril-ien TaskDisussion R.E.

WEDNESDAYMARCH 6, 19'74

Fresentatiors: What tc shoot for
QuestionF,C.M.
Presentation. Preparation of

Implcmentation Pions
e Flan --R

Draf-.)
Written Task, Implements E.
Presentation Of Implementation Plans to

croup for critique
Revise Implementation Flans
Presentation: Critical Decisions
WrittLn Team Tasks
Presentation: Training, 7acilitating,

implemenTing
Written -eam Task: Spreading the Effect
Fzedbcck Session

THURSPAMARCH 7, 197q

Teams I, 2, and '3 preq/ nt plans
Teams L/, 5, and 6 present oans
Revise and compare composite time lin-)s
Fresentotio,1 of final; campsite plans
Conference Evaluation



lavajo Educat!on Resource Center

Porra.as for Handicapped Children
P. O. Box 275

MANY FARMS, ARIZONA r3; c03

March 25, 1974

Meeting - Deaf/Blind Search

March 23, 1974 :Saturday)
El Rancho E-Itel, Gallup

This meeting was held by Dr. Trayer for his search workers
to report their progress to date.

In attendance were six case finding aides, Dr. Thayer,
"liza.ath Murphy (TEA), Norman Wilcox (TEA), Betsy Ferriter (practi-
curl student), and RolanJ Caster.

It was reported by Dr. Thayer th reservation-wide, three
deaf/blind students had been accounted for. A't in school at Al mo-
gordo, Tuscon, and Santa Fe. 0.e promisirg lead was being followed
at th,0 date of the meeting:-

The case finding aieles each reported -in turn. None had
found a 14eaf/b14.1d case but n'nnerous handicapped children were emerging
who weren't in sch,ol.

It z.eeiled that crippling coed_cions, seveee mental retarda-
tion and older handicapped (20-28 yrs.) were reported most frequently.

A tally of this information was :equesced by the Navajo Edu-
cation Resource Cent(

The remai' der 01 the meeting was spent in di cuss,ng:

1) coil, t information on older (retit 3 age, 65+)
people to provide to agencies which should serve
them.

2) completeness of reporting tee Dr. Thayer in terms
of age, name, parents, and locati a.

3) Announcement - John Tracey Institute has ceYees-
pondence course for home care of Deaf /Blip children.

4) clinic in Tuscon has six, 3-4 year old Deal/Blind
children which haves been observed.

5) neAt reported meeting to he held in Chinle in May.

Navajo E ucation Resouree' Center



WHAT IS IT -- NIMG?

The Navajo Education Resource Center
has been in existance on the reserva-
tion since mid-August. The initial
year of service was to determine
needed back-up resource services, and
to develop a plan for delivery of

those services.

141 January the NERC was approved as

an associate Instructional Materials
Center affiliated with the regional
IMC-SE of University of Southern
California at Los Angeles.

As an associate center the NERC is to
receive a supply of materials that
could be checked out to Special Edu-
cation staff members for preview or
experimentation in the classroom.

The NERC also receives information
about publications, instructional
materials, and publishers grouped in
meaningful categories for quick re-

ference.

-Classroom needs for IMC services are
not as great as the school year draws

to.a close. However, an information
and assistance source is now being
started that-will be able to swing
into action with the beginning of next

yiar.

SERVICES NOW AVAILABLE--NIMC

Many lists of materials, publishers,bib-
liographies, and sources of supply are

now available. If you call the friendly
IMC secretary, she may be able to help
you locate an item, address, or publish-
ing ct.,..,pany. Some of compiled sources

of information are:

1. Vocational and Career Guidance.

2. Vocationally Handicapped, an-
notated bibliography.

3. Instructional Materials-Speech
and Language Arts.

4. Perceptual Materials, annotated
bibliography.

5. Deaf Education, Instructional
Materials.

6. Sex Education, Annotated biblio.
7. Math materials, annotated biblio.
8. Early Childhood Education, biblio.
9. Learning Disorders-Biblio. (neur-

ological, Perceptual and Motoric
Functioning, Reading and Reading
Disabilities, Juvenile-Delinquency,
Emotionally Disturbed)

10. Affective materials-Adolescent.

11. Affective materials- pre - school.

12. Teacher Training Programs, commer-
cial.

13. Publishers and addresses of In-
structional Materials.

In addition to the above information, a
compiled Index is available with informa-
tion from 263 publishers across the country.
This index supplies such information as lo-
cation of company representative for a par-
ticular state or city, types of materials

produced, availal

view, or demons
trai

Do you wish to
for your staff
training and ac
tions--free of
will do this?
able at the NIM

TRAINING KITS 0

Five kits are o
for group or in
The kits are:

1. Sequenci
Material

2. Continge
3. Structur

success:
6. Taxonomy

Domain.
5. Project

ability.

These kits inc
strips, and ma,
sentations. T

when they arri

CONTING
A Team T

The Navajo Edu
cooperating wi
Southwest Regi
conduct'd a Co
team training
March 4 throug
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SERVICES NOW AVAILABLE--NIMC

Many lists of materialF publishersIbib-
liographies, and source-, of supply are

now available. If you call the friendly
IMC secretary, she may be able to help
you locate an item, address, or publish-
ing company, Some of compiled sources
of information are:

1. Vocational and Career Guidance.
2. Vocationally Handicapped, an-

notated bibliography.
3., Instructional Materials-Speech

and Langiage Arts.
4. Perceptual Materials, annotated

bibliography.
5. Deaf Education, Instructional

Materials.
6. Sex Education, Annotated biblio.
7. Math materials, annotated biblio.
8. Early Childhood Education, biblio.
9. Learning Disorders-Biblio. (neur-

ological, Perceptual and Motoric
Functioning, Reading and Reading
nisabilities, Juvenile-Delinquency,
Emotionally Disturbed)

10. Affective materials-Adolescent.
11. Affective materials-pre-sChool.
12. Teacher- Training Programs, commer-

cial.

13. Publishers and addresses of In-
structional Materials.

In addition to the above information, a
compiled Index is available with informa-
tion from 263 publishers across the country.
This index supplies such information as lo-
cation of company representative for a par-
ticular state or city, types of materials

produced, availably' j of material pre-
view, or demonstration, availability of
in-service training, etc.

Do you wish to have a training session
for your staff with displays, inservice
training and actual material demonstra-
tions- -tree of charge?? Which companies

will dr4 this? This information is avail-

able at the NIMC. Telephone 602/781-6325

TRAINING KITS ON ORDER -- INTERESTED??

Five kits are on order which Lay be used
for group or individd-al staff training.
The kits are:

1. Sequencing Visual Perception
Materials.

2. Contingency Management.
3. Structuring the Classroom for

success.
4. Taxonomy for th, Int:,,epersonal

Domain,

5. Project Evaluation for Account-
ability.

These kits include cassette tapes, film
strips, and manual to accompany pre-
sentations. They may be checked out
when they arrive.

CONTINGENCY MANAGEMENT
A Team Training Session

The Navajo Education Resource Center,
cooperating with Area BIA Office and
Southwest Regional Resource Center,
conducted a Contingency Management
team training session in Flarkff,
March 4 tnrough 7.
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NAVAJO EDUCATION RESOURCE CENTER
P, Handicapped CHildren

Navajo Divi: :on

P. O. Box 275
Many Farms, Arizona 86513

May 2, 1974

PROGRESS REPORT
April 1974

OBJECTIVES FOR APRIL:

1. Conduct final random selectit.' = students
for Prevalence Study, Arizor ,ent

of Education.

2. Conduct Training Session for Navajo tome
Intervie',,,is,' Psychometrists, and Speech
Therapists.

3. Conduct Training Sessicti for Area and
Agency Supervisors in Contingency Management.

4. Begin Home Interview activities with parents
of children to be tested.

5. Begin Testing activities in four BIA and
Public, Schools.

ACTIVITY LOG:

1. Deaf/Blind Search meeting - Gallup, Parti-
cipants Laurine Ruleau, Dr. Thayer, Max
Harriger, Roland Caster, April 1, 1974.

2. Final random selection of students, Ganado
Public School, Leupp Boarding and Public
School, Tuba Boarding and Public School,
Dilcon Boarding School, Chinie Boarding School,
April 2-5.

3. Training Session - Contingency Management
12 Area and Agency Supervisors, Gallup, April 8,9.

4 Training Session - Jane Mercer's eluralistic
Assessment approach - Navajo Home Interviewers,
Psychometrists, Speech Terapists. April 10-12,

Gallup.

e

Navajo Education Resource Center
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5. Conference with Prevalence Study participants
Tribal Education Agency, April 16 & 24, Window
Roct

b. ,.ontingency Manageine classroom
visits and evaluations, Teee Nos I s, Chinle,
April 22,23.

7 PublicItion of Resource Room Monograph -

meetin;s with editing )erseinol, photographer,
April 4 and 26.

8. P' anin7 session for Wcrkshop: for Ear:y
ChildhoU Adentificatiol, (Continental Divid,,
May 28-31) Apr/1.Z9-30.

.ARRATIVE:

coaLiagaisL121.
Training Activities continue as a result of the

initial training session of five teams in Flagstaff,
March 4-7. The training session conducted in April
was for 12 supervisors from the Area and -;ency
offices. The objective of this session, ,Docluctee
in Gallup, was to orie the supervisors co the
Contingency Mana'smen. .,proach in (,rder that t1,,!),

could be inform _ of techniques being used in
schools under their supervision. It is felt that
with th insight acquired in the training session,
they will be supportive of the movement as it is
adapted from room to room.

The session was conducted 1;1 2, half-day segments
and a,ivities were det_. ried in the same manner
that t. am training was eonduc-ed. Reward and rein-
forcement techniques were useu with good results.
Pzrticipation was very good and al' supervisors were
very receptive.

Follow-Up

As indicated in the March 4-7 CM Training Ses-
sion, Ms. Ruleau and myself were tc visit each CN
class and evaluate thcic progress. This is now
being done. The "ripple" k''`ect appeals to be oc-
curring. Teams are reporting that they came home
to train not the 3 teachers ac reed upon :Jut theft-
entire staffs. Effects of CM and variations and
adapt ions arc seen up and do m halls and in

Navajo Education Resourc(, Centel'
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numberous rooms. Significant Oanges in room
behavior and student attitude is reported with
isolated cases of remarkable classroom t ans-
formations.

Final folloW=up act..vity will be done May
13-14, in a reporting session in Little Americ
where each team will report on its success in
implementing CM in the tart class and with
cooperating staff members.

Prevalence Study

Training session fol data collectors was held
in El Rancho, Ga7lup, Api'L 10-12. Rosa McGrath
from Dr. Jane Mer'cer's team, Riverside, Califor-
nia conducted a 21 day traininp session for the
Navajo Hom:.! Intermiewers, N4 trainees were it
attendance.

Dr. Shitala Mishra of C1o. University of
Arizona conducted the training session f L he
eight cooperating psychometrist. Content covered
was the '74 Wisc-R., Psycho-motor inde:,. and
Metro achievement series.

The Speech Therapists also attended the
orientation sessions.

The Home Interviewers began work on their
assignments, April 15. I% HI's did not show at
their assigned schools and hive since indicated
that they could not participate and returned some
of the materials. One was hired by the'D/B Search
project. Another has indicated an increa:LeVn his
work load and unavailability for Interviews, Two
HI's do not speak Navajo well and only interview,
English speaking parents.

Attrition in HI's is the pattern experienced
by the State Department also. At this point in Lime
the Home Interviews are 80'/ completed and the
Psychometrist-s are moving in tc test.

The time, distance, material, faLtors are crea-
ting significant concern. Test materials must be
shifted from one area to another to accommodate the
testors and their assigned student load..

,

Navajo Education Resource Center



Training Session

Early Chid Identification of the Handicapped.
Plans are now being made to conduct a training
session with 40 First Grade Teachers, May Z8-31
at Continental Divide Training Facility.

The objective _s to -cquaint the tea, hers to
kinds of learning proble- affaicting first graders
and evaluation instrum 'ES that can bL -sed by the
teacher to identify anL define these disabilities.

Teachers will work in Lqall groups as they ro-
tat2 through ,ive stations where a facilitator will
conduct inform Lion and experiec, sessions followed
with task sheet where teachers ,;t2. expected tc
devel prescriptive instructional activities based
on diagnostic ir_ ormation dealt with in the sessions.

Information is t" be compiled in a workshop
manual for the -2acher to take home as a reference
k le.

OBJECTI"ES FOR MAY:

1. Conclude data collection for Prevalence Study
and gin preparing f:,r computer analysis.

2. Conduct Final CM workshop session, Flagstaff,
May 13-14.

3. Conclude classroom 'isits and evaluations for
Contingency Manaczem nt.

4. Conduct workshop with all special Teachers with
Reps sentative from Developmental Learning
Materials Corp., Ma,- 17, Huntrrs

5. Conduct Early ',hildhood Identification' workshop
May 28-31, Continental Divide.

Navajo Education Rrsourc( Conter
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NAAAJO EDUCATION RESOURCE CENTER
Pr-:,grams for Handicapped children

Navajo Division
P. 0. Box 275

Many Farms, Arizona 86503

June 10, 1974

PROGRESS REPORT
May 1974

OB,'ECTIVES FOR MAY

1. Establish Tracking System for ilaIC.icapped - 5/2 &3.

2. Evaluation of Classioom Contingency Management.
Leupp 5/6

1

Tuba 5/7

Chuska 5/8

3. Final Contingency Management training session,
. May 13 - 14.

4. Workshop - Special Education BIA teachers 5/16-17,
Hunter, Point.

5. Training Session - Continental Divide
Early Childhood 5/28/31.

6. Student evaluations
Kayenta 5/15
Tuba 5/20
Leupp 5/21
Chinle 5/22

Ganado 5/23

NARRATIVE

Prevalence Studv

Data collection activities were concluded with the
semester. Material will be (nmpiled and submitted to
the Research cffice in Tuscon during June.

The use of this particular research model gave our
evaluaCon teams an opportunity to judge its appropri-
ateness as an .valuation tool;

'74 Visc improved and slightly more appro-
priate for Use with students:
recommendH us,_ of jwrformance
section.with jnrli,1n students.

Navajo Education Resource Center
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Metro '70 Achievement - as good as any other
group achievement battery. Inappropri-
ate for use as individual diagnostic
tool.

Motor Dexteritei Inventory - excellent and
should be part of total battery.

Language Inventory - as good as others avail-
able, should be included as part of
battery.

Adaptive Behavior Scale:

Health History Inventory - good idea as an
item by item approach but not as complete
as some Public Health Service report's.

Some questions inappropriate and offen-A
sive to Indian parents. Needs to be
modified and shortened.

Soc0-Modality Index - a necessary component
fOr background information but not entirely
appropriate for Indian families in its
present form.

The entire scale is 475 questions with a complicated
base and ceiling mechanism. This scale is reported to
be available commercially next year through Psychological
corporation.

The team approach to child diagnosis is good but not
a new design. A differential diagnosis approach is pre-
ferable but, not a new design. The questions on Adaptive
Behavior are". not new.

The important concept is, to stress other elements of
contributive behavior and performance in the complicated
process of child diagnosis. Emphasis on test results then
becomes one of the elements of, information -- not the
element.

If, in the future, a prevalence study for the reservation
i- to be condueLed, several suggestions cdfrie from this
experience.

.1. Begin study in September - October.
2. Budget money to employ native speaking parent

interviewers.
3. Budget money to employ psychometrists and

other test administrators.
4. Use home interview questions appropriate for

Indian parents,
5. Use teams of three' people to evaluate each

child in total battery in one visit to school.

Navajo Education Resource Center'
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Contingency ;Management

The final reporting session,4as cenducted Ma* 13 &
14 in Flagstaff. The five tea.., reported on their
success in implementation and teaches-
Each team exhibited enthusiasm and EL1_ .! in tnel.
reports. Two teams brought video tape equiRment
and showed tapes of their activities. Two teams
reported via slides, recordings, verbal reports
and photographs. One team reported with pnotographs
and designs for net. years pr.:,gram uL of Cc--
tingency Management.'

Statistics on CM Trainin :

5 teams trained initially
20 teachers trained in scE,-,ols
25 classrooms using CM for first time

625 students involved,in CM appr,2,:h
$3,000 approximate total cost
$5.00 per child cost

Results:

Comments reflect that the CM technique has
remarkably changed some classrooms that here-to-
fore were unmanageable. (see attached) In classes
where children were already highly motivated,
less dramatic change was visible. Some teachers
are reporting that CM seems particularly appro-
priate because of its objectiveness. That is,
the student earns a reward for his performance,
riot for finding favor inn the eyes of a person from
another ethnic group.

Early_ Childhood Identification of the Handicamq1

Forty teachers of beginner classes and first
grade were exposed to five evaluation instruments
which they could in turn use in their claSsroo, .

in a prescriptive approach. The instruments
Peabody individual. Achievement Test, Peabody Picture
Vocabulary Test, Valett Developmental Scale, Perdue
Perceptual Motor Inventory, and Key Math Series.

Featured speakers gave an overview of the
functions of the Wisc and ITPA as educational tools.

The insight gained by these teachers relevant
to the role of testing in the classroom was very
obvious. Most participants asked for Session 0 and
others suggested a 3-4 week training ..,esion if re-

peated with other groups.

Nava )c Education Resource Cen!er



OBJECTIVES FOR JUNE:

,A5Opile repqrt for Arizona Prevalence Study
2 Closeout.

,nd-of-project :iscal activities(telephone,
purchases, etc.)

3. Take acocmulated 17 annual lcave days as vacation.

Navajo Education
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CHAPTER IX

Ci OSS REFEr.ENCE DAILY ACTIVITv BREAKDOWN

OF

DIRECTOR'S ACTIVITIES BY OBJECTIVES AND ACTI .1TIES

TABLE

OBJ .:.;TIVES

I

Prelim-lrary
Survey co
Identify Handi-
capped Children

Procedure
for Diagnosis

Diagnostic and
Prescriptive
Resource Room
Model

IV

Develop SEIMC
VI

for Sub- Develop Service
sequent Phases ModJ_'1

Activities to Develop Objectives

1,, Needs Assessment

Z. Planning Conferences

Workshops

4. Training Sessions

5. Task Force Activity

6. Service Agent Coordination Activity

7. Consultant Service Activity

8. Student Evaluation

9. Office Administration

10. Materials Demonstration

U. Reporting Conferences T.

157
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Objetive I

L'reliminar7 Survey to Inentify Handicapped Chiliaren

Activity , Minguke Number Nlimber
Area Number 2ersons Miles Hours Location

*env. 15 Arizona 2 3 460 8 Phoenix
Prevalence

.Study
Nov. 16 11 2 3 150 8 Window Rock
Nov 2

11
2 2 150 8 11

Nov. 28 11
2 2 150 8 11

..an. '1 11
2 3 1020 8 Tucson

Jan. 22 11
2' 3 4 11

Feb, 5 II
2 3 150 8 St, Michaels

Mar, 27 ,

3 150 P Window Roc",
Apr. 2 II 6 4 8 Ganado
Apr. 3 ,

6 5 8 Leupp, Tuba City
Apr. 4 II

6 '464 8 Leupp, Dilcon
Apr. 5 11 6 5 30 8 Chinle
Apr. 10 11 4 2, 220 3 Gallup
Apr. 11 11 4 2s 9

Apr. 16 II 6 3 150 8 Window Rock
Apr. 17- Dilcon

19 It 8 5 (8) Ganado, Chinle
Apr. 24 BIA 'dm. 2 2 150 8 rlindow Rock

Apr. 22- Ariz. Prey.
26 Study 8 5 (8) Chinle, Kay

Tuba City
Apr. 29
May 3 II 8 8 (8) Ganado, Dilcon
May '

10 It
8 7 Leupp, Chinle

May 13-

17 II 8 7 (8)

Tuba City,
Leupp,, Tuba City

Ka yenta
May 20-

24 If 8 731 8 Leupp, Cbinle
Ganado

May 10 II 6 5 220 8 Winn(, Rock
May 16 6 2 160 4 Teec Nos Pos
June 4 8 3 30

,
Chinle

June 13 II
6 2 180 8 Tuba City

June 14 II 6 2 649 8 Tucson

Navajo Education REsource Center
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Objective II

Procedure for Identification and Diagnosis

Date Area
Activity
gun ber

Number Number 1,1umber

LocationPersons Miles

160

Hours

Sep. 1E Evaluation
,

Student 8 J 8 Teec Nos'Pos
Boarding School

Dec. 17 Student
Evaluation c 14 160 8 II

Feb. 6 Psycho-
metric Tr. 4 3' 360 8 Tuba City

Feb. 7 It 4 3 8 1

Mar. 13 IT 4 3 360 8 It

Apr. 25 ITPA Tr.

Session 4 1 150 8 St. Michaels

Navajo Education Resource Center
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Objective III

Diagnostic and Prescriptive Resource Room Model

Date Area
AataIrita
Number

Number Number AlLter
Hours LocationPersons Miles

Oct. 26 RR Task
Force 5 E 150 8 Grensewood

Dec. 14 u 5 12 150 8

Jan. 7 .Determine .

Need for 1

It 1 6 360 3 Tuba City
Jan. 8 If

1, 6 8 if

Jan. 9 Plan for
RR , 2 §' 8 if

Jan. 10 u 2 6 , 8 u

Jan. 11 RR Task
Force 5 8 8 t

Jan. 24 Plan for
RR 2 3 160 Toyet Boarding

School
Jan. 25 2 3

Feb. 8 RR Task
Force 5 8 30 8 Chinle

Feb. 20 RR Model 2 3 150 8 Greaset.00d
Feb. 21 RR Task

Force 5 2 270 8 Chuska
Feb. 22 5 8 8

Mar. 22 5 8 270 8'

Navajo Education Resource Center
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Objective IV

Develop IMC Services

Date Area

Tyaining

Activity Number Number Number
LocationNumber Persons Miles Hours

Nov. 12
?a^kages 7 4 600 8 Santa Fe

,Mar. 18' Training &
Matelials 21 3 1800 8 Los Angeles

Mar. 19 17
2 3 8 II

Mar. 20 fl 2 3 8 11

M-r. 21 Materials
Demonstra-
tion 10 15 330 8 Lake Valley

Apr. 8 Materials
Exhibit 10 15 220 8 Gallup

Apr. 9 71 10 15 8 , 11

Jan 24 Materials
Demonstra-
tion 10 2 160 2 To5iei

Navajo Education Resource Center



162

Oojective,V

Plan for -ub:,equent Phases

Date Area
Attivity Number Number Number

Locationhista Persons Miles Hours

Aug- 21 Early
Childhood 2 11 30 4 Chinle

Aug. 21 . Deaf/Blind

Aug. 23

'ro. 2

1

9

5

'120

420
8

8

Leupp
11

Aug. 24 11 1 5 11

Ser. 5 Handicapped
Clas 1 36 4 Chini, Boarding

School
Sep. 11 Staff Conf. 11 4 4 Many F*rms
Sep. 12 Supt. Conf. 2 14 150 4 Window Rock
Sep, 13 Handicapped

Class 1 5 36 4 Ihinle Boarding

Sep. 20 '
11

1 7 150 8

S-:lool

Crea:,..wc,dd

Oct. 4 11
1

..
4 160 ,8

Boarding School
Toyel Boarding
SthoOl

Oct. 12

Community
College 2 140 8 Tsafie

Oct. 31 Consultant

.Nov.

Nov.

1

2

Service
11

11

7

7

7

6

6

6

170

3Cf'. ''

8

8

8

Kayenta
Plagstaff

'1
.

Nov. 30 Deaf/Blind 2 2 360 F
ti

Dec. 16 Model Plan- 7 2 500 8 Albuquerque
Jan. 16 11

7 2 8

Jan. 17 11
7 2 8

/I

Jan. 31 11
2 4 500 8 .1

Feb. 1
/1

2 4\ 8 11

Feb. 27 Nat'l.
L.D.

Conf. 4 1. 2200 8 Houston
Feb. 28 11 4 1. 8 II

Mar. /
11 4 1 8 r/

Mar. 15 BIA

Admin. 6 2 120 8 Window Rpck
Mar. 23 Deaf/Blind 12 15 220 8 Gallup
Apr. 1 11

;.: 4 8 ft

Apr. 29 Model Plan
& Proposal 7 3 8 11

Apr. 30 It
7 3 8 .11

May 2 Tracking
System 2 3 500 8 Albuquerque

May 3 11
2 3 8 ,f

Navajo Education Resource Center
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Activity !:umber Number Number
Number Persons Miles Hours Location

June 3 Model Plan
& Proposal 2 2 8 Las Cruces

June 6 1 t
2 2 150 6 Window Rock /

June 7 Plan for
Diagnostic
Serv. 8 5 75 8 Wingate nigh

School
June 11 Model Plan

& Proposal 2 2 150 8 Window Rock
June 19 II

2 4 150 8 Albuquerque

Navajo Education Resource Center



Objective VI

Develop a Service Model

Date
Activity Number Number Number

LocationAiea Number Persons Miles Hours

Aug. 20 Headstart 2 5 500 t, Albuquerque
Aug. 27 PI

3 45 240 8 Shiprock
Aug. 28 If 3 40 120 8 Crownpoint
Aug. 29 II

3 40 180 8 Ft. Wingate
Aug. 30 II

3 40 8 Many Farms
Aug. 31 Administ.

Conf. 2 17 30 4 Chinle
Sep. 4 BIA Admin. 2 2 130 8 WindowRock
Sep. 12 Private

Sep. 21
School
Consultant

1, 4 4 St. Michaels

Service 2 3 8 Las Cruces
Sep. 24 Headstart 2 11 500 8 Albuquerque
Sep. 25 II

2 11 8 II

Sep. 26 Admin.
Conf. 2 4 30 4 Chinle

Sep. 26 Teacher
Conf. 2 3 4 Many Farms

Sep. 27 Tribal
Educ.

Off. 5 2 150 4 Window Rock
Sep. 27 BIA Admin. 2 3 170 4 Ft. Defiance
Oct. 1 SWRRC 2 3 8 Las Cruces
Oct. 5 Admin. Conf. 2 4 Many Farms

Boarding School
Oct. 10 BIA Teach

& Couns. 3 25 150 8 Greasewood
Boarding School

Oct. 15 Deaf/Blind
Pro. 6 6 360 8 Flagstaff

Oct. 16 Handicapped
Class 1 6 420 8 Leupp Poarding

School
Oct. 17 It

1 6 110 8 Tuba City
Board School

Oct. 18 VI
1 6 8

Oct. 23 Private
School 15 150 8

.........,

St. Michaels
Nov. 7 National

Consultants 7 6 500 8 Albuqw'rque
Nov. 8 II 7 6 8 GaLlur
Nov. 9

Nov. 13

II

Training
3 20 8 Chusl,

Services 2 2 150 8 WiT ow Rock
Nov. 19 Headstart 4 25 280 8 Ft. Wingate
Nov. 20 t t 4 25 8 It

/

Navajo Eduction Psource Getter
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Date
Activity

Area Number
Number Number Number

LocationPersons Miles Hours

Nov. 29 Machine
Demonstra-
tion 10 2 160 8 Toyei Boarding

School

Dec. 6 Material
Demonscra-
tion 10 2 160 8 11

Dec. 7 Handicapped
Class 1 1 150 8 Kinlechee

Dec. 10 Consultant,
Service/
Planning 2' 2 500 8 Albuquerque

Dec. 11 Consultant,
Training 4 2 171 8 St. Johns

Dec. 14 Coordination
Headstart
Training 6 4 160 8 Ft. Defiance

Dec. 15 BIA
Coordination
Training 6 2 150 8 Window Rock

Jan. 14 Headstart 6 2 160 8 Ft. Defiance
Jan. 15 BIA.

Adminis-
tration 6 2 150 4 Window Rock

Jan. 23 Headstart 2 3 160 8 Ft. Defiance
Jan. 28 Cont.

Manag.
Training 7 4 340 8 Window Rock

Jan. 29 It
7 4 8 Greasewood

Jan. 30 tl 6 3 8 Window Rock
Jan. 28 Headstart 3 35 8 Gallup
Jan. 29 If

3 35 8 11

Jan. 30 11 3 35 8 II

Feb. 11 BIA

Administ. 3 40 1000 8 Wingate High

Schot,1

Feb. 12 If
3 25 8 Nenahnezad

Feb. l'
11 3 25 8 Tuba City

Feb. 14 11
3 15 8 Hunters Point

Feb. 15 If 3 15 8 Pinon

Feb. 27 Test

Admin.
Tr. 4 6 160 8 Teec Nos Pos

Mar. 4 Cont.
Management 4 22 400 8 Flagstaff

Mar. 5
If 4 22 8

II

Mar. 6 /1 4 22 8 11

Nava io Education resource Center
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Date Area
Activity Number Number Number

LocationNumber Persons Miles Hours

Cont.

Mar. 7 Manag. 4 22 8 Flagstaff
Apr. 8 BIA

Admin.
C.M. 4 15 220 8 Gallup

Apr. 9 u 4 15 8
fl

Anr. 22 Cont.

Manag. 4 5 160 8 Teec Nos Pos
Apr. 23 11 4 4 30 8 Chinle
Apr. 26 u 4 4 360 8 Tuba City
May 6 fl 4 3 42° 8 Leupp
May 7

11

it
4 360 8 Tuba City

May 13 ft 4 21 360 8 Flagstaff
May 16 BIA Spec.

Worksl,op 7-3 2 436 8 Gallup
May 17 fl 7-3-

10 70 8 Hunters Point
May 28 Early

Childhood 4 50 320 8 Continental
Divide

May 29 fl 4 50 8 u

May 30 Early

Childhood 4 50 8 u

May 31 u 4 50 A t,

p
Navajo Educatioc Re9,)urce Center
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Activity 1

NEEDS ASSESSMENT

Date Area
No. No.

Persons Hours

Sept. 5 Handicapped Class 3 4

Sept. 12 Private School 4 4

Sept. 13 Handicapped'Class 5 4

Sept. 20 Handicapped Class 7 8

Oct. 44 Handicapped Class 4 8

Oct. 16 Handicapped Class 6 8

Oct. 17 Handicapped Class 6 8

Oct. 18 Handicapped Class 6 8

Oct. 23 Private School 15 8

Dec. 7 Handicapped Class 2 8

Jan. 9 Determine Need for
Resource Room 6 8

Jan. '0 Determine Need for
Resource Roorti- 6 8

Navajo Education Resource Center
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Activity 2

PLANNING CONFERENCES

Date Area

jig.

Persons
No.

Hours

Aug. 20 Headstart Orientation 5 4

Aug. 21 Early Childhood Education 11 4

Aug. 22 Deaf/Blind Program 9 8

Aug. 31 Administrative Conference 17 4

Sept. 4 BIA Administration 2 8

Sept. 12 Superintet.1ent Conference 14 4

Sept. 21 Consultant Services 3 8

Sept. 24 Headstart 11 8

Sept. 25 Headstart 11 8

Sept, 26 Administrative Conference 4 4

Sept. 26 Teacher Conference , 3 4

Sept. 27 BIA Administration 3 4

Oct. 1 SWRRC 3 8

Oct. 5 Administrativ Conference 4 4

Nov. 13 Training Services 2 8

Nov. 15 Arizona Prevalence Study 3 8

Nov. 16 Arizona Prevalence Study 3 8

Nov. 26 Arizona Prevalence Study 2 8

Nov. 23 Arizona Prevalence Study 2 8

Nov. 30 Deaf/Blind 2 8

Dec. 10 - Contingency Management 2 8

Jan. 9 Plan for Resource Room 6 8

Jan. 10 Plan for Resources loom 6 8

Jan. 21 Arizona Prevalence Study 3 8

Jan. 22 Arizona Prevalence Study 3 8_,

Jan. 23 Headstart 3 8

Jan. 24 Plan for Resource Room 3 8

Jan. 25 Plan for Resource Room 3 8

Jan. 31 Plan for Resource Room 4 8

Feb. 1 Plan for Resource Room 4 8

Feb. 2 Arizona Prevalence Study 3 8

Feb. 20 Resource Roam Model 3 8

March 18 IMC "'raining & Materials 3. 8

March 19 IMC Training & Materials 3 8

March 20 IMC Training & Materials 3 8

Marh, 27 Arizona Prevalence Study 3 8

April \ £ Deaf/Blind 4 1

April 24 BIA Administration 2 3

May s2 Tracking System 3 8

May 3 Tracking System 3 8 i

June 3 Model Plan 2 8

June 6 Model Plan & Proposal 2 8

June 11 Model Plan & Proposal 2 8

June 19 Model Plan 4 8

Navajo Education Resource Center
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Activity 3

WORKSHOPS

Date Area Persons Hours

Aug. 27 Headstart 45 8

Aug. 28 Headstar't 40 8

Aug. 29 Headstart 40 8

Aug. 30 Headstart 40 8

Oct. 10 BIA teachers & P.ounselors 25 8

Nov. 9 r Chuska B.S. leachers, Special 20 8

Jan. 28 Headstart 35 8

Jan. 29 Headstart 35 8

Jan. 30 Headstart 35 8

Fab. 11 BIA Administration 40 6

Feb. 12 BIA Administration 25 8

Feb. 13 BIA Administration 25 8

Feb. 14 BIA Administration 15 8

Feb. 15 BIA Administration 15 8

May 's' BIA Special Workshop 70 8

Navajo Education Resource Center



Activity 4

TRAINING SESSIONS

Date Area Persons
No.

Hours

Nov. 19 Headstart 25 8

Nov." 20 Headstart 25 8

Dec. 11 Consultant; System 4 6 8

Feb. 6 Psychometrists Training 3 8

Feb. 7 Psychometrists Training 3 8

Feb. 27 NationalL.D. Conference 1 8

Feb. 28 National L.D. Conference( 1 8

March 1 National L.D. Conference 1 8

Feb. 27-, Test Administrators Training 6 8

Feb. 28 Test Administrators Training 6 8

March 4 Contingency Management 22 8

March 5 Contingency Management ` 22 8

March 6 Contingency Management 22 8

March 7 Contingency Management 22 8

March 13 Psychometrists Training 3 8

April 8 BIA Administration CM 15 8

April 9- BIA Administration CM 15 8

April 10 Ari4ona Prevalence Study # 25 so 8

April 11 Arizona Prevalence Study 25 8

April
April

22

23

Contingency Management
Contingency Management

5

4'
'4#

8

8

April 25 ITPA Training Session L- 8

April 26 Contingency Management 4 8

May 6 Contingency Management 3 8

May 7 Contingency Management 3 8

May 13 Contingency Management 21 8

May 14 Contingendy Management 21 8

May 28 Early Childhood 50° 8

May 29 Early Childhood 50 8

-May 30 Earl- Childhood 50 8

May 31 Early Childhood 50 8

170
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Activity 5

TASK FORCE ACTIVITY

Date Area
112., 1[QA

Persons Hours

Oct. 26 Resource Room Tatc Force 8 8

Dec. 11 Resource Room Task Force 12 8

Jan. 11 Resource Room Task Force 8 8

Feb. 8 Resource Room Task Force 8 8

Feb. 21 Resource Room Task Force 2 8

Feb. 22 Resource Room Task Force 8 8

March 22 Resource Room Task Force 8 8

Navajo Education Resource Center
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Activity 6

SERVICE AGENT COORDINATION ACTIVITY

No.

Date Area Persons Hours

Sept. 27 Tribal Education Agency 2 4

Oct. 12 Navajo Community College 2 8

Oct. 15 Deaf/Blind Program 6 8

Dec. 14 Headstart, Training 4 S

Dec. 15 BIA, Training 2 8

Jan. 14 Headstart 2 8

Jan. 15 BIA, Administration 2 8

Jan. 30 Contingency Management Train-
ing 3 8

March 15 BIA Administration 2 8

April 2 Arizona Prevalence Study 4 8

April 3 Arizona Prevalencf Study' 5 8

April 4 Arizona Prevalence Study 6 8

April 5 Arizona Prevalence Study , 5 8

April 16 Arizona Prevalence Study TEA 3 8

May 10 Arizona Prevalence Study 5 8

May 16 Arizona Prevalence Study 2 8

June 13 Arizona Prevalence Study 2 8

June 14 Arizona Prevalence Study 2 8

1f/

Navajo Education Resource Center
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Activity 7

CONSULTANT SERVICE ACTIVITY

Date Area
No. No,

Persons Hours

Oct. 31 Consultants, Washington 6 8

Nov. 1 Consultants, Washington 6 8

Nov. 2 Consultants, Washington 6 8

Nov. 7 Consultants, Naticnal 6 3

Nov. 7 Consultants, -National 6 8

Nov. 12 Training Packages 4 8

Dec. 16 Model Plan 2 3

..ian. lo Model Plan 2 8

Jan. 17 Model Plan 2 8

Jan. 28 Contingency Management
Training 4 8

Jan. 29 Contingency Management
Training 4 8

April 29 Model Plan & 2roposal 3 8

April 30 Model Plan & Proposal 3 8

May 16 BIA Special Workshop 2 8

May 17 BIA Special Workshop 70 8

Navajo Education Resource Center



Activity 8

STUDENT EVALUAllu.,,

No.

Date Area Persons Hours

1

Sept. 18 Evaluation Students 5 8

Dec. 17 Evaluation Students 14 8

April 17-19 Evaluation Students 5 8

April 22-26 Evaluation Students 5,
8

April 29

May 3 Evaluation Students 8 8

May 6-10 Evaluation Students 7 8

May 13-17 Evaluation Students 7 8

May 20-24 Evaluation Students 1 8

June 4 Evaluation Students 3 8

June 7 Plan For Services 5 8

Nava

174
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Activity 9

Date

OFFICE ADMINISTRATION

1[2., 1121

Area Persons Hours

Sept. 7 Interview for Secretary 2 4
Sept. 10 0Set up Record System 0

Sept. 14 General Office Routine 8

Sept. 17 Interview for Secretary 8

Sept. 19 General Office 8

Sept. 28 Purchase Aaterials 8

Oct. 2 General Office 8

Oct. 3 General Office 8

Oct. 9 General Office 8

Oct. 19 General Office 8

Oct. 24 General Office 8

Oct. 25 R.R. Materials 8

Oct. 29 General Office 8

Oct. 30 General Office 8

Nov. 14 General Office 8

Nov. 17 R.R. Materials 8

Nov. 18 Advanced Communication Materials 8

Nov. 27 General Office 8

Dec. 3 Advanced Communication Report 8

Dec. 13 R.R. Materials 8

Dec. 15 General Office 8

Dec. 16 General Office 8

Dec. 18 General Office 8

Dec. 19 General Office
Dec. 20 Genera' Office

Dec. 21 General Office
Jan. 3 General Office
Jan. 4 General Office

Jan. 5 General Office

Jan. 6 General Office

Jan. 10 General Office

Jan. 18 General Office
Jan. 22 Arizona Prevalence Study 4

Jan. 26 General Office
Jan. 27 General Office

Feb. 9 General Office

Feb. 10 General Office
Feb. 23 General Office
Feb. 26 General Office
Feb. 25 General Office
Feb. 26 General Office
March 11 General Office

March 12 General Office

March 16 General Office
March 17 General Office

March 24, 25. Arizona Prevalence Study r

26, 28,

April 6, 7, 17,

18, 19
Navajo Education Resource Center

May 9, 18
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Activity 10

MATERIALS DEMONSTRATION

Date Area
EGLA 22.a_

Persons Hours

Nov. 29 Machine (Talking Page) 2 8

Dec. 6 Instructiolnal Materials 2 8

March 21 Instructional & Assessment
Materials 15 8

May 17 BIA Workshop 70 8

April 8 Materials Exhibit 15 8

April 9 Materials Exhibit 15 8

Feb. 24 Materials Demonstratlon 2 2

Navajo Education ResourLe Center
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Activity.11

REPORTING CONFERENCES

Date Area
lap

Persons Hours'

Dec. 4 *, National Advisory Committee 15 8

Dec. 5. National Advisory Committee 15 8

HaFc103 Deaf/Blind 15 8
1"

Pi

Navajo Education Resource Center
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13,200

12,000

10,900,

8,400

00

Al) 7,200

6,000

4,800

'3)600

2,400

1,200
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OBJECTIVES

Figure 1

MILEAGE BY OBJECTIVE:
DIRECTOR TRAVEL

-- Surveyto Identify HandicappedObjective 1 ,

Objedtive II -- Procedure for Diagnosis
Objective III Resource Room Model .

Objective IV -- Develop SEIMC
Objective V -- Plan Subsequent Phases
Objective VI -- Develop Service Model

TOTAL PROJECT MILEAGE

Miles Per Cent of Total

3,714
1,540
1,190
3,110

7,955

10,517

18.49
5.16

3.99
10.42
26.68

35.26........

27,826 100.00
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'750

'675

600

525

= 450

,

375

300

225

-1450

, 75

I II III IV V VI

OBJECTIVES
Figure 2

HOURS OF, DIRECTOR MANPOWER
BY' OBJECTIVE

Hours Per Cent of Total

Objective I -- Survey to Identify Handicapped 224 ' 13.89

Objective II- -- PrOcedure for DiagnOsis 152 9.41

Objective III -- Resource Room Model . 64 3.C'6

Objective IV -- Develop SEIMC , 82 5.04

Objective V -- Plan Subsequent Phases' 332 20.57
eObjective VI -- Develop Service Modek 760 47.09

TOTAL'DIRECTOR MANPOWER ,s1,614 100.00

1



VI

NNW

$18,403

36.70%

II

$5,500

10.98%

$2,405

4.80%

III

8.997, $4,500 IV

20.34%

$50,125

Figure 3

$10,200

V

180

COST BY OBJECTIVE

0

Cost Per'Cent of Total

Objective I -- Survey to Identify Handicapped $ 9,117 48.19
Obiectiye II -- Procedure for Diagnosis 5,500 10.98

Objective III -- Resource Room Model _1,405 4.00'

Objective IV -- Develop SEIMC 4,500 , 8.99

Objective V -- Plan Subsequent Phases 10,200 20.34
Objective VI -- Develop Service Model '1.)31`°3

36.70

TOTAL COST $50,125 100.00
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600

525

0 450
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W
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300

225

150

75

.1162 .1251
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OBJECTIVES
Figure 4

TOTAL PERSONNEL INVOLVED BY OBJECTIVE

Personnel Per Cent of'Total
Objective I OM MO survey to Identify handicapped 118 11462
Objective II Procedure for Diagnosis 29 2.86
Objective III Resource Room Model 64 6 31
Objective IV Develop SEIMC 39 3.04
Objective V. Plan Subsequent Phases 127 12.51
Objective VI Develop Service Model 638 62.86

TOTAL PERSONNEL 1,015 100.00
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ACTIVITIES
Figure 5

OBJECTIVE VI -- DIRECT SERVICES TO EDUCATORS BY ACTIVITYF

0

Number of Personnel
Activity 1 -- Needs Assessment 43

,Activity 2 -- Planning Conferences 97
(--'Activity 3 -- Workshops 437

Activity 4 -- Training Sessions 164
Activity 5 -- Task Force 0

Activity 6 -- Agency Coordination 23

Activity 7 -- Consultant Service 82

Activity 8 -- Student Evaluation 60

Activity 9 -- Administrative 0
Activity 10 -- Materials Demonstration 121

Activity 11 -- Reporting Conferences 0

TOTAL 1,027

182
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TABLE VIII

NUMBER OF DIRECT PARTICIPANTS PROJECTED TO
NUMBER OF STUDENTS INDIRECTLY AFFECTED

BY CENTER ACTIVITIES

183

Services to teachers, aides, and administrators are expected

to result in (1) increased rate of learning due,,to more precision in

instruction, (2) more accurate student diagnosis, and (3) improved

efficiency in administration. 1,1

The Indirect Student Service figures are arrived at by a

'singular' count of educator participation in workshops,

sessions, materials demonstrations, and direct services to edUcators.

.1
Activity

No. -of Participants No. of Students
Indirectly AffectedTeachers Aides Admin.

Vit.rkshops 182 100 154 3,640

Training Sessions

Materials Demons

64 27 40

deefr:'

1,280

strations 63 22 21 1,260

Service Model
Development 23 0

TOTALS 309 149 238 6,180

Navajo Eduction Resource Center

i
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CHAPTER X

LASTING EFFECTS OF PROJECT

After a project has completed its activities and the personnel

have departed, the effects of all the efforts finger behind. Some of

those lingering effects are worthy of mention herein.

1. The Diffusion ChanAe Agent Model (DCA) is a design used to

train personnel. This model is a group interaction training design that

provides for internalizing conceptual information by one individual, who

then passes the training on to others, thereby causing a rippling effect.

For example, the Contingency Management Workshop (March. 4-7) was set up to

train five teachers, along with their administrators and classroom aides,

in the use of Contingency Management in the classroom. These five teachers,

in turn,"trained'fifteen other teachers. Therefore, the effect of initial

training, which'would usually be'limited to five rooms, will now be

experienced in twenty. This stretches the training dollar and manpower

.effort to obtain maximum benefits.

The effectiveness oZ this approach was illustrated in two training

sessions, and the model was later adopted in sessions conducted by other

reservation. agencies. This indicated that other reservation groups had

either seen.or heard of the DCA and had begui, to use it as a training

approach in other efforts.

Navajo Education Resource Center

;
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2. One emphasis of the Navajo Education Resource Center was

the inclusion of the Navajo aide or teacher in all training sessions.

Airty-four (34) Navajos were included in intensive training activities

and were subsequently able to exhibit skills in educational activities

that were-not practiced prior to the training. An additional 225 Navajo

teachers and aides participa"'ted in Headstart workshops and training

sessions. The practice of preparing the Navajo to meet his own needs is

in keqping with Navajo and Bureau of Indian Affairs philosophy.

3. Interaction between agencies was emphasized in many efforts

in the school year 1973-1974. Most noticeable was the cooperative

effort of the Arizona Prevalence Study, which was organized by the Navajo

Education Resource Center and.which combined. the efforts of twenty

agencies and twenty-two donated staff data collectors. Other cooperative

efforts were conducted with the public'schools, Headstart, Mental Health

Services, Tribal Education Office, Public Health Services, Navajo,

Community College, Arizona Department of Education, IMC--SE of The University

of Southern California, and BIA schools and agencies.

Many agencies and'service systems on the reservation often duplicate

services and efforts. In some cases, needs exist in certain schools

which could be easily met by the expertise available in a neighboring

agency.

A continued effort should stress the establishment of interagency

communication and cooperation. Whether the cooperation begun in 1973-1974

will be maintained, or whether it will go uncultivated, must be evaluated

Navajo Education R.,..ource Center
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4. It is felt that an elevated image of Special Education and

the Special Educator was inscribed in the minds of educators through

Conducted activities and training and through leadership development.

5. The acceptance of Resource Rooms as a way to deliver

individualized services to handicapped learners will continue and

intensify. The forthcoming production of a service manual will support

this effort.

-6. A more comprehensive child evaluation practide will Continue

as a result of training and enlightenment.

7. Finally, the awareness oC a need for full-service provision.

to all handicapped children will accompany information coming from both

the D,:af/BlindSearch and the Arizona Prevalence Study.

Navajo Education Resourte Centers
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TRAINING SESSIONS CONDUCTED
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Training Session Title: "CONTINGENCY 'MANAGEMENT"

Conducted: Little Amercia, Flagstaff, Arizona

Dates: March 4 -7, 1974

Participants:

Paula Garcia, Chuska

Carolyn DiPomayo, Causka

Dorothy McCuiler, Chuska

Tom Duran, Teec Nos POs
, -

Bobby Dean, Teec Noslcis

Albert John, Teec Nos Pos

Arlene Jorgensen, Tuba City

Georgia Lucas, Tuba City
4

Cecelia Manygoats, Tuba City.

Lyle Vice, Leupp

Dorothy Renfro, Leupp

Judy Thomas, Leupp.

Wayne Kirig, Chinle

Tom Armstrong, Chinle

Marlene Charlie, Chinle

Facilitators:

Helen Zongolowich, Greasewood

Helen-Randall, Greasewood

Nancy Hyatt, Greasewood

Bruce Weston, Los Angeles, California,

Laurine Ruleau, Window Rock

Roland Caster, Many Farms

187
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Training Session Title: 'CONTINGENCY MANAGEMENT"

Conducted: Federal Building, Gallup, New Mexico

Dates: April 8-9, 1974

Participants:

Faralie Spell

Dorothy Birch

Ethel. Yazzie

Wes Eby

Sammie Evans

Lynn Batchelor

Nancy Livingston

Rupert,Bailey.

Dom Daughtery

Hattie Bellinger.

Helen Zzolowtch

Roland Caster

188
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Training Session Title:
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''ARIZONA STATE PREVALENCE STUDYDATA
COLLECTION"

Conducted: EL gancho Hotel, Gallup, New Mexico.

Ap:.1.1 10-12, 1974

Ptrticipants:

Winona Marianito

Perry Joe

Eddie Anderson

Jimmy Williams

NormansVIAlcox

Jack Geiinger

Dorlita Taylor

Mike Lawson

Elizabeth Murphy,

Ted Pien'te

Gale Powers

Carolyn Shumwell

Peggy Lambert-on

Bill Sakai

Charlene Crosby

Vikki Tripp

Facilitators:

Fr

Rosa McGrath, Riverside, W.rfornia.

Dr. Shitala Mishara, Univers,ity of'Arizona, Tucson, Arizona

Roland Caster, Many Farms, Arizona

r,

Navajo Education Resource Center
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Training Session Title:. "PSYCHOMETRIC

Conducted:, Tuba City Boarding School,

. Dates: February 6-7, 1974
March 13, 1974

Participants:

Jack Ceringer

Dorlita Taylor

Facilitator: I

Roland Caster ,

TRAINING"

Tuba City, Arizona

190
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REGISTERS OF TRAINING SESSION

PARTICIPANTS

Training Session, Title:

Conducted: BIA Training

Dates: May 28-31, 1974

Participants:

191

'"EARLY IDENTIFICATION OF THE HANDICAPPED"

Center, ontinental Divide, New Mexico.

Group I

Sarah Foster, Chinle

Ruth Good, Pinon

Stephen Wallace, Crownpoin

Rita Stahl,' Pine Springs

IViola Grantham, Dennehotso

Paula Garcia, Chuska

Christell Ward, Beclabito

Blanch Barrows; Nayajo Mountain

Group' III

Arlie Weaver, Cottonwood

Joyce Riding In, Wingate

Mark Sonne, Dzilth-na-o-dith-hle

Julie Mose, Crystal

Rose Begay, Seba Dalkai

Charles Copeland, Teec Nos Pos

Mary Smith, Aneth

Terry Maurer, Dennehotso

Group II

Marvin Chee, Cottonwood

Roselie LaCount, Low Mountain

Vickie Sonne,

Dona Etcitty, Greasewood

Janet Grappenstetter, Wide Ruins

Virginia Daniels, Nenahnezad

Minnie Johnson, Toadlena

Helene Ward, Kaibeto

Group IV

Joyce Torro, Lukachukai

Ella George, Wingate

Eunice:Hoover, Dzilth-na-o-dith-hle

Catherine King, Hunters Point

Beverly Crowe, Chuska

`Leion Ashley, Teec Nos Pos

Penny Radolavi4h, Aneth

Diane Allis, Kayenta

Navajo Education Resource Center
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Group V

Ann Williams, Nazlini

Evelyn Hill, Crownpoint

Ray Joe, Chichiltah

Mary McCormack, Kinlichee

Charla Weeks, Toyei

Richard Harjo, Sanostee

Barbara Curley, Teec Nos Pos

Velma Isenberger,.Kayenta

Facilitators:

Ted Pienta, Chinle, Arizona

Mike Lawson, Leupp, Arizona

Dollye Lawson, Leupp, Arizona

George Holt, Michigan

Helen Zongolowicz, Greasewood, Arizona

Laurine Ruleau, Window Rock, Arizona

Roland Caster, Many Farms, Arizona
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Training Session Title: "ADMINISTERING THE PEABODY INDIVIDUAL
ACHIEVEMENT TEST:

Conducted: Teec Nos Pos Boardl*g School, Teec Nos Pos, Arizona

Dates: February 27-28, 1974
March 14, 1974

Participants:

Charlotte Short

Darleen Litson

Lola Begay

Judy Charley

Helena Bizardi

Facilitator:

Mike Lawson
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CHAPTER XII

PROJECT CONSULTANTS AND CONSULTANTS AND TRAINERS FOR FIELD ACTIVITIES

A.
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PERSONNEL USED AS PROJECT CONSULTANTS

Dr. Robert Hall, Director

Division of Post Secondary and Adult Education

Bureau of Indian Affairs

Max F. Harringer, Acting Deputy Chief

Division of Post 'Secondary and Adult Education

Bureau of Indian Affairs

Dr. Frank N. Hall, Education Specialist

Division of Post Secondary and Adult Education

Bureau'of Indian Affairs

Laurine Ruleau, Education Specialist

Navajo Area Office

Bureau of Indian Affairs

Bruce Weston, Assistant Director

IMC--SE -- University of Southern California

Dr. Richard Petre, Acting Director

Southwest Regional Resource Center

George Holt, Education Specialist

Title VI Project Evaluation

Bureau of Indian Affairs

Navajo Education Resource Center



CONSULTANTS AND TRAINERS:

FIELD ACTIVITIES

Jack Geringer

Helen Zongolowicy

Dorlita Taylor

Mike Lawson

.Dollye Lawson

Elsie Kanyid

Helen Randall

Nancy Hyatt

Elizabeth Murphy

Winona Marionito

Norman Wilcox

Ted Pienta

Bob Dean

Gale Powers

Carolyn Shumwell

Jeanine Matney

David Passorell

Norman Jensen

Paula Garcia

Marjorie Jimmie

Arlene Jorgensen

193

Navajo Education. Resource Center



;,

0.

APPENDIX A:

AN EXPERIMENTAL OR MODEL APPROACH TO IMPLEMENTATION OF A

PREVALENCE STUDY WITHIN THE STRUCTURE OF EDUCATIONAL

SERVICES FOR AN INDIAN RESERVATION
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AN EXPERIMENTAL OR MODEL APPROACH TO IMPLEMENTATION OF A

PREVALENCE STUDY WITHIN THE STRUCTURE OF EDUCATIONAL

SERVICES FOR AN INDIAN RESERVATION

A Study

Presented to

The Bureau of Indian Affairs

and to

The Bureau of Education for the Handicapped

by

P. Roland Caster, Director

Navajo Education Resource Center

Many Farms, Arizona

I.

197

ti



198

PTevalence Study

Navajo Reservation
1974

In Cooperation with:
Arizona Department of Education

Cooperative Agents:

Navajo Tribal Education Agency
Bureau of Indian Affairs
Navajo Offtce of Economic Opportunity
U.S. Public Health Service

, (
'Funded by:

Navajo Education Resource Center
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Navajo Education Rescurce,Center
Prevalence Study

Activity

1. Enter into agreement with
State Dept. of Education

,

2. Get approval from Advisory
' Board

3. Get approval from Public
Schools.

4. Get approval from BIA Super-
intendents'And Staff

54 ,Coordinate with Tribal Educa-
tion Agency

.6. Secure materials from Arizona
Dept.'of Education

7. Design Sample Procedure

a,
8. Enlist testers: psychometrists

9. Recruit- Speech Therapist

O. Recruit - Home Interviewers

11. Arrange And conduct 'training for:
Psychometrists .- '

12. Arrange and conduct training for:
.Speech Therapists

1

13. Arrange and conduct training for:.
Home Interviewers

,

14. Select Testing Sites
..,

15. Contact each Administrator

16. Draft letter o each Administrator
with dates an procedures

17. Draft letter to Administrators
-feif Volunteer Personnel request-

ing permission for their services

I M.

I M.

260,

I M.

18. Devise Random Sample Procedure

19. Conduct Random Sample .

Navajo Education Resource Center

{4



20. Prepare Assigriment sheets for
each team member

21. Actual Process:

21A. Conduct Home interviews
in 10 Selected Sites

, 21B. Conduct Language Inven-
tories in'10 Seletted Sites

21C. Conduct Testing in 10
Selected Sites

.22. Set-up Clerical system

22A. Compile Folders on each
child .

22B. Complete forms on each
Child

23. Compile results.

24. Ship results to Arizona Dept.
of Education, Tribal Education
Association BIA

MO

6 '
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Agreement for Prevalence4Itudy

The State Department of Special Education, Arizona Department of
Education, planned to conduct a prevalence study in Arizona for the
purpose of determining the frequency of handicapping conditions in school

%
aged'boys and girls. This statistical data would'be the justification
needed to approach the Arizona Legislature for an increased level of
funding,

The original design was res ricted tothe southern portion of the
state, leaving the Navajo Resery tion out of the sample. The Nava4o
Education Resource Center approac ed the State Department of Education
November 15, 1973, about the poss bilities of'including a Navajo
sample in the State study.

This was Net with approval under the condition that the Navajo
Education Resource Center organize and conduct the sampling process:
The original state budget could not provide for-this added expense.

The Navajo Education Resource Center agreed to assume this res-
ponsibility for the Navajo Reservation.

Since this agreement the original state prevdlence study ha:, been
expanded to include other Indian Tribes within Arizona.

The sample number suggested for he Navajc Reservation was 240.
Th:s would be roughly .25%.

202'
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Navajo Education Resource Center

Advisory Board Approvals

The, NERC ivisory Board met on December 4 and 5, 1973, in Albu-

,,querque. At that time; the,,,prevalence study was introduced and the

constraints in terms of manpower, time and budget were considered.

It was felt that the sample film the Navajo Rtservation could be

accomplished, but only in term's of a reduced sample population.

The original estimate of 240 would require a cadre of trained
psychametritt and Speech Therapists either on staff with BIA or
Public Schools, or the budget to hire them for the survey. Neither the

personnel not-the budget was available.

It was felt by the board that the Navajo sample,no matter how
small, should be included in the total study.

203
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Approval Public Schools

Upon being informed of the sites selected for sampling, the

office of Dr. John Potts, Director of Special Education contacted the

five specified schools and secured their consent and approval.

The five schools selected for the sample were:

Tuba City
Chinn;
Canado
Leupp
Kayenta

204

Navajo Education Resource Center



P. Roland Caster, Director

Nina B. Beno, Secretary

4:Navato Education G elf:lta& eEtZtE%

Programs for Handicapped Children

P. O. BOX 275

MANY FARMS, ARIZONA 86503

January)25:974

Karen Davis
Division of Special Educaeion
Pima County School Office
131 U. Congress
Tweeze Arizona

Dort Karent

205

Telephone:

602 - 781 -6325

The following is a list of the public schools whims we wish to conduct

our sampling aotivities at grads levels 1, 3, and S.

Tuba City Public School
Chinle Public School
Eayenta Public School
imupp Public School
Gordo Public School

_

if you could arrange to have the administrators contacted I would

Appreciate it,

I plan to make a personal contact with 'each school during February to

coordinate this activity with local staff.

Sincerely,

RC/crc

Roland CasUer
Director

lavajo Education Resource Center



Approval ETA Schools

Coordinated planning was first conducted with Laurine Ruleau,

November 16, 1973.

-206

r*"\

Conference was set upwith Area Superintendent, Mr. Abe Tudker,

to explore the use of LIA students in the sample. The conference was

conducted November 26, 1973, and approval was given.

r

a
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P. Roland Caster, Director

Nina B. Beno, Secretary

GA(atralo Education Eloutee ezeztvz

Pingrams for Handicapped Children

P. O. BOX 275

MANY FARMS, ARIZONA 86503

January 25, 1974

Laurine Ruleau, Educational Specialist
Department of Special Ed4catton
Navajo Area Office
Dureauof Indian Affaites
Window Rock, Arisen* 66515-

207

Telephone:
602- 781 -6325

Dear Laurines

As per our telephone conversation, the following BIA. boarding schools

are demographically moit.dostrable for the planned Arizona Prevalence Study,

Tuba City
Chin's
Kayente
Creasowood
Luepp

If this selection' meets with your approval, would you please secure

official DIA sanction from your Area office for me to contact these administra»

tors and enlisi;.their cooperation in this study.

We will, do a random sample of 20 students at grade levels 3 and 5, ap

proximately 4 per school.

The sample inventory will follow the design of Jane Mercer's Pluralistic

approach. This includes the home interview with the adaptive behavior scale

conducted by a Navajo interviewer. ritten approval is obtained by this

interviewer for formal evaluation to be conducted.

The 1973 version (4 the wocheler Intollinence Scale for Children, and
arithmetic and reading subtests fo the tietro 4 are administered by a psy.

chometrist. The lairmage inventory and sections of the Dander and PCV4US

Perceptual .Iiotor Inventory are administered by the Speech Therapist.

The same activity will be conducted concurrently with five public schools.

The only exception will be the inclussion of first graders in that sample.

Information will be turned over to the Arizona Department of Education

where it will. be compiled with data coning from other State areas. The com-

piled report vitt develop information ro3arding frequency of handicapping

conditions.

BEST COPT AVAILABLE

Navajo Education Resource Center
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This information will be used to develop program plans for educational
services and secure funds from the Arizona Legislature for those programs.

Our sample number (total 60) will be smaller than desired. This number
was reduced because of limited funds and trained personnel needed to conduct
a larger effort.

It is my plan to conduct a larger study in SY 19744975 in cooperation

. with the Navajo Education Agency 4w will provide the funds through a Title
IV grento

This sample (1974411975) will include approximately 400 students and
will be large enough to be statistically reliable for projecting program
needs.

The 1973-1974 effort will result in a training experience that'should
develop sufficient numbers of trained personnel for a larger effort.

Sincerely,

Roland Caster, Director
Navajo Educational Resource Center

Navajo Education Resource Center



209

Coordination with'Tribal Education Agency

Contact person with the TEA has been'Ms. Jane Murphy. Coordina-

ting and planning sessions were held November 16, 28, December 12, and

February 27, 1973-1974.

During these sessions a sample budget was planned for submission

to a Title project which would provide'funds for a more comprehensive

survey in SY 1974-1975. This proposal was submitted by the TEA.

The use of field personnel, of the TEA, as Home Interviewers was

discussed and written into this plan. The TEA, then, becomes the source

of some of the manpower needed for the study.

Navajo Education Resource Center
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Secure Survey Materials

The preva.ence study will consist of the following sections:

1. Wisc '73

2. Metropolitan '70
Reading
Arithmetic

3. Physical Dexterity Battery

4. Speech Screening Inventory
(Templin Darley Articulation Test)

5. Adaptive behavior Inventory
Sociocultural Modality Index
Health History and Impairment Inventory

6. Teacher Rating Scale

Its 3, 5, and 6 were supplied by the State Department and picked

up on January 24, 1974. Item 4 was purchased and has been delivered. Items

1 and 2 are to be supplied by the State Department but have not yet arrived.

Navajo Education Resource Center



ADMINISTRATION

TRAINING

TESTING EXPENSES

TOTAL

STATE INCIDENCE STUDY
Nava jot iteseivation

Budget

$ 915.00

1840.00

1890.00

\--,

$4645.00

211
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STATE INCIDENCE STUDY
Navajo Reservation

Itemized Budget

ADMINISTRATION

Travel and'Per Diem
Printing
General Supplies
Postage
Telephone
Xerox Chargts
Sub-Total

TRAINING

2 day session. for 25 people
(food and 16dging)

Travel to and from Workshop
for 20 people

4 Consultants Jame 'Mercer's team
2 people 7 $400.00
Per Diem 150.00
Travel, Air 240.00

Fare A

Sub - Total

TESTING EXPENSES

$ 390.00

50.00
150.00
25.00

200.00

100.00

$ 915.00

$ 600.00

450.00

790.00

$1840.00

Testing Materials 350.00
Travel: Psychometrist (2500' miles)

Home Interviewers (2500 miles)
Speech Therapist (2000 miles) 700.00
7000 miles @ 10it

PER DIEM

Psychometrtst .(20)
Speech Therapist (15)
-35 days @ $25.00 875.00
Sub-Total $1980.00

GRAND TOTAL P $4645.00

ea

41'
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Sample Procedure: Design

' The initial Prevalence Stddy design utilizing Jane Mercer's Plura-

listic approach was developed by the Arizona Department of Education

(attached) and will be'the design of the study for the Navajo Reservation.

Strategy for the implementation of the design will be as follows.

Number of stude4s in sample - 60 (30 each sex)
Grade levels' .- 1, 3, 5, (20 students per level.),

Schools in sample BIA and public

BIA: Tuba-City
Chinle
Kayenta
Leupp
Greasewood

PUBLIC i Tuba City
Chinle
Kayenta

/ .Leupp
Ganado

F r

z

Navajo Education REsource Center
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'Distribution of Students

. *HA PUBLIC 1st 3rd 5th TOTAL

IIIMWIIWIPLrl

Tuba City 4 . 8 ..:114WIIMINNIM
Chinle 4 8

Kayenta 4 8

0
4

.

11111111r1.111IP-ainillill

Leupp
.4

, 8

Creasewood BIA 4
I e' .7,

Canado (PUBLIC)
8.

--., . '2
.

.. 1,, ..,--..-----... .,...-1.-:- ,r
...-

"" ' ' -ftie.,:;;;; . `".. Z...-4 w
.:.: :. :pt.

..t.ort:nr .i.,4.
'N..;

- i
-

fi

"...

.

First 0 20'

Third 10 10 _

Fifth 10 11 ._
_.

r.
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The researclt proposal outlined below is addressed toc-the single

most critical problem facing Special Education in Arizona today: no

one knows the number of children in the State that need special edu-
,.

catibn services or what kinds., The identification of Arizona's 6ccep-
t

tional school population is not an easily resolved matter, especially

when one considers the diverse cultural back grObnds of the people of

Arizona. With ale passing of a mandatory special.education bill by
4N

the State to provide special eddcatiibn services for identified handl.-

( ,

capped children by 1976, the need fors, providing a strategy that would

identify these children is readir* appaxent. The proposed strategy for

t
idehtifying giftekand'handicapped children will provide statewide

incidence figures for the various classifications of exceptionality

and give additional information'eondrning children s adaptive behavior
*,

2

and the 'Iootocultdral Aaracteristics of the -children's families.

INTRODUCTION

0116"

National incidence rates suggest that 16.94% of a State's public

f.rhool enrollment requires sonic kind of special education services,

according to the followirs categorical distribution:

National Incidence
Areas of Exmptionality (percentagesool-azepopulatioa)
Educable Mental. Aandicapped 2.50
Trainable Mentally Handicapped .50

Physically Handicapped .75

Speech Handicapped 5.00
Hearing Handicapped .90

Deaf .06

Navajo Education REsource Center
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Visually Handicapped
Blind
Learning Disabled
Emotionally Disturbed
Gifted
Multiple Handicapped (Combination of two or

more of the above)

3.00

2.00
2.00

Total 16.947.

216

\

ttwhat extent national figures are applicable to Arizona\,\with its

. i
t ..- -..

complekity of geographic, economic, and cultural-factors, is 'not certain.
. .

-marked
i
funding for

diagnostic and

Planning and programming for special education analea-1.

1

identified-exceptional children mandates that reliable

evaluation data be available. TO met this need'an incidence study is

proposed that will include the areas- of excepti lity as delineated in

the 1973-74 Admir.ratie, Arizona State DepAtmene of Education,

using samples of Indian, Memican-American, B ack, andInglo children. A

,/-,:__

subset of information will also-be collected for these
\

ethnic ymples

that is,- attuned to the sociochltural characteristics of the families of

-1
clementaxy schodl children using JanetMercer's pluralistic assessment

techniques. Thecollection-of data that allows pluralistic assessment to

be conducted is felt necessary in view of existing cultural differences

between ethnic groups. Mercer has shown that when traditional standardized

assessment4nstrusients are used, disproportionately large numbers of chil-

dren of Black and Mexican-American heritage are placed in classes f.z/r the

mentally retarde'. Plurklistic assessment techniques attempt to reduce

this_test bias when assessing rate of retardation by taking the socio-

cultural characteristics of the child's family into consideration when

interpreting IQ and adaptive behavior scores. Using this approach, a

child's performance will be compared with other children with comparable

Mercer, Jane R. labelirathelleatallyWarded. - Berkeley: University

of California Press, 1973

Navajo Education Resource Center
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sociocultural backgrounds and who, presumably, have had similar oppor-

tunities to acquire the knowledge and skills needed to answer the questions

on an intelligence test and pass the items of the adaptive behavior

scale.

DESIGN OF THE STUDY

The sampling procedure that will be employed in the proposed study

is given below:

N Ethnic Group N per Urban N per Rural N per Grade**

312 Anglo 1 156 156 26 urb/26 rural

312 Mexican- Am.* 156 156 26 urb/26 rural

312 Indian 0 312 52 rural

312 Black 312 0 52 urban

Total N=1248
*Spanish Surname
**Grades 1,3,5,7,9 and 11 with an urban-rural split for Anglos

and Mexican-Americans.

Because of logistical considerations (time, money, personnel) all children

included in the study will be selected from within Pima County. Evidence will

be provided indicating the degree to which the school-age population of Pima

r

County is representative of the state. The total number of children (N=1248)

that will be involved in the study represents approximately .25 percent of

the entire school population of Arizona (482,619).
2 The four major

ethnic groups found within the State will be represented equally (N-312)

in an effort to obtain a statistically defensible r-te of exceptionality

per ethnic group. Children in grades 1,3,5,7,9. and 11 (N=52 per grade)

will be included is the study for each ethnic group. In anticipation

of differential rates of exceptionality between urban and rural Mexican-

Americans and Anglos, respectively, one-half of the children

2ADM for 1972-73 School Year, Arizona State Department of Education

/.
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selected at each grade level will be from the metropolitan Tucson area

and one-half will be selected from outlyiqg rural areas (the urban-rural

split is not considered feasible for the Indian and Black ethnic groups

due to the low incidence of urban Indians and rural Blacks in Pima County).

Fifty percemt of the children selected at each grade level will be female

and male, respectively, due to procedural demands of Mercer's pluralistic

assessment work. One would anticipate a similar breakdown by sex, however,

simply by virtue of random sampling procedures.

The Indian sample will consist of Papago Indian children enrolled in

the schools* of Sells, Arizona. The first, third, fifth, seventh, ninth,

and eleventh grade_Papagos will be randomly selected from the enrollment

rosters. The Black and urban Anglo and Mexican-American samples will be

randomly selected from the enrollment rosters of metropolitan Tucson schools.

And the rural Anglo and Mexican-American samples will be randomly

selected from the enrollment rosters of the schools in Marana, Arizona.

In cooperation with the Division of especial Education, criteria will

be established for the following exceptio7.ality classifications: gifted,

EMH, TMH, specific learning disability, haring handicapped, visually handi-

capped, speech handicapped, and physically handicapped. Administration of

the WISC, Metropolitan Reading are.: Arithmetic subtests, Bender-Gestalt, a

speech screening procedure, and the collection of current information re-

garding vision, hearing, and physical disability will provide data that

*Because incidence rates of exceptionality will be projected for the state

on the basis of the results of the study, schools will be selected, when-

ever possible, that are considered to be representative of the population

in question. In addition, detailed descriptions will be provided of the

schools.

fs,
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will be used to establish exceptionality incidence fig:A-es for all children

in grades 113-1'5,7,9, and 11. Using this information, statewide incidence

figures will be generated on a proportionate basis if the incidence frR-

quencies are not .
comparable across the four ethnic groups. That is, the

- ---....
. .

%

data will provide incidence frequencies for the various erem of exception-
? ,11%

ality for each ethnic group. Using this data and the ethnic percentages of
tt

school-age children in Arizona (70.2% Ajglo, 20.3% Spanish-surname9-4%;81ack,

and 57. Indian)
3

, it will be possible, to project incidence figures of excep-

',

tionality on a statewide basis. It will be necessary to interpolate the

respective incidence' figures for grades 2,4,6,8,10, and 12 and make similar

statewide projections to provide a comprehensive listing exceptionality.

incidences.

In grades 1,3, and 5, Mercer's pluralistic assessment techniques would

also be conducted. Using this procedure, the mother will respond in an

interview administered by a trained interviewer to the following:.

1. The Adaptive Behavior Inventory for Children. ABIC consists of a

series of age-graded questions which include items covering the
child's usual role performance outside of academic achievement.

2. The Health Hist8ry and Impairment Inventory. HHII is a series of
non-technical, non-medical questions about past or present physical
illnesses or impairments.

3. The Sociocultural Modality Index, a measure of socialization milieu.

The following information is to be derived from the child:

1. Hearing and Vision. The current results Of hearing and vision
examinations will be recorded at the time of sample selection by

the project's interviewer-supervisor.

2. Wechsler Intelligence Scale for Children (WISC). Each child in
the sample will be administered the 1973 version of the WISC.

3Racial-Ethnic Survey; Spring, 1972; Arizona State Deparmenr of Education.
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3. ,The Physical Dexterity Battery. 'The PD battaly is a 4 part series _

J.
ofitems, cover,,inw oss and fine Motor dexterity, 'and visual-motor
coordination and e eloptent. The Bender Gestalt test, height and
weight measurements and an e\raluation are include4.

Item 2 and 3 are to be adminiptered by school psychologists, psychometrists,

and graduate student interns in training programs who bre familiar with the

WISC.

6
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;1 RIK OUrY OPECIAL JERVICES VOOPERATIVE

Offite,of Pima County
Superintendent of Schools

Pima County-Garernment Center

131 wpst CongNss Streer

Tucion, Arizona 85701

Phone 792-8451

October 22, 1973

Dr. John Potts
Arizona Department of Education
Division of Special Education
1535 West Jefferson
PhoeniX, Arizona 85007

Dear John:

.;i1V 1 9b
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FREDERICK JIPSON
Program Director

I am enclosingla revised budget projection for the,Arizona incidence.study
proposal we submitted recently. This budget revision reflects an effort to
reduce total budget closer to $75,000 in response to your concern about the
$97,000 figure. en order to bring ,this enclosed budget to the $90,520
figure, I have dons the following things:

1. ,Oropped thP eleventh grade from the evaluation sample. This reduces
the sample size by 208,cr'esulting in significant lowering of budget. If

necessary, we could drop the ninth grade sampling, saving an additional
$3536. However; we feel this would weaken the stUdy,very much since
we expect some incidence change above grade seven due to attrition.

2. Dropped the salary for the research assistant from the bndget since I
Understood from Karen "hat this 4puld not be iticluded in the budget
anyway.

3. Tighteners up various items in the'budge, as much as I f-it we dared
and still allow for some operational latitude. It is virtually
possible project'mileag4,, for instance, to do the home interviews
since not even the Indian oasis school district can '11 exactly
where certain parents live.

I just discovere:l the

to allow at least six
"the testing on time.
variables that we can

other cloy that we will probably have to rentltrailer,
testerAli'to operate in es:h sci-x)1 district to ccmple'..e

So, as you can lee, there are possible procedure
't predict at this time

;)
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I hope this revision will be more approvable in terms of your funding
limitations. I must again stress that the cuts reflect a weakening of
the design we proposed. We lock forward to your decision ea the study
proposal.

Sincerely,

Fred Jipson,
Program Director

FJ:cbg

Enclosures

a.

1
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AR/2011k INCIDENCE-STUDY

Supplementary Schedule - Budget Itemization

ArMINISTRATION
Contracted Services

Dr. Dan Reschly - Supervision and scheduling
of Psychometric staff, on-going
consultation on research design
and analysis of data $ 3,000.

Travel for Administration 600.

General Supplies - Administration 700.

Xerox Charges 750.

Postage 75.

Printing Costs 200.

Telephone Charges 700.

Capitol Outlay - Furniture for Research Manager 900.

Administration Total $6,925.

OPERATION
Contracted Services - Psychometric Services

1040 Subjects @ $12.50/Battery
(excludes Grade 11) 13,000.

Metropolitan Test Administration @ $25 per day 1,175.

Pluralistic Assessment home interviews
650 subjects @ $12.50/interview+ 8,125.

Computer Analysis
Card Punching (15,000 cards) 2,000.

Programming - Consulting Services 3,000.

Data Coding Personnel 5,000.

Computer. Time and Materials 3000.

Speech Screening - 80 days @ $40/day 3,200.

Consultant Services - Misc. Cons. Time for ongoing
problem solving, assistance
from Coop. psych staff for
school scheduling arrangements, etc. 3,000.

Tray 1
Psych Testing 25,000 miles for 500 days 2,500.

Metropolitan Testing 12,500 miles 1,250.

Home Interviews 156 trips @ 68mi/trip 1,000.

Travel and PerDiem for Operltions Consultants,
Trainers, etc. 1,000.

Materials and Supplies
Wechsler Kits 15 OP $50. ea. 750.

Metropolitan Tests 70 class sets 1,200.

Bender Tests 15 © $25. ea. 375.

AcTtive Behavior Scales, other Mercer M.terials 500.

Misc. Operations Supplies 150.

/.K Z2.
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Arizona Incidence Study
Supplementary Schedule - con't
Page 2

Training
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4 Days - Mercer Staff $ 400.

Stipends - Training Program 500.

Payments to Parents - Home interviews C $5/640 S's 3,200.

Rental of Trailers for Testing at Sells 'and Marana
2 Trailers 0 $125/month for 7 months 1,750.

Operation \Total $73,585.

GRAND TOTAL \ $80,620.

Navajo E6ucatton Resource Center
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Psychometrists

The psychological evaluation attivities will be conducted by

psychometrists and those who qualify as psychometrists in accord-

ance with state standards as approved by the Director of Navajo

Education Resource Center.

A search will be conducted to find staff members on the reser-

(
vation(with these gualifications'and permission for release time

from their regularly assigned duties to assist the study will be

arranged.

Travel and training expenses will be provided by the Navajo

Education Resource Ceter.

Eight psychometrists could process the 60 students by evalua-

ting 7.5 students apiece. By evaluating two students daily, the

total time spent in testing woul be approximately four days. Two

days spent in training and orientation would bring total days away

from regular jobs to six.

Psychometrists would administer the WISC '73, Metropolitan '70

Reading and Ar!thmetic scales.

Navajo Education Resource Center



Tuba City

Leupp

'TESTING ACTIVITY:

2 Psychometrists,
in residence

Psych. # 1
Psych. # 2

12 Students

8 Students
4 Students

1 Psychometrist 12 Students
in residence

Psych. # 1 g Students
Tuba Psych. 4 Students.

Chinle

1 Psychometrist 12 Students
in residence

Psych. # 1
Outside
Psych.

Greasewood .

8 Students

Per Diem

2 Days

4 Students 2 Days

1 Psychometrist 4 Students

in residence

Psych. # 1 4 Students

1 4 t f
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Galled°

Kayenta

8 Students

Outside 8 Students

Psych.

astim

4 Days

1,2 Students

Outside 1'2 Students 6 Days

Psych.

227
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Speech Therapists

The language and articulation inventory will be conducted

by Speech Therapists. Qualified Therapists now employed on the

reservation will be recruited and arrangements made for release

time froonttegularly assigned positions.

The Templin-Darley Articulation Inventory has been selected

for use. Administration time is approx. 25-30 minutes. One

therapist could screen approximately 44.ght students per day.

Three therapists could screenc)20 students apiece in 2.5 nays.

When converted to travel time it would equal 3.4 days.

The Speech Therapist will also administer the Physical

Dexterity Battery.

228
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SPEECH INVENTORY ACTIVITY

Teec Nos Pos Therapist -

Screen: Kayenta
Tuba City

Miles traveled - 360

D,Irs (Per Diem) $25
Students per day

5 Days

St. Michaels Therapist -

Leupp
Grea3ewoorl

Miles traveled - 375

Days (Per Diem) @ $25
5 Students per day
3 Days

Erow2E2iEt Therapist

Screen: Chinle
uanado

Miles traveled - 370

Days (Per Diem) $25

5 Students pqr day
4 Days

12 Students
12 Students
24 Students

$125

12 Studerts
4 Students

16 Students

$ 75

12 Students
8 Students
20 Students

$100

229

;. ;

Navajo Education Resource Center



230

HnE INTERVIEWERS

The.home interviewers will administer the Adaptive Behavior

Inventory for Children (ABIC), Health History and Impairment (HMI),

and Sociocultural Modality Index (SMI). They will also secure

signed permission from the parents for the testing to be conducted.

This will be dope in the native language and in the home.

This requires that the HI be the first team member on the

field and that many miles will be driven to the scattered homes.

All HI's will be Navajo adults.

By scheduling the HI one interiiew per day and allotins five

days for the intertriews, it is felt that minimum of 12 inter-

viewers should be trained.

The training will be done in a two day session by Jane Mercer's

team. All travel and training expenses will be provided by the

Navajo Education Resource Center.

Navajo Education Resour,.:e Center



Tuba City

Leupp

Greasewood

Ganado

Kayenta

Chinie

.HOME INTERVIEW

H. I. # 6

H. I. # 7

H. I. # 8

H. I. # 9

H. I. #10

231

12 Students

5 Students

5 Students

5 Students

12 Students

2 Students

5 Students

5 Students

4 Students

4 Students

8 'Students

5 Students

3 Students

12 Students

6 Students

6 Students

12 Students

5 Students

5 Students

2 Students

Navajo Education rEsource Center
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Administrator Contact
and

Communication Activities

Strategy One - Official contact by State Office of Education and
Navajo Area Superintendent.

Strategy Two - Telephone contact with each Administrator by
Navajo Education Resource Center.

Strategy-Three - Information letter providing purpose, methods, and
dates prepared for administrators froin NERC.

Strategy Four - Personal conference and site visit conducted by
NERC. Purpose, clarify sample activities and team
responsibilities, prepare for random sample and alter-
nate selections.

Contact Administrators: BIA

Tuba City

Kayenta

Chinle

Leupp

Dilcon

Ganado

J. D. Sykes, Arlene
Jorgensen
Mr. Mcmullin

Cleveland Miller
Wayne King
Lyle Vice

Mr. 'Heath -Caroyln

Shumwell

PUBLIC

Paul Sowers, Dir. El. Ed.

Dr. Jn. P. Munden
Dr. Lilly Williams
Dr. McCoy, Supt. (Kimbro)

Williams-Roy Bynum

McCormick, Yazzie
Supt. Prin.

Navajo Education Resource Center



Testing Sites
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Five areas representative of the reservation population within the

state of Arizona were selected. An attempt was made to obtain equal

samples from the Public Schools and BIA Boarding Schools. A policy

restricting any psychological testing of first graders in BIA schools

made it necessary to pull the entire first grade sample from public

schools.

The effort was made to sample BIA and public schools students in

the same community reducing the mileage to travel by team members.

This was successful in four of the five areas.

Schools selected are:

Public BIA

Tuba City Tuba City

Chinle Chinle

Kayenta Kayenta

Leupp Leupp

Ganado Greasewood

tv

Navajo Education Resource Center



234

Training Activities

Home Interviewers - The Jane Mercer team w..11 conduct a two dr- -mission

directed to thveloping skills in conductint,
home interview, administering the ABIC, HHI, ad

SM. Orientation will be conducted concurrently.

Speech Therapists - Training will consist mainly u: r-miliarizing Therapists
with Templiu-Darley Inventory, Prevalence Study
Orientation, and development of sample strategies.

Psychometrist - Training with '73 Wisc conducted by coordinating Pre-
valence Study office personnel from Tucson; over-
view of Metro'70. Study orientation and strategy

development done concurrently.

Sessions Budget provides for two day training session and

mileage (meal/lodging, no per diem).
number of participants
location
dates

Navajo Education REsource Center



W. P. SHOVRTALL PH 0
Ounetortiologory

December 21, 1973

Ptpartmutd of 7.bucation

1.9. I$ JEFURSON
AR1Y-NA 65007

871.0. a

NIMORANDUM

TO: SuperinteAents, Principal, and Other School Personnel

'N7
:ohn P. Potts, Ed.D.
Associate Supepintendent of Genera. Education

and Director of Special Education

FROM:

235

Me 31st Legiclatu a of Arizona 7)assed a bill which requires each pool dis-

trict to provide special edu(owac. instruction for handicapped clrioren by 1976.
The intent of this law is to guarantee enual education ,:pportunity to each
han4icappA child in the state.

In order to plan for the implementation of t,..ne.:tory special educe ion, the
Arizona Department of Education, Division of Special Education, in cooperation

with the Pies County School Seeerl-otendener affice,is conducting a comprehen-
sive stud' chi.Jren in Pima County to determine an.estivnated incidence rate
of handict .3(1 children. The study will involve approximately 1,100 Anglo,
Black, 2l'2:-i.c:,n-Amcrican, and Indian children in grades 1, 3, 5, 7 and 9 that

have bccn ri.ndonly selected rrom Pim! !4ounty schools. Information obtained

from esch child at scho11 will include tc :s of scholastic abil1.4. academic
achievement, visual-motor perception, speech screening, and physical disability.
We anticipate approximately 2 1/2 hours of testing for each child that is
selected flr the study. Parental approval for testing will be obtained. During

a parenta"nterviev, infmation will be obtained egarding the child's adaptive

behavlor, health "listory, and the socio-cultural characteristics of the child's
family.

The Arizona Department of Education would appreciate )ur cooperation and support

for this project. The results of this study will assist us greatAy in planning
improved cauctionai p.ogramming for Arizona', children.

Fl/pm/01/12.21

Navajo Education Resource Center



W. r". SHOrSTALL PH.O ,
SUPCRINTENOLUT

Desi larent!

cArizona

pepartment of #.1c;i1uration

1835 vEss Jrrvrasot4
PHOENIX. 711ZONA esoolr

271^ tiO

236

Thank you for helping us. The information you have given us about y.:-r child

will help many other ^hildren. This letter will answer a few basic questions

people rAten ask us about our project.

What is the purnese r e the nrolect? 1.2 purposes of the Arizona Preva.;.once

Study are: (1) to measuee how children eet alonz Nqith their families end

.friends and the kinds of things chIldren.de in their holes, neighborhood,
school, and ceemunity; and (2) to deteiine the percentages of children that

would Lenefit from ssecial education services in Arizona.

Why do we need this information? At the present time about the on14 information

available or schools to use in planning an educational program for children is

scholastic aptitude tests and tests of acaderie achievement. The schools hese

no systematic way of meaculing how well a child is performing at home enL in the

community. Also, the Thirty -first Legislature recently passed -andato-y special

education. Ihe int;nt of tnis law is to guarantee equal eaucatienai eppereunity
to eech child in the-state. Accurate information about the number of children

needing special education services is necessary in order to tirovide'better
educational programs for these children.

tt It vre -!(, unthl levels of tie hildren hein .s died? Thn children we are

contesting 'his :year be in grades 1, 3, 5, 7, and 9.

How many sel,00l districts and-schools have children in the stecv? The 1G,0

children in the study atteud 98 schools in 8 school districts. The

eistricts, the schools from each district, and the children were al: chosen by

chance. The districts are scattered around Pima County_ The children live 11

urban, rural, and suburban communities.

Will information to :cent anonymous? All information given to the project ,taff

will be kept aliunymous. No names will be included in the data files. All informa-

tion will be keypunched and analyzed by machine.

Who is do Iii; the_:rizona P-:evalence Study? The Study is beihg carried out by

the Office of the Pima County Superlutvndcnt of Schools and the Stlte Departeent

of Education, Dr. John Potts, Associate Superintendent of Public Instructiea.

Mrs. Karen Davis and Mr. Fred Jipson are Project Directors.

Where can parents get further informntion? If persons wish any lurther informatior

about the ploject, they call (602) 1;2-3451 or ,Irlte a 1:ttor Lo the Ai :comb

DeparlLlent of Eduction, 1535 V.'t Jeffer:Ion, t:izona 85007.

(Mrs.) Karen Davis

Project Director
Division of Special Education

BEST COPY AvAtuteu

Navajo Educat sui REsour_e Center
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W. P. SHOFSTALL P41 0..
SUPINNWKNoz447

Dear

(Arzona

?tpartment of Tzburntion
1635 WIEST JEFFERSON

rgiOrNIX. ARIZONA 65007
2714190

Your ,on or daughtbr, , is one of 12 boys and girls

whose name was drawn by chance from the rolls of
School to take part in a study of 624 Arizona school caildre,. fir stud-

18 concerned with developing a way to measure th..t things that typ',cal

children do out of school - at home, in their neighborhr,ad and i- the r

community.

Our stud] is sponsored by the Division of Special Education, Ariz-na

State Department of Education. The Arizona State Department of Education

and your school district are helping us because they believe that the

schorls in your district will be able to use our measures for planning

better edcational programs for children.

Dui interviewer will call soon to ask for an appointment to meet with

you at a convenient time for ar interview. During the interview, you

will be asked a few general questions about the family, some questions

'about, things your ct..ld does, and questions about health. With your

c,:,rsent, your child will be given a standardized, scholastic aptitude

test and a %est of physical dexterity at school. Our interviewer will

have proper identifica-ic-a. The interview will take approximat"ly one

hour of your time.

We hope you will be willing to help us. If you have any questions, please

call our office collect (60..) 792-8451, or contact your school erincipal.

ti ?-s.) Karen Davis

'Project Manager

ES6N.1
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Pima County School Superintendent's Office

131 Wtst Congtess
Tucson, AZ 85701

To WhotA It May Concern:

238

I have been infprmed to ray satisfaction by Mrs, Karen Davis and her staff

of the nature and pnrpose of the Arizona Prevelance Study. give

permission for wy child, __- ,

to be given tests of academic achievement, visual-molox dez,crity, mental

ability, and a. speech screening prccedure at szhool by a tralied tester.

Signed:

rate:

Nay. Jo Education Resoure Cents



W. P. SNOPSTALL PH.0
ROINAINVENO4R7

To: Principals

kriztltut

Ptpubsunt of Titnuntion
*WM Will JEFFERSON

PHOENIX, ARIZONA 0E007
1171.110111
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Arizona Prevalence Study
Karen Dar's, Project Manager

Fas: Karen Davis V1
Arizona Prevalence Study

Tucson District 41 has egreed to cooperate with the Arizona Department of
Education and the. Pita County School Superintendent's Office in conducting the
Arizona Prevalence Study. Approval has been given by the Tuebon District 41
Research Departient to conduct this investigation.

Correspondence concernirg thia study should have retched you via lettersfran Ed it Elxwell, Tuceon Ieseareh Deeartnent; and Dr. John Potts, Associate
Superintendent, Arizma State Department of Education. It further information is
necessary, please contact:

Dr. Earl-Fihe
Mrs. Karen D3Vial

Pima County School Superintendent's Office
792-8451

or

Edward Maxwell

Tucson #Y Reaearch DL:partment

The person carrying this let%er has been authorized by us to collect
information on the children selected to rartieipate. They Brill wknt to check
the children's vision and hearing records; t v teachers fill out a checklist;
or conduct individual testing.

We hope you are willing to puticipete and assist us in dotermininw the
specialmeeds of children. ThIJL yva in tdvance for helpina us.

Navajo Education Resource Center



UNIVERSITY OF CALIFORNIA, RIVERSIDE 240

BERKELEY DAY1i IRVINE LOS ANGELES MOM= SAN DIEGO SAN FRANCISCO SANTA BARBARA, SANTA epuz

PROGRAM RESEARCH IN INTEGRATED
MULTIETHNIC EDUCATION

Pluralistic Assessment Project

Mr. Roland Caster
P.O. Box 275
Many Farms, Arizona 86503'

Dear Mr. Caster:

RIVERSIDE, CALIFORNIA 92502

March 22, 1974

This letter is co confirm our telephone conversations of March 18th and
22nd, in which we agreed that you may use the standardization versions of the
ParentInterview Schedule, the Adaptive Behavior Inventory for Children and
the Physical Dexterity Battery developed by the Pluralistic Assessment Project
(for research purposes.) We understand that the Arizona Prevalence Study will
supply you with the necessary forms and manuals, and that you will be gather-
ing data from approximately sixty Navajo children and their mothers. We also

understand that the completed protocals from both riother and child will be
edited, coded, keypunched and transferred to magnetic tape by Karen Davis of
the Arizona Prevalence Study and her staff, and that a copy of the tape will

be made available to us'upon'Ico,apletion.

Mrs. Rosa McGrath has agreed to train four to six interviewers in the use
of the Parent Interview Schedule and AdaptiveBehavior Inventory on April 10,

11, and 12, 1974, in Gallup, New Mexico. We understand that you will be mail-

ing plane tickets to Mrs. McGrath which will schedule her out of Ontario Inter-
national Airport to LAX and then on to Albuquerque and Gallup on Tuesday the
9th of April, with return flights on Friday the,12th.

According to our agreement Mrs. McGrath will receive $60.00 a day for the
four days ($240.00) she will be working with you, plus $25.00 per diem (food

and lodging). In addition, any transportation costs will be paid by you, in-
cluding mileage to and from Ontario Airport.

Mrs. McGrath has asked me to inquire if you would make reservations for
her in Gallup at a medium priced motel of your choice. She also has asked

that you schedule a few hours of consultation with her on Tuesday so that she
will be oriented to your procedures before she begins working with your pro-
spective interviewers the next day.

Dr. Jane Mercer hay been informed of our conversations and concurs with

our arrangements. If you have any further comment or if my understanding of
our arrangements is difierent than yours, please let us know immediately.

Copies: Mercer

Pike, "

McGrath'

Sinceiely,

JutnyF. Lewis' , /

Navajo Education Resource Center



cAurato education ziouade Enizz.

Programs for Handicapped Children

P. O. BOX 275

MANY FARMS, ARIZONA 86503

P. Roland Caster, Director

Nina B. Bono, Secretary

;.,
from' W.). ti Oa ge,Ik f> Aitir h)e,

Dear Sir,

DanrIa.; DLO DWIVULD)
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Telephone:

602- 781- 6325

Contact has been made with you by the Navajo Area Office regarding the
Prevalence Study being conducted in Arizona. The Navajo Education Resource
Center has accepted the responsibility for coordinating these activities on
the Navajo. Reservation.

A copy of the letter from Dr. John Potts is attached for your records.
It presents the purpose and nature of the Prevalence Study.

The Area Office has informed this office of your willingness to parti-
cipate in this study. The following procedural information will, therefore,
be of interest to you.

The Navajo sample will include BIA and Public School students alike.
Sixty students will participate in this study. They will be selected by
random sample piocesses from grades 1, 3, and 5.

The survey process will include a home interview) tests of ability,
achievement, visual-motor perception, speech inventory and physical ability
inventory. These processes will be conducted by trained Navajo home inter-
viewers, psychometrists, and speech therapists. No child will be tested
until the home interviewer has a signed consent form from the parent.

All information will be kept confidential and used only for purposes
expressed in these documents.

The actual evaluation process will begin in mid-April and will be con-
cluded by mid-Nay. I will be in personal contact with you to develop the
selection process of the students to include in this study.

RC/cc

Sincerely,

Roland Caster, Director
NAVAJO EDUCA,TION RE"7,OURCE CENTER

Navajo Education Resource Center
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!swam for Handicapped Children

P. C. BOX 275

MANY FARMS, ARIZONA 86503
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(SAME; NB. scH.)

P. Roland Caster, Directui Telephone:

Nina
i

B. Beno, Secretary , 602-781-6M5

Ti': lar :ve. VAyAS -/
tennwv. gl^^1 noaef) %.ete..igir N E &...

Dear Sir, , .

1

Contact has been made with you by the ArizonasDepartment of Education
regarding the Prevalance Study being conducted in Arizona. The ?ava3 Educa-
tion Resource Center has accepted the responsibility for coordinating these
activities on the Navajo Reservation.

A copy of the letter fram Dr. John Potts is attached for your records.
It presents the purpose and nature If the Prevalence Study.

The State Department of Education has informed this office of your
willingness to participate in this study. The following procedural informa-
tion will, therefore, be of interest to you. 0

The Navajo sample will .include DIA and Public School students' alike.
Sixty students, will participate in this study. They will be selected by

random sample processes from grades 1, 3, and 5.

The survey process will include a home interview) tests of ability,'
achievement, visual-motor perception, speech inventory and physical ability
inventory. These processes will be conducted by trained Navajo home inter-
viewers, psychometrists, and speech therapists. No child will be tested
until the home interviewer has a signed consent form from the parent.

All information will be kept confidential and used only for purposes
expressed.in these documents.

The actual evaluation process will begin in mid-April and will be con-
cluded by mid-May. .11 will be in personal contact with you to develop the
selection process of Ole students to include in this study.

RC/cc

Sincerelry

Roland Caster, Director
NAVAJO EDUCATION RESOURCE CENTER

Navajo Education Resource Center
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NAVAJO EDUCATION RESOURCE CENTER
-izona Prevalence Study

Navajo Reservation
A it Mays 1974

Participating schools and Administrats

School Superi.tcendent

'Mr.

Principal

3anado Public School Mr%, McCormic1( Ys 7ie

Dr. W.fngr

Bo, ling ch. Dr. Billison Mr. 1...!ath

/Leun-, Publir School Mr. ;iii tints Mr. R, Bynum
'aba rite Public Sch. Mr. p. Sauers Mr. Gray

Mr. McElroy

\Tuba City Brag. Sch.' Mr. K. Jackson Mr. J. D. Sykes

hinrii Public Schoc' Dr. i :cCoy

Ch'nlz Boarding Sc., )1 Ea. P. Dotson Mr. Miller

KaycInta Publi chool Dr. Jn. R. Munden Dr. Lilly Williams

Kayenta Boarding Sch. Mr. K. Jackson Mr. McMullin .

Sr

Navajo Education Resource Center
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BUREAU OF INDIAN AFFA7RS OATIONAL POLICY

ON SPECIAL EDU,:.TION

JEFINITIONS 'OF SPECIAL EDUCATION AND EXCEPTIONAL

CHILDREN, AND POLICIES C LABELING AND INTEGKikTION

OF EXCEPTIONAL CHILDREN

Definition of Special Education

Special education is that additional service, over and abuve the regular
school program, that is provided fr an exceptional child to assist in
the develcl.ment of his potentiali or in the amelioration of his dis-

",

O

Definition of Exceptional Children

244

Exceptional children a,:e those.who deviate from the average in (1) intel-,
lectual, (2) behavioral, or (3) physical and/or sensory characteristics
to such an extent that they require a modification of school practices
and services in order to develop to their maximum.

To each of these three classifications, one of four possible categories
may be applied: mild, moderate, severe, or profound. The intellectually
exceptional classification includes gifted and alerted children as well
as those with learning problems.

Policy on Labeling Children

Although there are childreii who meet the above 4.ommonly accepted . efinition
of exceptional, it is considered to be to the advantage o the child to
consider children in need of special education services simply as "chil-,
dren with learning problems," or, better yet, just aS chilldren or youth
for whom you are providing for their individual needs. 6hildret in_Burcln-
operated schoqls are not to be given such labels as "mentally retarded,"
"emotionally disturbed," or,"learning disabled."

Policy on Integration of Exceptional Children

Mild to moderately involved exceptional children are to be maintained in
the mainstream of education (the regular classroom) and are to be provided
with supplemental or supportfin services directed toward mec,ing their
special educational needs. The capabilities of the exceptional learner
are to be emphasized rather than his disabilities.

Navajo Education Resource Center
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BRIEF DESCRIPTION OF SPECIAL EDUCATION

PRO1RAMS

Progiam I: Consultant Services

Prevention, early'idr:Atification, and intervention of actual or potential
problems which ma lf interfere with learning and adjustment are the primary
objectives of this program. Psychologists, nurses, counselors, and
social workers provide consultation Lervices to-parents, teachers, and
pupils before the problem becomes a major handicap.

Progr.ii, II: Diagnostic Prescriptive Services

Children exhibiting a learning problem are referred to the ,?:%agnostic
prescriptive teacher for an education assessment. An educational pres-
cription is developed based on the child's learning profile and appro-
priate placement is determined ih cooperation with other professionals.
The diagnostic prescriptive teacher interprets the leafning profile,
s1ggests methodology, prepares and demonstrates materials to be used in
the remedial process, and provides continuous follow-up and supportive
services.

Program III: Itinerant Services

included in this program are group and individual 'services provided to
children by an itinerant specialist. While they remain in the regular
classroom tr receive the bulk of their education with the zest of their
peers, those children with visual handicaps, speech, hearing, and/or
language impairments may receive se-ices such as special instruct {on,
therapy, and counseling. The itinerant specialist serves as a consul-
tant to the teachers in other Continuum programs and demonstrates apro-
priate materials and techniques used in working with children having
vision, speech, hearing, and for language handicaps.

Program IV: Resource Room Services

The child assigned to a resource room spends part of the, school day
in the resource room receiving special tutorial assistance and the
reminder of the day in the regular classroom. He remains on this sche-
dule 4ntil '41e problem is minimized and he is returned full-tilie to the
regular classroom. If progress is not evident, the child is referred
back to the diagnostic prescriptive teaching program (Program II) for
reevalubtion.

Navajo Education REsource Center
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program V: Special Class Services

This provides for more severely handicapped children who require major
modifications in curriculum which cannot be accommodated for even a
portion of the day in the regular class room.

Navajo Education REsource Center
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BUREAU 0- INDIAN AFFAIR) SPECIAL EDUCATION

POLICY FOR TO NAVA?1 AREA

Snec4.al vducation

The major purpose of a special education program is to provide

for exceptional - hildren in the development of their potential-

ities or in the amelioration of their Aisabilities. Exceptional

children are cnose who deviafil from the average in intellectual,

behavioral, physical ;end /or sensory characteristics. They

could deviate to such an extent that they require a modification

of school practices and services in order to develop to their

raximmm.

A few years ago the-focus on special education was to isolate

exceptional children in special self-contained classrooms and

in some cases separate schools. The opinion of educators ow

is that exceptional children should be educated with the

normal or average as much as possible. Of course, there will

be instances in which this will be impossible to accomplish,

and then self-contained rooms will be required.

Programs providing the five kinds of services which follow meets

the needs of exceptional children in the Navajo Area schools.

1. Consultant services: Prevention, early identification,

and intervention of actual or potential problems which may

interfere with learning and adjustment are the primary

objectives of this program. Psychologists, nurses, counselors,

and social workers provide consultation services to

parents, teachers, and pupils before the problem becomes

A major handicap.

Navajo Education Resource Center
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2. Diagnostic prescriptive services: Children exhibiting a

learning problem are referred to the diagnostic prtsct,p-

tive teacher for an education assessment. An educae-lonal
,

prescription is developed based on the c ild's learning
. . ,

p'rbfile and appropriate placement is det nnined i. coope-a-1

tion with other professions. The diagnostic prescriptive

teacher interprets the learning profile, sug ests method-

ology,
1

prepares and demonstrates materials be used in

the-reme ial process and provides continuous'follow-up

and sUpp rtive services.

3. Itintrant)services: In luded in tiffs program are group

and individual servic ovided'to children by itinerar..

specialists. While they remaAn in the regular classroom

to receive the bulk of their educatiOn, thcise children

with visual handicaps, speech, hearing,-P.hd/or -language

irments may receive services such as spar- instr4-
ti n, therapy and, counseling.

4. Resource room Services: The children assigned to a resource

room spend-part of the school day in the resource room

receiving special tutorial assistance and the remainder

of the day in the regular classroom. They remain on this

schedule until the problem is minimized and they return

full-time to the regul'ar classrocm.

5. Special class services: This provides for more severely

handicapped children who require major modifications in

curriculum which cannot be accomodated for even a portion

of the day in the regular classroom.'

Children who requ: - special programs to help them overcome their

difficulties should not be labeled as being mentally retarded,

emotionally disturbed or any of the other textbook labels.

Labeling children does them an injustice and conditions others

to misjudge their capabilities. All children should be accepted

as children who want to learn, are eager to learn, and can learn,

if only given a chance.

Navajo Education Resource Center

1



APPLADIX D:

MANUAL OF PROCEDURES FOR RESOURCE ROOM OPER4TION:

"EACH IS SPECIAL" *N.B.

*N.B. :1 to circumstances bcycld the control of the Navajo

Education Resource Center, the final publicati.m of this ma,...A1

has been delayed by the dupliciting seri. ce. A cJp the printer's

,raft, therefore, is included nerein. Upon final completior., a

ropy of manual wil be sent to each appropriate agency as

an addendum.
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FOREWORD

In this era or technological

advancement, new apnrcpches to
learning are bi.ing introduced into
the cla.,:,roor., The elphas4., is to
increase the level of efficiency
between ins;ructing and learning.

It is becoming apparent that some
st' Jents are not rt:eiving and
processing informczi )n at their
capacity level. Their performance
is significantly below their ability
to perfe)im. 7or these few a diffe,r1L
learning process is necessary bf,crc
they can tran,lc .bst,-nctions into
functional behavior.

Witaout a modific :.ion of the regular
instructional n.c.,-::ss, these students

would "exist" s)r "surviv " as adults
instead of "thrive" and "contribute".
The instructional deign expanded
in this monograph is one approach in

. gearing , struction to the unique style
0' the individual learner.

Laurine Ruler.,,

Education Specialist
Navajo Area Office
Bureau of Indian Affairs

2.8614 -,
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THE RESOURCE ROM:

What's It All About?

In the ,-ast school chil,re, have been

categor,zed into two mutually exclusive

gr,ups: regular education classes, or

self - contained special education classes.

In numerous caes,children The were

failing in the regular.classrooms were
0

Idol,ed "mentally r-..tarded", "emotionally

disturbed", "deaf", "blind", "lerning

disabled", and so forCI, and placed in.

a self-contained sp-:ial education

cass. If a child',s learning problem

considerd mild, he would remain in

the regular classroom without special

education services.

ti

C.

,
:-r"

/

Unfortunately, this "either/or" situation

did no recognize that aildrenmight

be able to profit from both regular and

special education simultaneously.

z //z



The resource room is not a new program

in the field of special education. In

fact, such instructional settings have

been in existence at least since 1913,

:hen Dr. Robert Irwin began the first

coordinated program for visually im-

paired:children (Frampton & Gall,

1DD5). The resource room for the

mild, severe and non-sensory handicapped

was almost non existent from 1930-

1955. This wc_ls the era in which the

syecial class develop ii (Davis 1970).

Ihero are two :mijor types of resource

rooms, namely, categorical and non-,

cateeorftal & Wiederholt, 1972).

The carep)rical resource room is

designed for ellildren with a specific

Nardi appii ceindition, i.e. deaf,

:.ind, emotLonally disturbed, etc.

The non-L4tegorical source room is

91/



designed to meet the educational needs

of all the students in a school, not

just tIle children labled "Special

Education". In the non-categ rical,

any child from the regular or the

special education programs who is

having difficulty 3T1 academic work or

adjustment can 'bt referred to the re-

source room without that sLudert oeing

labled or placed in a diagnostic

category. This can not be misconstrued

to mean that a resource room can be an

immediately available-"time-out" room

for a child who has becothe disruptive

in other classes. A suggested referral

system is described in detail in the

following section. Such a procedure

insures the orderly placement of the

children,

izq



Recently,; additional specialized
,

service, the resour e room, has been

added to the scho6T program for

children having mild to m,derate

problems in some area of education.

It is a service which attempts to-

bridga the gap between the either/or

situation. A resource room is basically

any sp(1,:.ial ,ducation instructional

setting c.o which a child may come for

particular help on a regularly scheduled

basis. (Wiederholt, L974).

The key difference between a resource

room and a self-contained class is that
.

the child attends the resource room only

on a part-time basis. The '_jpe of

instruction is based on identified

learning weakners. The instructional

progran in individually designed and

implemented t9 alleviate the specific

problem and to provide consultant support

to the child'e regular teacher.

Ei7 129S



The merits of any program must be proven with appropriate

research. The research t4 date is most supportive

of the resource room model as a potential

.alternative to special-class place-

ment for children with learning'

difficulties. In fact,

according to Hamill

(1972) not a single

study was located in

the research literature

which repor6ed that
P

special classes were

preferable to resource
P

....
rooms. -us

'''sh......,

.. . _...

d...

The success of the
....

...,, ---ft,..---

resource room model
---

.........
'" .14 4'.4 , 1=

W
. :... 1. ....i'r... Tere _s

a.......
.

does not entirely
,.:

11010M41175"11matxl-Neir

.r,nrernrurr,nt.'''..

..
.: cz?:-.4.;1:...

--_--- ..,

.
..i

depend upon the implementation
4*,4.

''''''' ''''''''
'": ...........

:.

OV0004,e

of the model. This alohe will not
............

,

...... L

insure student achievement. The successful

operation of the model depends upon the competency of

the resource room teacher, the cooperation and competencies of

the regular program teachers, the support of the school administration, and

the availability of materials and resource room space. Where these elements are lack!ng,

failure is unavoidable, where they are present the success of the effort will be insured.

2.qq13oo



SECTION ONE

Program Development

Selection and Placement Of

Students In The

Resource Room

Screening, Diagnosis

and Ehluation

411111.16
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PROGRAM DEVELOPMENT

During the development of a new program

such as a resource room, the population

to be served must be clearly identified.

The criteria for admittance should be

plainly stated to insure that students

entering the program have thr, services

appropriate L9 their identified needs.

This statement will also assist the

Placement Committee as they determine

which referred students should be

recommended for the resource room

program. These admission requirements

muse be consistent with the current

administrative guidelines for exceptional

children.

Principals, teachers and other educational
, aw-

personnel should beC'involved in a training

program which would orient them to the

characteristics and behaviors of the

students who are to be served by the new

program. This would make it possible ,1/4

for such personnel to make meaningful

363 /31#



referrals based en the appropriate -

criteria. These criteria may be in the

form of a check -sheet of behaviors,

adapted referral form, or written

description5of observable behaviors.

It is important that the Placement

Committee have as much pertinent

information as possible. Based on referral

information and anticipated enrollment,

plans -may be made to secure the necessary

facilities to accommodate the new program.

The number and home locations of the

students will be factors-to consider in

the selection of program siteslas will

the availability of facilities and

transportation.

The goals, objective

curriculum and ancillary services that

will be needed to implement a resource

room program are important elements and

must be carefully-planned Prior to tileir

implementation.

.305/3 o6
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SELECTION AND PLACEMENT OF STUDENTS

IN THE RESOURCE ROOM

As discussed in the previous section,

a procedure for referring students must

be developed at the local level. The

referral process is one of the keys to

the sJoccssful operation of a resource

room program. The procedure will provide

for the screening of the referred

students so that only those of the target

population are processed and programmed

for resource room services.

The referral process should provide a

systematic collection of data from many

educational staff members. This entire

process must be coordinated and main-

. tained if it is to be effective and if

it is to survive the time factors and

constraints faced by educators. The

responsibility of coordination n.'ist

ultimately rest on the school administration.

An example of the referral process follows.

3(43
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A REFERRAL PROCEDURE

Resource Room
Instruction

Team

Evaluation
and

Data
Collection

Educational
Planning and

Review
Committee

Parent
Conference

Service Intervention
Review Strategies
Action

Regular
Indire
Servi

.09/31 0



Educational
Planning and

Review
Committee



C..ep #1 - Student Referral

Many of the referrals received by the

Resource Room Instruction Team will be

prepared by :Le regular classroom teachers.

Other school personnel, such as 5ounselors,

nurses and dormitory aides may refer

studeknts for processing. Alsolinterested

pares may request additional services

for tfleir children. A copy of a

referral form is in the appenloc (Item #1).

263

Step #2 - Administration

All referrals for student assessment

should go to the building principal

or his designated representative.

He will make the determination as to

the action to be taken.



Step #3 - Resource Room Instructional Team

The Resource Room Team should be the Resource

Room teacher, her aide and any others who

assist in the program. These will meet with

the administration to review the referrals

and determine what will be needed to develop

the referral. As part of th,ir joint

responsibility they will determink the priority

of referrals, the assessment activities needed

and the staff members who will complete various

portions of the assessment/. They may reject a

referral due to low priority or hold it for

placement when there is an opening.

313tvel
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Step #4 - Data Collection and Formal

Evaluation Activities

The Education Planning and Review

Committee will need as much data es

possible to determine what services

should be provided for each referred

student. The information that should

be available to the committee includes

health history, academic history,

social: history and the results of

psychological and educational assess-

met In some cases 414 abbreviated

evaluation battery is recommended.

Ite.44.e.otv4When a psychological evaluation

is to ba given, the parents' approval

must be secured in writing prior tc

the administration of the test(s).

A listing of assessment instruments

is provided in the Appendix.

The data should be compiled in a systematic

manner to facilitate the EPRC deliberati is.

Appendix item #3 is a sample of a form that

may be used as such a facilitator.

315-/3 iG
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Step #5 - Educational Planning and

Review Connittee (EPRC)

The membership of the EPRC should be

made up of representatives from the

school, community, helth services and

home, including

1. Resource room personnel

2. Regular classroom teacher

3, Administration (usually Chairman)

4, Counselor/Guidanca

5. Physician and/or nurse

6. Dormitory personnel

7. Compensatory Program Officer
(Title I)

3P7/ 318



This committee will meet to determine.

the most appropriate services for each

referred student. It will review the

data from Step #4 and recommend one

of the following:

1. Remain in the regular program.

2. Remain in t!e regular program
with consultant services for

4 the clebz,room teacher from the
resource teacher.

3. Placement in the resource
room program.

4. Placement in. other specialized
program available in the
school.

5. Seek outside assifstance through
appropriate charitels.

6. Collection of mly additional
data no,:cc,;Ity to facilitate

disposition.

7. Postponement o6 a decision for
a specified time to determine
if,student'i behaviors continue
to warrent further action.

14113.2.(9



Th$ school administratorshall'act

upon the reconnendatZon, either

approving it or returning it to the

EPRCWith his reasons for doing so.

In many cases the administrator will

be the chair-pecon of the EPRC and

the recommendations will have his

input. prior to the formalized

opinion.

3z1132.2_
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Ste //6 - Parent Consultation

Before direct sorvices are begun for

the child, written parental permission

should be secured. As soon as the EPRC

has made its recommendations, a 4okes-

man should contact the parents. The

recommendation of the committee and

information relevant to the case should

be explained in the native language.

, ShOuld the parents decline ttie service,

supportive services may-be provided

to the child's regular teacher by the

resource'room staff.

32 3/32
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Step #r7 - Resource :"<ocm Programming

anl Scheduling

Upon the recownendation of the EPRC

and with the approval of the Adminirtrator

and parents, the student shall be scheduled

into the resource room program. Th/3

scheduling of the student Should.be

developed in cooperaLion with the regular

classroom teacher. A child may be

assigned to the resource room for a ddy

period of 30 to 60 minutes, longer

if necessary. Placement for more than

two hours a day is not advisable.

Me resource room activities wf'll be

designed ,by the resource te7,cher and

will be implemented either by the Leacher

or the aide in individual or small group

sessions. At any time the teacher may

be working with an individual student;

several students may be working independently;

and others may be working with the aide. Thus

a resource room may accommodate one to six

students at a time.

3 Zsi3z

f
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Step #8 --Intervention Strate,,Aes

The resource room Leacher sha,1 assume.

responsibility Cor'the design and

implementation of a consistent,

comprehensive program pattem to meet

the-students' individual needs. Such

a program should include individual
..

assessment, development of behav:oral
e.'

objectives,,iselection and use of

appropriatpethods and materials to,

achieve the stated objectives and a

means of evaluating each student's

progress.

T,L

Ste #9 Service Re-evalu

3i1/3z8

Each student in the resour

his placement review by th

as requested by the resour

The EPRC will recommend on

1. Continuance of res

2. Discontinuance of

3. Acquisition of add
services not provi

room.

e,



p #3 - Intervention,StAa e les

resource room teacher shall assume

possibility for the design and

1,mentation of a consistent,

prehensive program\pattern to meet

students' individual needs. Such

rogram shou'd include indivjdual

essment, development of behavioral

ective*, selection and use of

ropria+thods and materials to

ieve the stated objectives and a,

ns of evaluating each student's

gress.

271
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Step 4'9 - Service Re-evaluatior

Each student in the resource room shall have

his placement re_view by the EPRC annually or

as requested by the resource room teacher. The

The E6C will recommend one of the following:

Continuance of resource rooAplacement.

2. Discontinuance of resource room placement

3. Acquisition of additional s'pecialieed
services not provided by the r/source

room.
t--
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SCREENING, DIAGNOSIS AND EVALUATION

- Because of the diverse applications

of the terms screening and assessment,

they are,here defined for this monograph.

'Screening is the process which identifies

students with potential learning problems.

Assessment is the process by which the

student's academic skills, functioning

mental levels and behaviors are determined.

3 Z5 33
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Screening

Prior to any screening activities, the criteria

of the educational problems must be carefully

defined so that the school staff will be able to

exercise judgement as to which students whould be
0

referred for possible pfacement in specialized

programs. In some instances skill testis and group

tests may be used to determine functioning levels.

These may also be used to screen the school .

population for a particular set of learning

problems. In most cases it will be the classroom

teacher who will use informal methods to determine

the elitibility of a student for referral. The

total results of all screening procedures will

provide the administration with additional.data

to furtl,er understand the needs of the school.

331/332



Assessment

The assessment of a student should incl'ide

a formal educational diagnosis and the

collection of pertinent data. This procedure

-should be implemented only when a student is

tc be consideredy the Educational Plarning

and Review Committee.

All information collected concerning any

given child trust remain strictly confidential.'''

Such data should include:

1. Social History, as compiled by a
counselor or case worker, giving

pertinent homc environm,.!n't data.

2. School history, as compiled by a

teacher, secretary or educational
aide, containing past achievement,
teachers' cornLnts, assessment
documentation and representative
work on assOnizents.'

3. Medical history, as compiled by a
school nurse, including medical
diagnosis and treatments directly
relating to the student's sensory
modalities, general health and
mobility. This information should be
based on a recent medical check-up
including an eye examination and
an auditory perception test.

33333
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assessmenteof a, student should include

rmal educational diaghosis and the

ction of pertinent data. This procedure

d be implemented only when a student is

considered by the Educational Planning

eview Committee.

nformation collected concerning any

chi.ld my!: remain strictly confidential.'

dashould include:

Social history, as compiled by a
counselor or' case worker, giving

pertincint home enVironmenL data.

,School history, as compiled by a

teacher, cecrot,lry or educational
aide,contctiring past achievement,
teachers' co.rments, asseshient
documentation and repreentative
work on assi2,naents.

Medical history, as compiled by a

school nur,:e, including TIodical

and treatments directly
relating to the student's sensory
modalities, general health and
'mobility. This information should be
based on a recent medical check-up
including an eye examination and
an auditory perception test.

333/33 jl
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4. Adaptive behavior inventory, as
administered by a teacher, aide,
counselor or case worker, determining
how a rtudcnt interacts with his
classroom environment and showing his
ability to relate to peers, adults
and, himself. If one of the suggested
scales (Appendix) is" not available,
then a narrative describing each of
the elements above should be submitted
to the EPRC.



LANOGGE 0

The formal educaticnalissessment will

include diagnostic instruments that may

be-administered by a resource tocm teacher,

counselor, psychometrist of psychologist.

NOTE it is not necessary to-have a complete.

0:ychological examination on-each child. '000

The EPRC will determine in which cases it

is 14-eect;.4ar.y.

Areas of student performance' and development

which should be considered'for evaluation are

shavin.

41S,61

MOW.

33S133.6
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SECTION TWO

Programming For Students
2 .

- Skill Areas of Instructional Program

The Prescription Process

4-- Grouping for Instruction,

Staff Planning
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C2A:I.MING FOR STU['ENTS

The first major step in

developing a program for a

student is che preparat.ion

of an ed_.cational prescrip-
,

tion. Lengtn of .,essions,

grouping, materials and

e-luirment, skill areas and

rethedology can be deter-

mined only after a compre-

hensive prescription has

been completed. An educa-
.

tional prescription may be

defined as a sequential and

co-Trchet.si.ve ten prho-.

gram based on the docmmented

nees of an individual

sLudent. The components of

a f.escription arc acsess-

ment, objectives, methods

and materials, and evaluation.

Each will be described briefly.

/
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The results of the assessment acLi4ties provide the

information necessary for the decision-making

process of !ducation. The assesspent data

permits a better t cling orth2

child, how he func, and learns.

Much of the information analyzed

'by the Educational Planning

and Review Committee will

be utilized by the
rt.

Resource Room

?eacher.

Formal assessment is based

on results from pub-

lisd tests which

have standardized

instructions and

measure specific

skills. Results

are reported in

scores for mental age,,

stanines, percentiles and

grade equivalents.

31iii 3 42-
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Criterion referenced tests and teacher-

made instruments presenting specific

stimuli under particular conditions are

the tools of informal assessment. An

exmaple would be presenting a child

with a task of 10 mulC_plication

problems to determine if the.child

knows the facts of 9; If the child is

able to complete the problems correctly,

the teacher presumes the child has

mastered that objective. , ..

! ta---,...

*. stV.P,I ' 0 1 ''
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SKILL AREAS OF INSTRUCTIONAL PROGRAM
(See materials listed in Appendix)

I. Perceptual Skills

A. Auditory

1. Auditory input - acuity

2. Sequencing

3. Perception and discrimination

4. Encoding and decoding

5. Memory

6. Auditory integration
(abstract thinking)

7. Audio-motor - hear a
stimulus and respond

B. Visual

1. Visual reception - acuity

2. Sequencing

3. Perception and discrimination

4. Encoding and decoding

5. Memory

6. Visual integration
(Ocular, pursuit training,
quick focus)

7. Visual-motor - see a
stimulus and respond

ti
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C. Supportive Sensory Modalities

1. Gustatory (taste)

2. Olfactory (smell)

3. Taction (touch)



II. Socibl Skills

A. Adapt Series - from
Adapt Presc, Souix
Identifies problems and
gives teaching suggestions

B. Self concept - awareness and
kno4ledge of self worth

III. Motor Skills

A. Gross Motor Activities
(examples)

Running obstacle course
Erect sitting
Crawling
Balance
Rhythm -

Perception activities

B. Fine Motor Activities
(examples)

Handwriting
Eye-hand coordination

(ball bouncing)
Finger dexterity

C. References

1. Valett - The Remediati
Disabilities

2". Kirk - Psycholinguisti

Diagnosis and R

3. Cratty - Movement Acti
and the Educa

4. Frostig - Move, Learn

5. Chaney & Kepahrt Mot
Tra



Social Skills

A. Ad:Tt Series - from
Adapt Prsq, Souix Fails, S.D.
Identifie-, problems and
gives teaching suggestions

B. Self concept - awareness and
kno4lede of self worth

-Motor Skills

A. Cross Motor Activities
(exrmples)

Running obstacle course
Erect sitting
Crawling
Balance
Rhythn -

Perception activities

B. Fine Motor Activities
(exalnples)

Handwriting
Eye-hand coordination

(ball bouncing)
Finger dexterity

N

9

C. References

1. Valett - The Remcdiation of Learning
Disabilities

2: Kirk - Psycholinguistic Learning Disabilities-
Diagnosis and Rcmediation

3. Cratty - Movement Activities, Motor Ability
and the Education of Children

4. Frostig Move, Learn and Grow

5. Chaney & Kepahrt - Motoric Aids to Perceptual
Training

,



IV. Language

A. Speech skill development

B. 'Vocabulary development - dual
language approach through both
Navajo acid English vacabularies

C. Word analysis

1. P honetic analysis

2. Structural analysis

D. Comorehen5ion - assimilation of
and response to language stimulation

E. Study skills

V. Conceptual Skills

A. Numbers and operations

B. Geometry

C. neasurement

D. Application of Mathematics

E. Sets

F. Problem solving

G. Functions and Graphs

H. Stastics and Probability

I. General information skills

J. Generalizations

K. Classification - how to group things

L. Common sense - reasoning techniques



THE PRESCRIPTION PROCESS 283

The inform 'zion obtained through the

assessment process is used to develop

a "plan of action" in the form of an

educational prescription. This pre-

scription should include both long

and short range objectives written in

behavioral terms.

The resource room teacher must be able

to implement the prescribed program

through schedules, daily lesson plans,

selection and use of appropriate

materials and educational strategies.

The evaluation process determines the

degree to which the student has achieved

the cbjectives stated in the educational

prescription. The results of this

,evaluation indicate not only the results

of instruction but also the appropriatness

of the methods and materials used.



The assessment/intervention process used

by resource room teachers should focus

upon the skills the student needs in order

to function in his regular classroom. The

criteria for selection of asses met tech-

niques and educational interventions

should be based upon the regular classroom

instruction of that student. When a

student continues to fail after adaptations

of the existing curriculum, other methods

and materials should be selected. With

some students the resource room program

will differ significgntly from the regular

curriculum, but the resource teacher

should attempt to strengthen the student

in those activities which confront him

in the regular program.

The instructional activities of the

resource room should be designed so that

the greatest possible amount of carry-ov1r,

will be experienced in the regular class-

room.

4-1
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During the development of

an educational prescription

specific skill-areas must

be selected.based on the

needs of the student. ,

The following list, suggests

some of the materials on

the market 'and is offered

to assist the reader 1.1 the

skill areas to be developed

in the prescription.

Additional materials

may be known by individual

teaeers and should be used

if they meet the assessed needs

of the child.

1
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GROUPING FOR INSTRUCTION

Strategies for-grouping will be developed

in light of target population, resource

room objectives and needs of referred

students.

Some suggested groupings are:

1. By instructional needs, motor
needs, level of perceptual train-
ing, social development

2. By chronological age, primary or
intermediate level

3. By classroom-programs or schedules.
Consideration should be given for
recesses, lunch, sports and
physical education

4. By combination of any of these

.
c s ..1 t 1
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Size of instructional groups may range

from two to six students for a teacher

and one aide. There are several factors

to consider in determining the size of

groups:

1. Complexity of instructional
material

2. Nature of instructional activity;
gross-motor; reading, etc.

3. Emotional condition of student(s)

4. Available materials or equipment

ff'
tits r

4 .,

Sessions should be flexible s

time can vary with the needs-

student. However after the

sessions has been determined,

vary. Such irregularity woul

regu-ltrr classroom teacher ham

re-adapt the room schedule to

child.

Usual sessions are approximate

in length although an odeassio

,need a double session. Howeve

the student, needs placement fo

more, a self-contained progra



of instructional groups may range

two to six students for a teacher

ne aide. There are several factors

Sider in determining the size of

S:

Complexity of instructional
material

Nature of instructional activity;
gross-mo*on reading, etc. /

Emotional condition of student(s)

Available materials or equipment
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Sessions should be flexible so the length of

time can vary with the needs of the indtVidu'al

student. However, after the length of:specific

sessions has been de'ermined, it should not

vary. Such irregularity would result in the

.p.evor4-er classroom teacher having,to adapt and

re-adapt the room schedule to the referred

child.

Usgal'sessions are approximately 5,1 - 55 minutes

in length although an occassional student may

need a double session. However if it is found

the student needs placement for two hoursor

more, a self - contained grogram should be considered.
t

)
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STAFF PLANNING

t

All aspects of the resource room should

be the results of planning done by the

Resource Room Team. Planning typically

covers the following events and reasons:

1. Before a new referral, is scheduled

into tlie resource room the pre-
scription and behavioral objectives
should. be developed

2. Each day every student's work is
evaluated, new individual lessons
prepared, _record keeping cmpleted,
equipment and materials readied
for the next session.

3, Before returning a student to full-
tilte regular class'jcon,ideration

must b.F given to follow-up and
possible support service.

4. Incervice training: sessions can
orient regular teachers to the
resource room program and help them
unch2rstaud the procedures they can
use to strengthen the total school
program.

5. 6rdering and requisitionin, for the
resource room.requires careful
consideration of the needs of the
individual students. in order that
appropriate materials are at hand,

M1354



SECTION THREE

The Learning Environment ....

Physical Facilities andSample Room Designs

Equipment, Learning Aids, Materials

..Areas of Teacher Responsibility
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THE LEARNING ENVIRONMENT

The numbers of children served, as well

aa the variety\of activities, makes

necessary the planned organization

of the resource room. This

organization must be based

on stud ,ics' needs for

space, materials and

equipment.

The primary concern

will be for the

resource room

itself. It

should be

at least

as large

as a

regualr

classroom and

larger if
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at all possible. There are three major

concerns for space; work areas, activity areas and storage areas.



The work areas should have space set

aside for one-to-one instruction,'small

group or individLial study. Usually the

student desks found in aay school will

suffice with the addition of large

tables. Booths for individual study are

excellent byt sometimes beyond the budget

of the program. The resource room

teacher's creativity Can be applied

in establishing these areas with

existing materials. Regular classroom

desks partitioned by book cases,

portable chalk boards; 'large pieces

of cardboard, etc., are easy to arrange

to insure privacy and enhance attending

behavior.

ass/3s-1
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A large area should be set aside to allow for motor

activity. It should be an area free of obstacles,

sharp corners or protruding objects. This area may

serve as a contingency manayement-recreation area

and, for the younger studellts, a rest area. Instruction

in this area could be gross motor training, group
. 4

interaction and total group activities.



An area for storage is essential. File

cabinets or, if necessary, cardboard

boxes ease the storage and retrieval of

work sheets, student folders and tests.

Shelvirg for instructional materials and

equipment is needed. A secured area for

the safekeeping of major peices of

equipment may be advisable.

The resource room should be located

near the regular- classroom and have

proper restroom facilitie- available.

It should be attractively painted and

equipped w:th adequate lighting and a

sink. Carpeting will reduce noise as

well as add to stitident comfort. In
..--

essence the resource room should have

a learning environment attractive

to students.



Because the purpose of the resource rood

is to maintain students in the regular

classroom, the teacher must have a complete

set of the materials utilized in the

regular program. These should be supple-

mented with carefully selected equipment

and additional materials for reading,

arithmetic and language arts which can

be individualized to, meet specific needs.

Many of these supplementary materials

can be selected from commercial sources

,(budget permitting). Others may be

\created by the teach: or. aide.

The following lists may be helpful.

t.0 r
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Equipment and Instructional Learning Aids

Desks and chairs for teacher and aides
Tables and chairs
Student desks
U-shaped listening center with screen and

blackboard or moveable modular furniture
Phonograph ,.....-

I ,......

Tape recorder /' ...

Language Master
Audio Flashcard Reader i
Cassette player
Filmstrip projector e

.
Overhead projector r
Student response program master
Show and Tell machine
Balance beam
AcoustophOnes or headsets
Small trampoline_(for younger children)
Mat

. ''.

Tunnel (for younger children)
0.....k. )

.

Equipment cart 7-"-... -,. ,,
/

,Typewriter . ,
t.

---.._

.....e..-r---Bookcase
4;/

.
-,

Cupboards ,

4 , :_... 1.

Files
4

# ,

Shelves - open and closed
r ; .Wardrobe -

' .

, .
.

t. A ,



Materials for perceptual training

Webstermaster (for development of

learning readiness)
Filmstrips (Progressive Visual

Perceptual Training)
Pathway Schools Program
Flex-ed programs
Ruth Chives Program
Developmental Learning Materials

Dubnoff Program
General Electric Perceptual Program
Fitzhugh PLUS Vaterials
Instructo Corp. materials

296

Materials for Language Arts

Peabody Kit including Rebus Readers
Audio Reading Progress. Lab
Sullivan Programmed Reading Series

System 80
General Electric Language Program

and Reading Program
Fountain Valley Program ;works with

any reading program)
Grolier Reading Program
Bowman Reading Incentive Program
Checkered Flag Reading Program
Dolch teaching aids
SRA Learning to Think Series

SRA reading kits
Jim Forest readers
Morgan Bay Mysteries
Happenings
Educational Developmental Laboratories

Controlled Reader
Gateway Program
Imperial Reading Program
ESP, USA tapes
Read Alone, Read Along
Electronic Futures Phonics Program
Open Court Series



Material for MatheTatics

Fountain villey (diagnostic tool)
Continuous Progress Laboratory

(Educational Progress Corp.)
Continental Press materials
Mini-Systems (Learning Systems Corp.)
Open Court (for primary)
Developmental Learning materials

(for drill)
Scholastic Book Service (self-teaching

arithmetic)
SRA Program

Suggested

Paper - -.,-s-
for primary and

Pencils
.,..:- elementary

Crayons --,

.Scis:,ors

Art materials
Money kits
Number lines
Clock facts
Nurf balls
Jump ropes
Lincoln logs
Plastic building tools
Texture kits
Mirrors (full length)
Games

Coordination skills recordr
Listening and moving records
Hand tools
Kitchen utensils
Alphabet charts
Clay

,
)i .)



AREAS OF TEACHER RESPONSIBILITY

The resource teacher's day encompasses

four major areas of r tivity; planning,

instructing, consulting and assessing.

Without adequate daily in-depth planning

the resource room program cannot be

successful. Individual and group lessons

must be prepared and necessary equipment

and materials readied for use. The

recording of progress data is a daily

task since it becomes the basis for

further planning.

The major portion of the teacher's day

will, of course, be devoted to instruction.

of individuals and small groups and the

supervising of all resource room activities.

The regular classroom teacher should be

encouraged. to visit the resource rocm

during the periods of daily instruction.

24"1 136s
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Consultations with the regular progrdm

staff 1.5 necessary for the smooth operation

of the resource room and for the maximum

benefit to the child needing special

help. This is particularly true at the

time a child is returned to full time

in the classroom or when the committee

determines that a child should remain in

the regular program with supportive

services to his teacher.

The assessment procedure is constantly

on-going for every child through an

individual daily log. This record

should chart all behavioral objectives,

educational activities and materials used.

Each cJ*t should also show daily

evaluations of these activities and

objectives.

%9137o
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Staff

Teacher: responsibilities, qualifications

Aide: responsibilities, qualifications

Administrator

Tutors.

3'7//37Z_



STAFF

I Teacher; qullific.itions and responsibilities

A. Qualifications,

11. tfinimum of ;six units in Learning
Disabilities in addition to a

o' degree, in education.

2. Minirpm of six units selected
fi-om the following curriculum

4reas:

a. E.-notionally disturbed apdior
socially maladjusted

b. Mentally handicapped

c. Educationally handicapped

d. Culttlrally different

e. Communicative disorders

f. Diagnostic-prgscriptive
teaching

3. Minimum of one year teaching '
Navajo students 4

373/37g



B. Responsibilit:tes

1. Assessment of specific educational
and behavioral problems and needs

2. DeVelopment and implementation of
educational prescriptions

3. Close and harmonious communication
with other teachers and ancillary,
staff

4. Coordination of services needed by
the students

5. Provision of in- service training
for other staff members and local
community groups

6. Knowledge of current trends in
education as demonstrated by

A. Trofessional membership in
exceptional children organizations

b. .Attendance at workshops and
educational conferences,

conventions, etc.

c. Continuance of prefeisional
development by completton of
a minimum of 6 credits every
2 years selected from those
areas-listed under educational
qualifications

3'75/376
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11 hide; qualifications and responsibilities

A. Qualifications

1. High school, diploma. tt would be
desir.ibfe for the aide to'have or
acquire 'ix units of undergraduate
won in .11.; of the following areas:

). Child development

b. Fsychology

c. English

2. ,ni-lum of one yea;_ para-

'irofe3sional experience -,orking
with .avajo children and yout:1

b. .

1, 'Functioni0 is a cooperative member
of the resource team

2. "sir1L-, the nati re language in 'scoti.ng

as a lai son pe,'-son with parent s,

1.ara-prole-sioLals and community
members

Cort uin orofessional development
as domonsir.ited by

a. Afmdance ar workshops)
ccnfercices, etc.

Compfetion of six credits
every two years which would
apily toward a college degree

syq
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III Administrator responsibilities

A. Chairmanship of the Educational

Planning and Review Committee

B. Assistance in coordinating the
resource program, the regular
program and ancillary services

C. Provision of supportive services
to tie resource team throughteam

of resource

room and related programs



TUTORS

On some occassions additional personnel are available to assist in the resource

room. It is important

of the activities that

are to be implemented,

and that each works

under the direction of

the resource room teacher

or aide. Tutors may

work either in the

resource room or, with

the consent of the

teacher, in the regular

classroom. These

assistants may utilize

flash cards, programmed

materials, or may aid

in the activities for

developing gross motor

or social skills.

that each person involved has an understanding of the

305.
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Peerand cross-age students as well as parents, grandparents, university students

and other volunteers can be of immense help to both the resource room and the

regulat teacher.



RESOURCE ROOM

REFERRAL F')RM

CHILD'S NAME

Da Year

SCI-:C)L

BIRTHDAY

---------7-PAPENT OR GUARDIAN

CURRENT GRADES:
Arithmetic

Reader child is now using:
:.re .cal Abilities:

Special Rsndicaps:

SEX

DATE

306

GRADE

R, arcing

LOCATION OF NOME

4ritina.

TESTS ON RECORD: RESULTS: YEAR GIVEN:

Social Adjustment (with peers):
Exct:llent No=al Poor

Classroom Behavior: 'Withdrawn, Dc.ydreming, D7xdling, Ag2ressive, Quarrelsome, Shy,
Emotional, Attentive, Cooperative, Diligent, Competitive.
(Circle those which describe, or fill in blanks.)

child entered present school

Age at entrance into grade one

Is health record at present school

REASON FOR REFERRAL (Please explain fully):

School previously attended

Grades repeated

Is cuzulative record at present school

NIP

DATE REFERRED

Principal's Signature
Or,m101W

Teacher's Scoature

Parent's Signature



Evaluation Instruments

The following Ls a list of evaluation instruments that may be used in the basic skill_arre

LanaalL;.

Arizona Aritculation Scale, Western
Psychological, Services, 1/1131 Wilshl.,
Blvl., Los Angeles, California 910025

Riley Articulation and Ltnp,unne Test
,

;.istern Psychological Services, 12031
Wilshire Blvd., Los Angeles, CA 90025

Dnrlev Test of Articulation,
Bureau of Cducational Research and Ser-
vice, University of Iowa, Iowa City,
Iow., 52240

Slincerland Screenine Test For Identi-
feir- Children With Sneciiic Lan^uap,e7

Educators Publishing Service,
Incorporated, 04mbridge,'Massachusetts,
02138

Intellience

Culture Fair Intelligence Test, Western
Psychalogical Services, 12031/Wilshire
Blvd., Los Angeles, Caliiornia 90025

Lei*_ 'r Intelligence Performance Scale

W,2stern Psychological Services, 12031
Wilshire Blvd., Los Angeles, CA 90025

Intelligence (continued)

Chicago Non-Verbal Examinations
logical Corpotation, 304 E. 43th
NewNrk, New York, 10017

Hiske NebraskeTest Learnin
tudes, University of Nebraska r

Wechsler Intelligence Scale for
Psychological Corporation, 304 E
Street, New Ydrk, New York,. 1001

Achievement

Peabod Individual Achievement T
American Guidance Services, Pebl
Building, Circle Pines, Minnesot

Fundamental Achievement Series,
logical Corporation, 304 E. 45th
New York, New York, 10017

Basic Educational Skills Invento
Select - 1d Inc., 117 N. Chester

No. 4, Olathe, Kansas 66061

Gilmore Oral ReadingTest, Harco
Jovanovich, Inc. 757 Third Ave.
New York, 10017
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Evaluation Instxuments

a 'list of valuation ir.,1ments that may he used in the basic skill. areas.

tibn Scale, Western
rvices,-121)31 Wilshire
es, California 90025

)n and LinTLIve Test

icalices. 12011
os Angeles, CA 90025

,st of Articulation,

oral Research and Ser-
of Iowa, 1.(Jwn City,

nine TcsL For Identi-
th Specific Lnnqu.li777

tors Publishin3 Service,
bridge, Massachesett.s,

llit,,ence Test, Western

vices, 12031/Witt,:iire

s, California 90025

ce Perfomance Scale
i,cal Services, 12031
es Angeles, CA 90025

Intelligence (cont4nued)

Chicago Non-Verbal Examinatione.iPsycho-.

logical Corporation; 304 E. 4Sth Street
New York, ,flew York, 10017

Hiskey Nebraska Test of Learning Aeti-
tUsdes, University of Nebraska Press

Wechsler fncellilence Scale for Children,
Psychological Corporation. 304 E. 45th
Street, Ne.4 York, New York, 10017

Achievement

Peabody Individual Achievement Test,
American Guidance Services, Publisher's
Building, Circle Pines, Minnesota 55014

Fundamental Achievement Series, Psycho-
logical Corporation, 304 E. 45th street
New York, New York, 10017

Basic Educational Skills Inventory,
Select - Ed Inc., 117 N. Chester, Suite
No, 4, Olathe, Kansas 66061
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Gilmore Oral Reading Test, Harcourt Brace
Jovanovich, Inc. 757 Third Ave., New York
New York, 10017

A



Achievement (continued)

Du:rel Analysis of Headinp Difficulty
Harcourt brace Jovanovich, Inc. 757

Third Ave., New York, New York 10017

Wide Ranre Achievement Test The Psy-
chological Corporation, 304 E. 45th
Street, New York, New York, 10017

Motor Skills

Motor Problems Inventory, Western
Psychological Services, 12031 Wilshire
Blvd., Los Angeles, California 90025

Lincoin-Oseretskx Motor Develo-s-rtnt e

1Vchological Services,
12031 Witshird.Blvd., ylos'Angdles, CA
09925

furdue Perceptual Motor Survey, Charles
T. Merrill Publishing Co., 1300 Alum
Creek Drive, Columbus, Ohio 43216

Auditorw

Auditory DiscriminAtion, Western
dy,_hoi :gical Services, 12031 Wilshire

Blvd., Los Angeles, California 90025

;uitory M:,re.ory Span Test, yestern Psy-
chological ServiCes, 1203' Wilshire Blvd.

Los Angeles, California 90025

Auditory (continued)

Auditory Sequential Memory'Test
Psychological Services, 12031 Wi
Blvd., Los Angeles, California

Visual

Dennis Visual Perception Scale,
Psychological Services, 12031 W
Blvd., Los Angeles, California

Prl'Iajj Visual Motor Test, West
chological Services, 12031 Wils
Los Angeles, California 90025

pvorine Color Vision Test, West
chological Services, 12031 Wils
Los Angeles, California 90025

Bender Gestalt Test for Childre
Psychological Services, 12031 W
Blvd., Los Angeles, California

Frostip Developmntal Test of V

corf2q, ConfAiltin3 Psychologis
Inc. 577 College Ave., Palo Al

Farnsworth Dichotomous Test for
111Indness, Psychological Copora---------
East 45th Street New York, New

Adaptive Behavior

BEST COP! MAKABLE

Vineland Social Maturity Scale,
gical Corporation, 304 E. 45th

York, New York, 10017



bed)

s of Re dins, lafficult
Jovanovich, Inc. 757

York, New York 10017

ievementTest The Psy-
oration, 304 E. 45th
k, New York, 10017

inventory, Western
ervices, 12031 Wilshire
les, California 90025

kx,Met9y

Psychological Services,
Blvd., Los'Angdles, CA

al Motor Survey, Charles
ishing Co., 1360 Alum
lumbus, Ohio 43216

Oiscrimin.iti.ln, Western

ervices, 12031 Wilshire
les, California 90025

Soan Test, Western Psy-
ices, 1z031 Wilshire Blvd.
lifornia '90025

Auditory (continued)
'308

Auditory Sequential Memory Test, Western
psychological Services, 12031 Wilshire
Blvd., Los Angeles, California 90025

Visual

Dennis- Visual Perception Scale, Western
Psych'ological Services, 12031 Wilshire
Blvd., Los 'Angeles, California 90025

Pritry.sualticest, Western Psy-
chological Services,,, 12031 Wilshire Blvd.,
Los Angeles, CaliforniA 90025'

pvorine Color Vision Test, Western Psy-
chological ervice77721531 Wilshire Blvd.,
Los Angeles, California! 190025

Bender Gestalt Test .or'Children, Western
Psychological Services, 12031 Wilshire
Blvd., Los Angeles, California 90025

Frostig Developmen,a1 Test of Visual
Per1081

-
Mt ....I...4w ,.,,VO4.

rontion, Comultin3 Psychologists Press,---
Inc. 577 College Ave., Palo Alto CA 94306

Farnsworth Oichotomous Test for Color
Blindness, P,:ychological Coporation, 304

East 45th Street New York, New York 10017

Adaptive behav;or

BEST COP1 MIME

Vineland Social Maturity Scale, Psycholo-
gical Corporation, 304 E. 45th Street, New
York, New York, 10017



Adaptive Fehavic'r (continued)

Adaptive Behavior Inventory for Children,

Mercer, published 1975.

Basic ',,arniaLILLLULLII

illinlis Test of Psvcholinsuistic Abilities,

Western Psychological Services, 120.31' Wilshire

Blvd., ..os Angeles, California 90025

Dev.lopmental Surveys_C_Elaic,_LLaxa-

inP Abilities, Consulting 2sychologists Press,

Inc. 577 College Ave., Palo Alto, CA 94306

Southern Californai Sensory Integration Tcst,

Western Psychological Services, 12031 Wilshire

Blvd., Los Angeles, Califolmai 90(:',25

Detroit Test of Learning Antitude, Bobbs -

Merrill Co. Inc. 4300 W. 62nd Street,

Indianapolis, Indiana 4620(

Readiness and Early Childhood Screening rests

l'indelvarten ''valuation of LP,rniaLlatrAtal

Valott Devrloor-xnrai S,trvrly of_n_aic Lo:

Consulting Psychologists P-ess, Inc.

577 College Ave., Palo Alto, California 94306

Anton Brermer Gestalt Tr.st. of School Readiness,

Western Psychological Services, 12031 Wilshire

Blvd., Los 21ngeles, California 90025

1



DOB Grade CS
310

Last First Middle

DOB

../

Irade CS

Last
...1111....M.111.M.

First Middle

D0A Grade C#

Last First Middle

DOB

.1111101111

Grade CS

Last First Middle

DOB *Grade CS

First Middle

Other adults living in the home:

Last First

Last First

Middle

Middle

DOB Relationship

DOB

DOB
Last First Middle

Aiegal Guardian DOB

Address

Occupation

Where they work

Circ:,.! highest grade completed 1 2 3 4 5 6 7 8
Elementary

Last First Middle

City

Felationship

Relationship

CS

State

Social Security#

With.whom is child living
Name

Name

9 10 11 12 1 2 3 4

High School College

ATess

Address

Relationship

Relationship

Language spoken in home Religion

Former places cc residence:

From

TOM

Address

To Address....01.M....1171IMIWIIIMMAIM/1111
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Health History

be completed from
information obtained from the parents and/or school and

tIth records:)

.ea of student wwwwwwwwwwwww4wwowwwwwawwwwwwi

City State

C# School

Itc

:resaniration
Record:

-.pox

s.,theria

_Artet Fever

"id

Date of

Immunization

...wwwwwwww.m ........awwww

Disease

Whooping cough

Influenza

Polio

Other

. Tuberculosis Mantoux Test (skin test)

..sarks t

;:. Eearirg
Date of exam Test used

Date

Neg.

Date of

Immunization

X ray

Result

wwwwwww.

-,4rIrAt

rmerdations:

Test findings

R L

R L
wwwwwwNWENN w rwawwwemowwww.wwwwwwwwz

ExaMincr

background Information:

there any 1:lusual ci*:curr_stances about the birth of the child? (Premature,

-16'ech delivery, ?arent alcoholism, Parent drug use, other.) t
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Health History 312

Has the child ever had.a high fever for more than one day? Hoy often?

No How long?

:. When was the last time the child was seen by a medical doctor?

chat doctor?

,or what reason?

Where?

ar

). Does the child have regular physical check-ups? Yes no

:axe of Doctor

aty

E. Has the child ever been hospitalized? If so, how long,when,and for what reason?

Address

State Date of last check-up

Has the child ever. had surgery? Ye No If yes, give reason and date.

Doctor Place

G. List any other'accident, and illnesses the child has had and their dates:

Illness

....
H. Does the child have:

Allergies
Dizzy Spells
Headarhds
Asthma

Other

Dates

Hay Fever
Heart Condition
Sinus Tro'Jble

Epileptic Seizures

Other

Any other conditions which would be important for the school to know

1: Is the child under any form of medication at the present tme? Yes

No Reason



Health History

Is the child to be restricted in any school activities because of health?

t

No Type of activities and reason

313

4. Voes
the child have a physical handicap? Yes

:f ves.whattype of handicap

No

Educational psychological Evaldition
Date of exam Test used

%. tJucational

J. Psychological

. Observations

..Co=ents---

BEST COPY AVAILABLE

Date Examiner

A

N-

Test results

Results



Health Record Release Form
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hereby give my permission for counselors, special education teachek-s. teachers

aid principal, who are associated directly with my child, (name)

, to review my child's health records at the Public Health

linic and/or Hospital.

Parent or Legal. Guardirm (Signature)

Date

Witness (Signature)

Date



Date

of Student
Last First Middle

City State

.51.5

of Birth
Degree Indian___----

City State

It ye4r enzollc-d in school

e of 1,,,t:.er

(ss

not livirg yoar f death

,w-flon of Fat},

e does rather work

rt C7a:.T:P completed 1 2 3 4 5 6 7 8

Elementary

Last

Year

First -'ddle

Where

DUB C#

Citl '

e of Mother

Se-urity4

9 10 11 12
High Scho'il

DOB C#

Last First Middle

ire s City

not living give year of d,ath

St- to

1 2 3 4

Cc. liege

icr t f moYler Social Security#

ri :`.other worK

rc highc.,t c3r,cle crImpl-ted 1 2 3 4 5 6 7 8 1 10 11 12 1 2 3 4

"Imentary High Scnool College

r *_al ritt'Js cf. arehts - Married

remarrid, to whom - Fath,,r

Mother

.2ue of other chi1dr(.1 i he family:

separated Dim'red

Ldsc First Middle

First Middle

C:#

DOB Grade C#

DOB Grade C#
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SAMPLE: LETTER TO PARENTS

Dear Parents:

Your child, has be\en chosen to participate in

Resource Room activities at
School.

This room provides an opportunity for your child to receive in-

dividual attention in learning skills for two hours during the school

day.

Please sign and return this slip to indicate that you have received

this.

(Name)
(Phone No.)

(Address)
(Date)

3c-17C/3 gc,
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Title Area Materials Included Inst. Levels Implementation Sourc

DevelopmentaL Aud. 5 sets of tapes, dittoes, Grade Level Used to improve Developing

Learning Ma-
terials

Percep-
cual

Train-
ing

and Instructions. E-' -h box

contains 3 levels for each
skill

1 - 3

Special Educ.

Auditory memory,
discrimination,
Figure Ground, mo-
for and skills

Material
3505 N. As
Chicago,

Educational Read 16 tapes including diagnos- Grades 1 A reading program Education.

Progress Corp. tic test for each level -
Teachers manual & student
workbooks,

through 6 including a diag- 'Corporati.

nostic Test. Good 8538 E. 4

for individualized Tulsa, Ok

instruction.

Continuous Math Each set contains 8 tapes Grades I Geared to indivi- Education

Progress Labo-
ratories

and individual cards for 3

levels. Student workbooks

also available.

dualize instruction Corporat
8538 E. 4
Tulsa, Ok

General Elec. Lang. Response Program Master Grades 1 Primarily for Ind. General E

tric Language/Reading Series I Instruction General E

Language/Reading Ser,es II Box 43
Sehenect.

Patterns in Language 5 sets of audio flashcards Pre. 'rimer Use with model 101 Electron

Phonics 1-2 stressing sequential phonic
skills one teachers manual

per series

Grade - 3 audio flashcard Incorpo

reader. Primarily 109 W. R

for Ind. Instructiol Conshoh.

Developing Visual 15 filmstrips, desk template, Pre-Primer Teaches visual, mo- Webster

Learning motor chalkboard templates, move- Grade - 3 tor, tactile skills McGraW-H

Readiness Tactile
skills
Program

able melvin, wehstermasters,
teachers manual.

Special Educ. through template, 8171 Red

filmstrips, and Navato, d

dittoes.

. ,

II
'

0 -

1

A f
t el ( )
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Price

$26.01

Materials Included lust. Levels Implementation Source

sets of tapes, dittoes,
nd Instructions. Each box
ontains 3 levels for each
kill

6 tapes including diagrios-
ic test for each level -
eachers manual & student
,orkbouks,

ch set contains 8 tapes
nd individual cards for 3
evels. Student workbooks
lso available.

espouse Program Master
nguage/Reading Series I
nguage/Reading Series II

sets of audio flashcards
ressing sequential phonic
ills one teachers manual

r series

filmstrips, desk template.

alkboard templates, move-
le melvin, webstermasters,
achers monual.

Grade Level
1 - 3

Special Educ.

Used to improve
Auditory menory,
discrimination,
Figure Ground, mo-
tor and skills

Grades 1 A reading program
through 6 including a diag-

nostic Test. Good
for individualized
instruction.

Developing Learning
Materials

3505 N. Ashland Ave.
Chicago, ILL 60657

Educational Progres! Kits

Corporation $131.50
8538 E. 41st St. per leve
Tulsa, Oklahoma workboo'

74145 $ .82

each

Grades 1 - 6 Geared to indivi- Educational Progress
dualize instruction Corporation

8538 E. 41st St.
Tulsa, Oklahoma

74145

Grades 1 - 6 Primarily for Ind.
Instruction

Fre-Primer Use with model 101
Grade - 3 audio flashcard

readers Primarily

for Inds Instructio

Pre-Primer
Grade - 3
Special Educ.

Teaches visual, mo-
tor, tactile skills
through template,
filmstrips, and
dittoes.

General Electric Ufa.
General Electric Co.
Box 43

Schenectady, NY
12301

Electronics Futures
Incorporated

109 W. Ridge Pike

Conshohockuno PA

19428

Webster Division
McGraw-Hill Book Co.
8171 Redwood Hiway
Navato, California

94947

$112.50
y.er-

,,grade

ievei

Lang.

Master

$225.00
$420.00

$443.00

$320.00

Level 2:

$380.00

$170.00



Title
Subj.

Area
Materials Ineludr2d Inst. Levels Implementation Sourc

Fountain
Valley

Read

Object.
&

Evalua-

tion

10 testing tapes, 1 book
teaching alternatives
teachers manual, pupil pro-
grass profiles.

Grades 1 - 6 An on going Read-
ing evaluation
program for grades
1 - 6

Richard L.
20800 Beach
Huntington

Californi

Imperial! Reading
and

Language

Cassette tapes, workbooks,
story books, puppets,
educational toys, mirrors.

Primary -
Intermediate

Used to improve
auditory memory,
reception,
integration,
conceptual
development, visual
symbol relation;

Imperial In
national Le
Corp. Conta
American Sc
Supply, 230
Denver, Col
80205

language developmert
and reading skills

' 1

1

,

I
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Materials Ircluded Inst. Levels Implementation Source Price

testing tapes, 1 book Grades 1 - 6 An on going Read- Richard L. Zweig App.
ching alternatives
chers manual, pupil pro-
ss profiles.

ing evaluation
program for grades
1 - 6.

20800 Beach Blvd.
Huntington Beach,

Cilifornia 96248

$125,

per-
grade
level

.ette tapes, workbooks, Primary - Used to improve ImpeOal inter- K-2
y books, puppets,
ational toys, mirrors.

Intermediate auditory memory,
reception,

int,:pration,

conceptual
development, visual
symbol relation;
language devdlopme
and reading skills

national Learning
Corp. Contact
American Sc,00l
Supply, 2301 Lake,
Denver, Colorado
80205

t

$339

1-3

$339

Interns.

$359

, 4?

I

.
If



Motor Development
5-B students

children

balance

beam

1 child

2 children

bean bag

Twister

;:arrays ? L.

closed
shelves

children

Auditory 1.7c.ve:opment

5-3 students

2 students

\---
Auditory closed

Gamt!s shelves

3 children

Carrels L1

Language Development
5-8 students

chalk

board

children

1 child Secrr
Development

Tactile -
Development

closed

shelves

3 ch:ldren

Visual Rece, Ion

3-8 students

9/ Ift.111Mf

Handwriting

children

Visual
Development

Carrt!ls

closed

shelves

3 children

121.2.1.1---v/L



.:esourrfi Teachers Daily Schedule

8:00 - 't3i, ?larlinc4

8130 - v:30 Session I 1-4 Primary Students

9:30 - 10:15 Session II 2-5 intermediate Studenr4

1'115 - 11:15 Session III 1-5 Primay Students

11 :15 - 11:45 Ftud_ac 0' :servation, record keeping,

11:45 - 12:45 i_neh

12:45 - ':45 Session IV i-5 Mixed Level - Specific

Disability (Auditory, Visual, Motor)

1:'-5 - 2:30 Stu ent testing, observat,nn

2:30 - 3:3C Session V 1-5 Intermediate Students

3: - 4:30 Stall Planning, record keeping

Con".erences, parent-teacher

8:00 - 8:30 Pl_nning, eyaluatir..

--.:30 - 9:30 Instructional. session, Croup I, 1-5 students

9:30 - 10::J Ir..F.truc,ional session, Group II, 1-5 students

i0:30 - 11:A Lunch

11:00 - 12:0C Instructional session, Group III, 1-5 students

1' 00 - 1:00 I ;tructional session, Cr, ip IV, 1-5 students

1:00 - 2 :03 InstrucL.lonal session, C oup V, 1-5 students

2:00 - 3:00 Group r.etih, with CH students,

3:0' - .:00 li J. et' teachinr activities

A. in-..wrvice with stiff

Parent confet,.nces

r, Con 'tation i.,.,' coordination with regular classroom gathers

D. Evaluation of student progress

F. 'eriodic observition time in regular classroom will be

schedui,-?u

trecLod teaching activities: /5%

Indirect teaching activities: 25%

'lb d/q-6/7/



geierences-

Connelly Austin J., Nachtman, William, and Pritchell, 1.

Milo. -4anual for the KeyMath, Circle Pines, Minnesota:

Amer:can Gjidance Service', 1971.

Davis, N. Resource prom the past to C 0 present.

Unpublished term paper, Temple University, 1970.

Dunn, Lloyd M. and Mark Wardt, FrLderick C. Jr, Manual

the Peabody Individual ",...h4evement Test. Cir,le Pines,

Minnesota: A.rierilin Guid,ace Service, 1970.

Framptir M. h. and Gall, D. C. (Eds.) Special Education

for the Excen*lional Boston: Porter SargeanL, 1955.

Hainsworth, Peter K. and Sique'and, Marian L. Manual for the

Meeting Street Scr. nine,, T:st. Providence: Meeting Sree-

1,S-..hool, 1909.

Ha-!mil1 Dor:11 D. The r wirce model in Special Education:-

The Journal of Special Ed! ration, 1972, 6, 349-354:

Hammill, D.' 0., Goodman, L., and Wiee! holt, J. L. Visual-

Mocoll. Process: What. Success Have We Had in Training Them.

The Readine 'read -r, 1974 ( Yn Pi-ss).

Hamnill, D. D. and La,sen, S. C. The Relationship of selected

auditory per-eption sk 'ls and reading abilities. Journal

f Jisabilitios, 1974, (i- press).

Hammill, D. D. and Wiederholt, J. 1,,

Rationale and Im cementation Philad

1972

Kirk, Samuel A. f4iticatiny Excup.00

Houghton - Malin Co., 1962.

Newcomer, P. and Goodman 1 E.fect

on learning of meaningful and non m
auditory and vi.:;ual learners. Jou

1974, (in press).

Roack, Eugen0 G, and Kephart, Newel
due Perceptual Motor Survey. Colum

Publishing Co. 1966.

Tiegs, Ernest W., and Clark,
fornia Achievement 'Lest. Mont-ry:
1953.

Wechsler, 0,^vid. Wechsler Intel'.

New York: The Psychological Clrpor

Wiederhoit, J. Lti. Planning re

mildly handicapped. Focus on Ex

124-136.



terences

n, William, and 'ritchell, E.

t.h Circle Pines, Minnesota:

1.

From t.le past the present.

le Uni.ersity, 1970.

t, Frederick C. Jr. Manual

chievem(.nt Test. Circle Pines,

e Service, 1970.

. C. (Lds.) Snecial Education

Porter Sargeant, 1955.
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Hamill, D. D. and Wiederholt, J. L. The Resource ROW4

Rationale and Implementation, Philadelphia: Buttonwood Farms.

1972

Kirk, Samuel A. aucfitin Ex .o Chil gn Boston!
Bdughton - Mifflin Co;, 1962.

Newcomer, P. and Goodman L. Effects cf m dality of insrr ,!tio

o- learning of meaningful and non meaningful material by

*Auditory a..d visual I2a:ners. Journal of Special Education,

1974, (in press).

WJack, Eugene C, and Kephart, Newell, C. Manual for the hit-

due Perceptual Motor Survey. Columbus: Charles E. Merril

Publishing Co. 1966.

Ernetp W., and Clark, Willis W. Min,:al for the Cali-

fornia chiA.ement Test. Montery' California lest Bureau,

1953.

Iach,,ler, David. Wechsler Intelligence Scale for Children.

New York: The Psychologi1 Corporation, 1949.

Wieo,2rholt, J. Lee. Planning resource rooms for the.

handiCappL!.. Focus on Exceptianal Children, 1974

124-136.
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To:

Project Number::

Beginning Dater

Ending Date:

Amount of Funds
Request

324

Sub-Contract

Bureau of Indian Affairs
Office of Education Programs
Division of Student Services
Albuquerque, New Mexico 87103

Southwest Regional Resource Center
New Mexico State University
Las Cruces, New Mexico 88001

August 15, 1973

June 30, 1974

$50,125,00

Request Approved
No additional funds authorized,

Jean D., Grirp Tin
Contracting/Grants Officer
August 15, 1973

IN,vajo Education Resource Center
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Introduction

This sub-contract is submitted to implement expansion of

the Southwest Regional Resource Center for Handicapped Cl,ildren to

include the Bureau of Indian Affair:-... The objectives and activities

stated in the document are to be carried out as the initial year of a

multi-year project. These activities involved regional planning

within BIA necessary to assess educational and related resources,

investigate potentially applicable models and develop procedures for

implementation, Subsequent phases will be designed to initiate region-

wide direct services to handicapped'Indian children.

Navajo Ectucation Cep'
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BACKGROUND

This proy o, 'id make tunds Lvaila le tc the Bureau; of

Indian Affai s (BIA) to -`3tab,,.sh a deri onstra.tiot model of a Rescuces

Center with appropria, -_taff to provide services co the Nay jo Area,

13 ur Li, and public schools t'e education of the Handicapped.

Fhi Firpos,e is ..n aciordance with the REH uire..tive for c,:;onal

str e Centers. It is built on -Aro premises: (1) 'tat all -rch,

1-e1.-irciless of the extent of their haiiicap, can learn if appropriately

tau ',ht and that 'acliers can become more effi.iient if they arc

expose,i to better teaching materials and methods.

The pr'.pOsed site for the demonstration Regional Resouice

Center is the Many Far- '3 High School, Chinle, Arizona. 'rrc

Farms School is centrally located on the Navajo Rr,;ervation,

T1:e vajo Area Offic. ,, Chinle ,',.gency and Principal or the Many Farms

or High School have p' dged Their support to this prograr, Ilousing

foi h RIt.. wail will be vailable on the compound. A contract wit'

't-QA. and staff v, ill provide ad,quate housing t., staff at a

n offices _ii.J storage areas are planned t . be in

,t r.n,,,e that i" become available on September 1, 1973.

It is pi 'tined that the RRC and SETIViC progr:':Tis will be on

ajo Re;ervation. both at Many 'arms Junior High SchoJ1,

tiOn. r to provide better coordination of efforts f-)r the two

Okdt <3t the education of the handicapped, Program

Navajo Education Resouri titer
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management will the responsibiliij r'f the Chief, ;'ivision of

Student Services, Time and at enciance reports will be compiled by

the Principal, Many Farms Junior nigh Schof. .

The States of New Mexico and Arizona operate public

schools on the Navajo Reservation witn approxirna ly 25,000 students.

"he Pure of Indian Affairs opera:es scimols with 20,850 students

in attendance during the 1972-73 school year. In addition, there are

seN,erE: private schools that provide services to handicapped Indian

Phis rogram will pro.id0 services, oattinea, to all

-ci-ools on the Navajo Reservation. Services,will he expared when

p ssible to the Hopi Reservati-., 'hat is contained within the bounda-

ries of the Navajo Reservation. Furtle, the "ead Start P3 Igrarr,

will receive specialized ser 'ices z they are under a mandate from

Congress to provide services to handicapped pre-schoolers. Attached

is two pa ,es that summarize the programs that are )perated by L ie

Bureau of 1.:clian Affairq for handicapped Indian childien and youti

Na\ ajo Education Resource Center
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Preliminai y

1-LJAPOSF

;ions with Bureau of Indian affairs

328

(731)-1., and revie v of programs, ndieate that these are a significant

number of handicapped Indian childr en not receivinL, educational

services to meet their learning neee . It is also indicat. 1 that no

regional p1: n for full services to handicapped children has been

established in the region,

In order to meet the needs of the handicapped children

under BIA jurisdiction in the r, gion, it will be necessary to identify

the handicapped children, define an educational value system, assess

all mailable resources as well as needs, and deign and implement

adequate models to deliver the required services.

Goal

To develop a regional resource, network, which, when

fully implemented, will maximize appropriate and adequate educa-

tional programs for all handicapped Indian children under BIA juris-

diction in the Southwest Regional Resource Center region.

Objective

The first phase of the project (FY 74) will ' cowlucted

at a management level and be directed toward the planning and

development of direct service progran.s to serve handicapped

Navajo Education Resource Center
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India-ichiLiren under BIA 'urisdictiDn in the States of Arizona; jevada,

Colorado, and New M xiLo By 3G "une 1974 the activities Pst in

she "Activities" section oi the contract will !_)e completed and the re-

suits submitted t.) the Direc or of the Southwest Region? Reso,)rc

Center..

Responsibilities

1. The Southwest Regional i.esource Center ( SWRRC) will be

responsible for employing the person to direct the project, purchasing

materials and other functions consistent with budgetary limitations.

The SWRRC will make recommendations fol regional activities,

monitor and report the progress of the project activities, Repre-

sentatives of the SWRRC will consult and assist in the development

and selection of models, and target areas.

2, The Bureau of Indian Affairs (BIA) will interview ar,Plicants

for all project personnel positions ai.d recornrr end suita.ble. candidates

to the SWRRC Representatives of MA will supervise: and monitor

the project activities through monthly consultation with anci written

reports to the SWRRC.

Qualifications

Di rector:

The director of tin project should meet the majority Of !hr

allowing qualifications:

1.. Experience or training 10 resoarce teaching model,-,

Exporience or training in prescripti, f l'aCh171V, .

Navajo t on P C,
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3. Knowledge of the educational and related needs of

handicapped children

4., Ability to develop good public and personal relation-

ships.,

5. Ability to design, utilize and draw conclusions fr )m

data collection

6. ALrer-ment with the edlIc.ational philosophy of BIA and

the SINPI (e.. g. , use ol regular ch rooms, resource

rooms and special classroo. for educational programs for hand! -

capp.,.t.i children.

The project director will be an employee of the Southwest

Regional Resource Center, which will have fiscal responsibility for

the prof, ct. Direction of the specific program activities will be under

the irnme supervisio A3IA, Division of Student Services.. All

progresq reports and do _umentation of activities will be submitted to

both avv,ncies.,

Activities

The following activities will be carried out during FY 74.

These -activitles are 1,-rsuant to the directives contained in :he

BurLau of Educatir- )1. the Handicapped guidelines fo. Regional

b 013 rc,:e' Centers ridt'sd 8 Mare. h 72.

By 1 March 7,1 a preliminary survey to identify handi-

capped End:,,n children will , conducted in the four-state' region.

Navajo Education C f .er
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2- By 30 June 74 a diagnostic/ prescriptive re puree roorr

model Tncluding the procedure -o., 'mplementation in the four-state

legion will I. completed,

3. By 3C April 74 a region-wide rocedure for diagno, is

nd handicapped children will be designed and irn

plernented,

4. By 30 June 74 an op( ationa pi Dcedure for co, rdi-

nating ruaterials resources developm -t in the SEIMC prof with

the diagnostic and evaluation services of the project wi!1 be

completed.

5. A regional BIA plan for subsequent phase the

project will be submitted to the Southwest Regional Resources Centel.

by May 74, (Inc] incluc

a, Priorities and target areas

Goals and objert.i\.'.s

c. Projected activities

d. Classroom models for individualized instruction

e. Demonstration procedures

f. Implementation strategies

g. Evaluation procedures

Navajo Education Resource Center



BUDGET

Salaries

BIA Resource Co -- inator (GS-12) :I 6, 682
Secr 'ary (GS-04) 6, 882

Employee Benefi,3 (9%)

Indirect Cob s (9. 5%)

Supplies & Materials
Office Supplies
Pcstage
Telephone
Xer 6x-

Travel
Project Director
Regional Adv. C:,inmittee
SWRRC Consultants

Contracted Services
Printing
Computer Services

Consultation Services

TOTAL

6,000
2,000
2, 000

4,000
3, 000

$23, 564

2,121

2,440

2, 000

10,E

7, 000

3,000

$50, 125

332
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ATTACHMEI.

Navajo Area

Special Education Programs

1972-73 School Year

Navajo Education Resource Center
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Inctan Learning kescurc2 Centel
IntroducCon Narrative

IM,MODUCTI)N

At. Indian educationr-.1 agencies move toward plovisi..,n of Special

Education services for all handicapped children, the task of identifying

organizing and funding pr )grams, monitoring and evaluating programs, up-

grauing existing programs, and coordinating with other service agencies

becomes the responsibility of staffs who lack the trained manpower to

xcope with this in-depth.

one dilemma faced is that as more services are being developed for

children with learning handicaps, there is not an adequate corresponding

increase in back-up resources for professional and para-pro.fessional

staff members.

There is neither available,,manpower nor money to buy the skilled con-

sultation which is needed for sophisticated planning, implementation,

and evaluation activities.

At the present time plans are being submitted for the development

of Area Learning Resources Centers and Regional Resource Centers,

who will provide services to the staff and support personnel of programs

for handicapped children.

The Bureau of Indian Affairs fully intends to utilize these services

to their fullest. These services, however, are not enough alone.

Navajo Education Resource Contt,r
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in Indian Reservations within the jurisdiction of the Bureau

,fialzs is Co develop an Indian Learning Resource Center which

Lomprehensive and intensive support services adapted

t_) the uhiuut_ ::ends and life styles of hand..capped Indian children.

WI,ory Ts

Loarning Resource Center whould be established within the

orvat can arcs whero services, manpower, and materials are readily

educational systems, agencies, communi-ies, children,

iTH per,onneI.

Inflan Resource Center services can btgin by developing one

fu. ILRC on the Navajo Resrvation to serve as a pattern for

cration of sinilar support service systems cn reservations across

I' P- funding_)?

.0 i.ica0J1 Area learning Resource Centers and Regional Re. ,rce

.:111 he able to provide the financial backing necessary

a 1,..c.A.vice.

,j,ry to apply for funds fcr personnci, operating expenses,

f: tlivel, through 1.-ederrq funding agencies.

Navajo Educa ion Ro,ource Cente,
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The needs ene,uncered on Indian Reservations releva,,t to programs for

Handicapped Indian children are characterized by two critical factors:

(1) they,.far surpass the provision of services that can be resigned

into Area Learning Resourr, Centers and Regional Resource Centers, and

(2) their ethnic uniqueness requires a more comprehensive and intensive

service system than can be provided through the ALRC's and RRC's.

While Associate Special Education instructional Material Centers we:e

being developed in other States,throughout the country, the reservations

were overlooked; consequently, this type of service center is not

readily available to professional and paraprofessionals staff members

who work with handicapped Indian children.

As Regional Resource Centers were initially organized and began providing

services, efforts were made to render some sophisticated services to

Indian children. Their limited funding, however, i-evente a comprehen-

sive or intensive thrust at the program level and th( 7 were unable to

offer more than token assistance in scattered areas.

These limited services did illustrate the need for the provision of

manpower with mucn expertise who could cope with the uniqueness of the

world in whi,,h Indian children live and provide support services and

consultation to Indian educators so that handicapped children services

could he styled for the Indian children who need thcr.

Nava jo Educdt ion 10::-,ou re' ator
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What Will The ILRC Accomplish?

Through the development- of an Indian Learning Resource Center on

the Navajo Reservation, sophisticated ard skilled consulrative services

can be readily available to reiforce ard interface existing Federally

fund,c1 programs and fully utilize the planned services of regional

ALRC's an 'RC's.

By providing such an Indian Learning Resource Center, the improvement of

.4ethods and techniques of handicapped programs, the implementation

of effective needs assessment approaches, and the introduction of

innovative programs can then have both significant impact en handicapped

Indian children through existing channels, and greater effectiveness

through the refinement r'ctablished systems.

Navajo 1:lucation Resource Cantor
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Indian Learning Resource Center

Statement of Objectives

COAL

The general purpose for the development of

an Indian Learning Resource Center is to establish

a he k-up service system for existing and future

programs for handicapped children which can.

serve as a pattern for the provision of such

specialty services on ether reservations through-

out the Bureau of Indian Affairs area of res-

ponsibility.

This Learning Resource Center will provide

supportive assistance needed through consultation,

direct and indirect services, demonstration,

information, and, media and materials.

This type of assistance will be provided

in tie areas of evaluation and acr,essnent,

development of staff skills in instructional

techniques and strategies, development of

competencies in prescriptive and behavioral

objectiv, activities, information/data, and

developmen_ cf efficient, e'fective use of

media and materials.

Navajo Hu(ation P MIT 4 (11t4'1



ORJECIlvE

To di' du tc' and fes-Cle diagnostic-

prescrst1v c' II'.: i' stem for Al handicapped

children the Navio reservation and to demon-

strate these service. upon request to schools, ,

upport ,:2,2ncies, and educational

-,port

StratPit:

Employ a diagnostic specialist.

Participate in a pluralistic -',aluntion

activity used in prevalence stud for

needs .1,.:34.,ssment.

Provide ,,lagnesi,,, prescription, and

follow-uo for 50 Navajo children.

OBJECTIVE 2

Deve)op skills and competencies in educational

support personnel of Navajo children, in ordor

to improve the efficiency and effectivene, of

the cduciti(,Ial rvi es.

Strategiea:

Employ 4 staff to coordinate and manage
personnel deveJow-leut inc act iv it I es
for educational anritlitL, within the
Navajo P,,,,'-'erflt ion.

identify d/or- dr,velon instructioz,,1

1J(N Alan and experti,a, it
cooporatlia %,ith PPP 's and AIPP'

Nava
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OBJECTIVE 3

Develop increased competency in the selection

and use of materials and media in the mediation

process.

Strategies:

Provide selection of current commercial
materials for check-out, review, and trial
in actual instructional sessions.

Provide demonstration with children using
specific and selective materials and media.

Condu,c materials information sessir-ns.

Conduct personnel development activities
(training) in the matching of materials and
media and techniques to the individual
learning styles of handicapped Indian Children.

Assist schools in the orderl) -Id efficient

use of existing and available materials.

OBJECTIVE 4

Provide a coordinating function which will

maximize the utilization of those personnel and material

resources pr._sently available.

OBJECTIVE 5

Facilitate information servicLa within the reserv-

ation as well as outside the reservation so as to provide

current, effective, and efficient data on materials and

personnel resources for all iadividuels serving children

with special needs.

Navajo Education. BEsource Center
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Indian Learning Resource Center
Phase # 1

Process Component
Section 1

Processes:

INDIAN LEARNING RESOURCE CENTER personnel will be involved in the

following five mayor processes necessary for total, efficient LRC

operation.

COMPONENT FUNCTION

1. Management/Coordination . Coordination of center personnel
(professional, paraprofessional,
clerical, custodial.)

. Strategy development. and imple-
mentation (educational program-
ing, information services, tech-
nical competancy development,
materials - disseminating and

ty
retrieval.)

. Accounting procedures (4nternal
and external.)

. Public Relations (Local Area-
agency personnel, other educa-
tional institLs:ions, Service
organizations and agencies,
Tribal organizatiens, and
community at large.)

ti

Navajo Education Rpsource Center



2. Educational Programming

3. Information Services

345

Indian Learning Resource Center
Phase # 1

P'acess Component cont.
Secti" I

I. Diagnos (formal, informal,
standarc ed, criterion referenced,
teacher .raining, demonstration,

process velopment, research.)

2. Prescription (teacher training,
demonstration, materials and
technique development.)

3. Curriculum (developing, implemen-
tation and modified prescription
activities, teacher training,
demonstration.)

Evaluation (teacher training and
demonstration of various
monitoring systems.)

. Local LRC resource information
(Area programs and services, in-
cide'nc' data, personnel/service
resource directory,_ training pro-
grams.)

. National resource information

. Newsletters

. Information packages

. Directories

. ERIC system information

. ALRC and RRC communication
systems

Navajo EducaLior Resource ('enter



. Materials - acquisition,
storage dissemination,
retrieval

Indian Learning Resource Center
Phase # 1

Process Component cont.
Section 1

1. Selection and purchasing

2. Receiving and acquisition

3. Storing, cataloging

4. Dissemination process and
information system

5. Maintain Associate center com-
munication and process activities
with regional organizations

6. Coordinate regional personnel
and training activities

7. Develop and adapt materials to
local area needs

8. Materials evaluation process

. Technical Competency 1. Consultation to developing LRC's
Development

2. Personnel orientation (institu-
tions of higher learning, Tribal
organizations, Area-Agency ser-
vice groups, Area educational
groups )

3. Public Relations (Agency, Area,
Region)

Navajo tdukatiwi Re,,00nc 'Ccntcl
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Indian Learning Resource Center
Phase # 1

Human Resource Component
Section 2

Personnel:

The human resources necessary to produce the integrated LRC

operational concept.

COMPONENT FUNCTION

348

1.

2.

3.

4.

Management/Coordinator

Educational Program-Specialist

Instructional Resource
Specialist

Media, Material's, and Informa-

tion Specialist

Learning Resource Secretary

1. Specific responsibilities
and duties of each employee
are delineated in Section 3.

Navajo Education Rc5ourcc C,rntr.



COMPONENT

1. Indian Learning Resource Center
Management/ Coordinator

349

Indian Learning Resource Center
Phase # 1

Position Description Component
Section 3

FUNCTIONS

1. Primary Objective: To plan,
organize, implement, monitor,
and facilitate services and re-
sources, and evaluate the deve-
lopment of a comprehensive LRC
service system for the Navajo
area.

2. Reports to: Division of Post
Secondary and Adult Education,
Bureau of Indian Affairs, Albu-
querque, New Mexico.

3. Duties:
a. Plan, implement, and monitor

all components of ILRC deve-
lopment throughout the Navajo
Reservation to insure an
organized, coordinated, com-
munication service.

b. Establish specific service
assignments, goals, objectives,
activities, assessment, criteria,
time -frame /cost, for personnel

and ILRC component service
development.

Navajo fducatioli T.65oucc conter
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Indian Learning Resource Cen,.er
Phase # 1

Position Description Component
Section 3

ILRC Management Coordinator
(cont.)

c. Assist Area Director of
Special Education and Tribal
Educational Agencies in identi-
4fying all handicapping conditions
within service area.

d. Identify and coordinate existing
resources (personnel and other
agencies serving handicapped
children within a service re-
gion).

e. Organize all inservice train-
ing needs-as determined by
Instructional Resource Specialist
and other specialists within
a service area.

f. Organize preservice and orienta-
tion training involving specific
learning, processes, behavioral
objectives, contingency manage-
ment, prescriptive programming,
(needs assessment diagnosis,
programming, and implementation)
and accountability procedures.
Recipients would inc.) .de: parent_

education and service, admini-
strators, teachers, other agencies
serving handicapping conditiog,,,

lay organizations, institution,
of higher lcirning,, and para-
professionals.

g Participate in curriculum modi,
fication and develop-lnt et
Special Education orogl- -

Navajo Educatina Resource r
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Indian Learning Resource Center
Position Description Component-continued

Phase # 1
Section 3

ILRC Management Coordinator
cont.

COMPONENT

2. Educational Progjm
Specialist

h. Provide publicity and in-
formation concerning ser-
vices and functions of the
Indian Learning Resource
Center to be disseminated
in the area in which it
serves.

FUNCTION

1. Primary objsctivd: To demon-
strate Valuation procedures
and assessment techniques, relate
diagnostic evaluation data to in-
dividual prescriptive techniques,
conduct process training, consult
and in general fulfill those res-
ponsibilities deemed necessary to
assist the ILRC:educational pro-
gramming process and the technical
competency proc'ess in serving
hardicapped children.

2. \ Reports to: Indian Learning
.Resource Center Management Coordi-
nator

Duties:
a. The major activities of

this individual will be directed
toward demonstrating and train-
ing personnel in the collection
and interpretation of psycho-
logical, educational, health
and social data of handicapped
children.

Navajo Education Resource Center
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Indian Learning Resource Center
Phase # 1

Position Description Component cont.
Section 3

Educational Program
Specialist cont.

COMPONENT

3. Instructional Resource
Consultant

b. Demonstrate and develop pro-
cesses to transpose Cognitive,
affective, developmental, and
conditional, data to educa-.
tional prescriptive form.

c. Demonstrate and train persOn-
nel in development of indivi-
dual student prescriptive
approaches and techniques,
fof sampling and assessing
progress in educational and
developmental behaviors.

d. Perform and demonstrate formal
diagnostic procedures.

e. Assist in conducting, Prevalence
Study activities to determine
program needs for special
students.

FUNCTION

1. Primary Objective: To provide
directly to teachers training and
demonstration services in, infor-
mal diagnOstic activities, instruc-
tional approaches and techniques,
individual programming, and cur-
riculum development.

2. Responsible to: Indian Learning .

Resource Center Management Coordi-
nator.,

Nav0o Education Resource Center
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Indian Learning Resource Center
Phase # 1

Position Description Component cont.
Section 3

FUNCTION

4. Media, Materials, and
Information Specialist

1. Make available appropriate reference
and instructional materials and
aids t. teachers, parents, and
professional support personnel.

2. Responsible to: ILRC Management
Coordinator

3. Duties:
a. Select, organize, catalog,

inventory, existing materials
and equipment within the ILRC
associate IMC.

b. Establish effective dissemina-
tion and retrieval system of
materials and services.

c. Purchase new materials and
equipment and facilitate use
of existing materials and
equipment throughout R-!ser-
vation area.

d. Demonstrate or prr,viie oppor-
tunity to demonstrate materials
to teachers with local and
regional trainers.

e. Provide professional journals
and research materials pertain-
ing to materials, techniques,
and strategies in working with
handicapped children.

f. Develop operat.onal -procedures
for managing materials center
1) Patron services - orienta-

tion, assist in material
selections, registration,
check out-in procedures,
develop information and
location retrieval system,
schedule use of materials.

4
Navajo Education Resource Center z'
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Indian Learning Resource Center
Phase # 1

Position Description Component cont.
Section 3

Media, Materials, and
Information Specialist

2) Mail out services - fill re-
quests, make substitutions;
develop communication approaches
(confirms, over-dues, lost,
replaces)

3) Update and maintain library,
assess new materials, inventory
semi-annually, maintain materials,
kits, equipment, obtain re-
quested materialt not in center,
maintain activities with com-
mercial suppliers.

Conduct materials workshops.

. Maintain mailing list.of all Special
Educators on Navajo Reservation.

Maintain communication system with
sponsoring IMCSE in Los Angeles, CA.

Develop materials information system
(newsletter,detc.) for all educators
on mailing 14st.

. Evaluate materials, appropriateness,
effective use of, areas of applica-
tica.

. Design activities for development of
materials and their adaptation to
local and reservation needs.

mrs
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Indian Learniag Resource Center
Phase # 3

Position Description Component cont.

Section 3

Instructional Resource Consultants 3. Duties:

The primary function of this per-
son will be to demonstrate, train,
and consult. with teachers.
a. Develop educatio a and pres-

criptive.programs for teachers
serving handicapped children.

b. Participate in curriculum
development and modification
of all Special Education pro-
grams, (Headstart-Grade 12).

c. Promote evaluation of materials.
and services as measured by
teachers needs for child growth
and perforwance..

d. Develop inservice training
programs for teachers which
would involve topics accord-
ing to service area needs
such as:
1) Material selection, utili-

zation, demonstration,
adaptation, and evaluation.

2) Equipment use, versatility,
and evaluation.

3) Paraprofessional education
4) Parent education
5) Community education

e. Develop preservice, inservice
training programs involving
specific learning processes,
behavioral objectives, contin-
gency management, prescriptive
programming (needs assessment,
diagnosis, programming, and im-
plementation) and accountability
procedures.

Navajo Education Resource Centdr,.
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Indian Learning Resource Center
Phase # 1

Position Description Component cont.
Section 3

FUNCTION

5. Resource Center Secretary 1. Primary objective: to perform
all secretarial duties for pro-
fessional staff members positioned
with ILRC.

2. Responsible to Management Co-
ordinator.

3. Duties:

a. Typing letters, reports, pro-
posals, progress reports, offi-
cial contracts, forms of various
descriptions, and other materials.

b. Take all incoming calls, placing
long distance calls, make neces-
sary appointments and gavel
arrangements.

c.. Open and distribute all incoming
mail.

d. Keep personnel financial statis-
tical inventory, and oth4
records, as - well as producing forms
necessary for efficient ILRC
functioning.

e. Determine, order needed office
supplies and needed repair of
equipment.

Navajo Education Resource Center,
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Budget:

358

I

Indian Learning Resource Center
Phase # 1

Budget Component
Section 4

Component i Sub-Parts

1. Personnel Professional
Clerical

2. Materials Supplies
Equipment
A-V materials
Educational Kits

3. Facilities Equipment

4. Travel Per Diem
Mileage

Staff
Consultants

5. .Contract /Consultative Consultants:

Services Professional
Fara Professional

Contract Agency/

6. Employee Benefits

7. Printing

,

Navajo Education Resource Center

4



359

BUDGET

1. Personnel

Salaries ,

Management Coordinator $ 17,600

Educational Program Spec. 14,000

Instructional Resource Spec. . 14,000

Media/Materials Spec. 14,000

Resource Center Secretary. 7,260
66,860 $ 66,860

Employee Benefits (11%) 7,355 ' 74L-115--
Indirect Costs (9.5%) 6,352 80,567__.

2. Materials
Office Supplies 2,500

Office Expenses 3,000

Communication
Reproduction

Educational Equipment 3,000
Materials Center and
Training/Demo. Sessions

A/V Materials 7,500

Materials Center and
Training Sessions

Instructional Kits 2,500

Materials Center and Special Projs.

3. Travel

418,500 99,067

Staff
Mileage - 72,000 mi. @ .12(t -13,640

. Per diem - 420 days. @ $25 10,550

Training Sessions 5,800

Consultants 2,000

Advisory Committee 2,500

29,490 128,557

4. Contract/Consultative Services

Professional 1,500

Ptraprofessional 2 500
4,000 132,557

Printing, Computer 3,000

GRAND TOTAL 135,557

Navajo Education Resource Center



BUDGET (Dual:Funding):

1. Personnel
Salaries .

Management Coord.
Educational Program-Spec.
Instruct. Resource Spec.
Media/Materials Spec.,
Secretary

Employee Benefits (11.0)
Indirect Costs (915)

2. Materials
Office Supplies
`Office Expenses
EducatiOnal Equipment
A-V Materials
Instructional Kits

3. Travel
Staff

Mileage
Per Diem
Training Travel

Consultants
Advisory Committee

4. Contract/Consultative

Professional
Paraprofessional

Printing Computer

GRAND TOTAL

RRC

360

LRC

17,600

14,000

7,260

.

14,000 .

14,000/

38,860 28,000

4,275 3,080
3,692692 t 2 660

-7

* 46,827
-:.--.-

'9'11740

4
. 1,250 1,250

1,500 1,000
500 . 2,500
750 6,750

2,500

* 4,000 14,500
.

.

4,320. 4,320
5,275 5,275
2,900 2,900
1,000 1,000

, 2 500

* 15,995 13,495

750 750

2,000 500

2 500 500

5,250 1,750

72,072 63,485

Navajo Education Resource Center



COMPONENTS

e Indian Learning Resources Certers-

RRC'

Budget

ALRC InKind Requested
.

4

1. Personnel
,

Salaries
%,..Employee Benefit .....ir'-

4'66,860

7,355
Indirect s1osts 6,352

2. Materials 1,500 18,500

3. Facilities 6,500
*Rent, Custodial ,

Utilities, EquipMent

4. Travel
,

29,490

5. Contract/Consultative 2,500 2,500

2,500 4,000 6,500 128,557

.



RRC

Indian Learnin& Resources Center

Budget

ALRC InKind Requested - Total

.

,

, 66,860
/ 7,351

6,352
.,,

.

66,860
7,355
6,352

.

1,500 18,500 20,000

6,500 6,500

ent

29,490 , 29,490

ye 2,500 2,500 5,000

2,500 4,000 6,500 128,557 141,557 ,

, -

c....)

ol
,....
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Indian) Learning Resource Center

Schematic Diagrams

1. Human Resources

2. Lines of Articulation

3. Internal Service Request Process

4. External Service Request Schematic

5. Type and Modality of Service Provision

6. Phase I: Line of Service Articulation

7. Phase I: National and Regional Support Agencies
e

8. Phase II:: Expanded Service Plan.
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Internal Service Request Process
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APPENDIX G:

SPECIAL EDUCATION SURVEY

SCHOOL YEAR 1973-1974

AND

SPECIAL EDUCATION CLASSES IN BIA SCHOOLS

SCHOOL YEAR 1973-1974



Minpocr-

(Area)

TABLE IX

SPECIAL EDUCATION SURVEY
School Year 1973-74

Location of
Program

Type of
Program

Exceptionality
Beint Served

Number of
Students

Educational
Level

.

Aneth 1. Resource Room Learning.Disabled 25 Primary

Chinle Brdg. 1. Resource Room Learning Disabled , 70 Primary
2. Ed. Handicapped EMR Intermediate

Crownpoint 1. Ed. Handicapped EMR 78 'Primary
Brdg. 2. Speech-Language Speech -7 Intermediate

3. Hearing-Language Hard-of-Hearing Junior Highe.
Chuska Brdg.

s
1.

2.

Accelerated
Learning

Underachievers
Learning Disabled

44 Primary

Intermediate
Disabilities Junior High

(

Dilcon .:, 1. Resource Room Learning Disabled 145 Primary
2. Learning

Disabilities
, Intermediate

Junior High
.,

Dzilth -Na -O- 1. Ed. Handicapped EMR 20 Primary
Dith-Hle Brdg.

Greasewood 1. Resource Room Learning Disabled 126

Intermediate

Primary
Intermediate
Junior High

Kaibeto 1. Ed. Handicapped EMR 58 Intermediate

Kayenta ' 1. Ed. Handicapped EMR 12 Primary
,



TABLE IX

SPECIAL EDUCATION SURVEY
Schopl Year 1973-74 k

Type of,

Program
rExcepeionalfty
Being Served

Number of
Students

Educational
Level

Funding
Source

Cost of
Program

---r----
1.srce Room -LearninvDisabled -25 Primary Title I 16,577

rce Room Learning Disabled 70. Primary Title 1 17,182
Handicapped,

Handicapped

EMR
J,

: EMR 78

Intermediate

Primary

1740,

Title /-

24,776'

74,105
-ch-Language
ing-Language

Speech
Hard-of-Hearing

Intermediate,
Junior High

.lerated Underachievers 44 Primary Title I 6,354
ning'
bilities

Learning DiTabled

,

Intermediate
Junior High

1740 37,598

urc
\

Room
ning

Learning Disabled 145 Primary ,

Intermediate
Title 1 53,415

bilities Junior High .

Handicapped EMR 20 Primary Title I 23,490

.

Intermediate
.

urce Room Learning Disabled '126 Primary
intermediate

Title I 54,253

\ Junior High

Handicapped
.

EMR 58 Intermediate Title I 55,014.

Handicapped EMR 12 1 Primary Title I 21,397

to)

tv



;

TABLE X

SPECIAL EDUCATION SURVEY
School Year 1973-74

iochtion of
Program

Type of
Program

Exceptionality
Being Served

Number of
Students

Educational
Level

Leupl- 1. Trainable TMR 30 Primary
2. Ed. Handicapped ,Learning Disabled Intermediate

Lou Mountain 1. Resource Room Learning Disabled 32 Primary

Many Farm < '.f' ,h 1. Resource Room Learning Disabled 30 High School
School

Fa, Jr. 1. Resource Room Learning Disabled 50 Junior High
lizh school

enhrezad

2. Accelerated

1. Resource Room

Underachievers'',

Learning Disabled 24 Primary
Intermediate

.

d Lake Day 1. Trainable TMR 17 Primary

o!,:zee 1, Resource 'boom Learning Disabled 60
.

Primary

Shiproek Brdg. 1. Resource Center Learning Disabled 38 Junior High

T ecnocros 1. Speech Therapy Speech 102 Primary
2. Ed. Handicapped Learning Disabled Intermediate

Toadlen.1 1. Ed. Handicapped EMR i 15 Primary

Tohatchi 1. Ed. HIndicapped EMR 57 Primary
2. Resource Room Learning Disabled Intermediate

`A.



TABLE X

SPECIAL EDUCATION SURVEY
School Year 1973 -74

.e of

ogram
Exceptionality
Being Served

Number of
Students

Educational
Level

Funding
Source

Cost of
Program

able
andicapped

TMR

Learning Disabled
30 Primary

Intermediate
Title I $ 53,183

rce Room Learning Disabled 32 Primary Title I 16,975

rce Room Learning Disabled 30 High School Title I 20,740
1740 14,462

ce Room Learning Disabled 50 Junior High Title I 20,563
erated Underachievers 1740 25,937

ce Room Learning Disabled 24 Primary Title I 12,407
Intermediate

ble TMR 17 Primary Title I

,,..,

30,074

ce Root,. Learning Disabled 60 Primary f Title I 49,998

.ce CentPr Learning Disabled 38 Junior High Title I 28,082

Therapy Speech 102 Primary 1740 '22,368
,ndicapped Learning Disabled Intermediate Title I 10,399

,ndicapped EMR 15 Primary 1740 . 12,000

,ndicapped
ce Room

EMR
Learning Disabled

57 Primary
Intermediate

Title I 37,523



(Area

TABLE XI

SPECIAL' EDUCATION SURVEY
School Year 1973-74

Oh

4....=.
Location of
Program

Toyai

Type of
Program

Number of
Students

Educational
Level

Mndiaapped
. Resource P. Om

!MR

Learning Disabled

Tuba City Brdg.

Wingate Elem.,

Wingate High

1. Learning
Disabilities

2.. Ed. Handicapped
3. Emotionally:
4. Physical Education

Learning Disabled

Primary
intermediate

Intermediate

Junior High
Primary

Learning Disabled

1. Learning
Disabilities

176

Learning Disabled

Primary

50 High School

1,273 Sub-tota
Sub-tota

Grand To



TABU. XI

SPECI.L EDUCATION SURVEY
School Year 1973-74

Type of,
Program

Exceptionality
Being Served

Number of
Students

Educafionhl
Level

Funding
Source

Cost of
Program

$ Handicapped EhR 100 Primary Title I $ 61,131

source Room Learning Disabled Intermediate 1740 23,163

arning
sabilities

Learning Disabled 125 Intermediate Title I 95,422

Handicapped
otionally
ysical Education

arning

EMR

Learning Disabled 15

Junior High
Primary

Primary

1740

1740

37,164

12,775

sabilities Title I 8,436

arning
sabilities

Learning asabled 50 High School Title I 41,432

1,273 Sub-total Title I
Sub-total 1740

Grand Total:

$ 810,382
217,243

$1,022,625
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WORKBREAKDOWN STRUCTURE FOR

THE ARIZONA PREVALENCE STUDY

(Product Analysis)

Final Product: A reliable estimate of the proportion of Arizona public
school children needing special education services

1 A Complete Design Approved by All Three Districts
11 Board Approvals

111 District 1

.....1111m.1

1111 Request for Approval on Dist. 1 Board, Agenda
1112 Notice of District 1 Board Approval to Proceed

112 Notice of Marana Board Approval to Proceed
113 Notice of Sells Board Approval to Proceed

12 Support from Dist. 1 Special Education Personnel
121 Support for the Initial Design
122 Cooperation in Application of Speech Screening

Criteria
123 Cooperation in Application of Physical Disability

Screening Criteria
13 Complete Design

131 Descri ion of Criteria for Screening Speech Problems
132 Deser tion of Criteria for Screening Physical

Disabilities

2 An Identified Sample and a Staff Prepared to Test/Interview Them
in All Three Districts
21 Prepared Staff

211 Staft members:, Home Interviewers, Data Collectors,
and Testers, Enough for All Three Districts' Samples
2111 List of Applicants: Home IntervieWers, Data

Collectors, Testers, Testing Supervisors
from Univ. of Arizona

2112 Signed Contracts for Requisite Number of
Staff
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212 Staff Assignments
21 21 District

21211
21212
21 21 3

1 Assignments
Home Interviewers
Data Collectors
Testers

2122 Marana Assignments
21221 Home Interviewers
21222 Data Collectors
21223 Testers

2123 Sells Assignments
21231 Home Interviewers
21232 Data Collectors
21231 Testers

21 3 Trained Staff
2131 Trained Staff for

21311 Trained
21312 Trained
21313 Trained

2132 Trained Staff for
21321 Trained
21322 Trained
21 323 Trained

21 33 Trained Staff for
21 331 Trained
21332 Trained
21333 Trained

District 1
Home Interviewers
Data Collectors
Testers
Marana
Home Interviewers
Data Collectors
Testers
Sells
Home Interviewers
Data Collectors
Testers

214 School-Staff Introductions
2141 District A Introductions

21411 Home Interv'iewers Introduced
21412 Data Collectors Introduced
21413 Testers Introduced

2142 Marana Introductions
21421 Home Interviewers Introduced
21422 Data Collectors Introduced
21423 Testers Introduced

2143 Sells Introductions
21431 Home Interviewers Introduced
21432 Data Collectors Introduced
21433 Testers Introduced

22 Receipt of Funds
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23 Data Collection Instruments Preparation or Acquisition
231 WISC (1973 pre-publication)
232 Data Collection Instruments for Home Interviews

(Socio-cultural Characteristics, Adaptive Behavior
Inventory for Children, Health History and Impair-
ment Inventory)

233 Bender-Gestalt and Koppitz Manuals
234 Speech Screening Materials
Z35 Metropolitan Reading and Arithmetic Subtests

24 Identified Sample in All Three Districts
241 District 1 Sample

2411 Arrangements with Principals to Draw Sample
2412 Complete Roster of All Children in Grades

1, 3, 5, 7, 9, (11)
2413 Complete Sample, All Cells of Equal Size, etc.

242 Marana Sample
2421 Arrangements with Principal(s) to Draw Sample
24,22 Complete Roster of AD Children, Grades

1, 3, 5, 7, 9, (11)
2423 Complete Sample, All Cells of Equal Size, etc.

243 Set ls-Sample
2431 Arrangements with Principal to Draw Sample
2432 Complete Roster of All Children in Grades

1, 3, 5, 7, 9, (11)
2433 Complete Sample, All Cells of Equal Size, etc.

25 Prepared Samples in All Three Districts
251 Prepared Sample in Dist. 1

2511 Parental Permission for Home Interviews
25111 List of all 1, 3, 5 grade sample

children with parent addresses
25112 Letter Reqt.testing Parent Permission

(Span. , Engl.
25113 Log of Dist. 1 Parents Receiving

Letter
25114 Log of Dist. 1 Parents Visited

2512 Rosters of Students in Sample for Which Data
isNeeded
25121
25122

25123
. 25124

'2-5125
25126

Student' Needing Metropolitan Testing
Students Needing Physical Disability
Scale
Students Needing Bender-Gestalt
Students Needing Vision Screening
Students Needing WISC
Students Needing Speech Screenihg

r.
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25127 Students Needing Hearing Screening
25128 Students Needing Physical Disability

Screening
252 Prepared Sample in Marana

2521 Parental Permission for Home Interviews
25211 List of all 1, 3, 5 grade sample

children with parent addresses
25212 Letter ;Requesting Parent Permission

(Span. , Engl.)
25213 Log of Marana Parents Receiving

Letters
25214+.252141. Lok of Marana Parents Visited

2522 Ros'tersof Students in Sample for Which Data
is Nekled
25221 Students Needing Metropolitan Testing
25222 Students Needing Physical Disability

8-Cale
25223 Students Needing Bender-Gestal-

'25224 Students Needing Vision Screening
25225 Students Needing Wisc
25226 Students Needing Speech Screening
25227 Students Needing Hearing Screening
25228 Students Needing Physical Disability

Screening2

253 ?repared Sample in Sells
2531 Parental Permission for Home Interviews

25311 List of all 1, 3, 5 grade sample
children with parent addresses

25312 Letter Requesting Parent Permission
(Span. , Engl.)

25313 Log of Sells Parents Receiving
Letters

25314 Log of Sells Parents Visited
2532 Rosters of Students in Sample for Which Data

is Needed
25321 Students Needing Metropolitan Testing.
25322 Students ,Needing Physical Disability

Scale
25323 Students Needing Bender-Gestalt
25324 Students Needing Vision Screening
253?5 Students Needing WISC
25326 Students Needing Speech Screening
25327 Students Needing Hearing Screening
25328 Students Needing Physical Disability

Screening
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26 Data Collection Schedules for All Three Districts

I

382

261 Data Collection Schedules for Dist. 1

2611 Schedule for Metropolitan Testing, Testers
Assigned

2612 Schedule for Admin. of Phys. Disab. Scale,
Testers Assigned

2613 Schedule for Admin. of Bender-Gestalt,
Testers Assigned

2614 Schedule for Vision Screenings, Testers
Assigned -

2615 Schedule for Admin. of WISC, Testers
Assigned

2616 Schedule for. Speech Screenings, Testers
Assighed

2617 Schedule for Hearing Screenings, Testers
Assigned

2618 Schedule for Phys. Disab. Screenings, Testers
Assigned

'2619 Schedule for Home interviews, Interviewers
Assigned

262 Data Collection Schedules for Marana
2621 Schedule for Metropolitan Testing, Testeri

ASsigned
2622 Schedule for Admin. of Phys. Disab. Scale;

Testers Assigned
2673 Schedule for Admin., of Bender-Gestalt,

Testers Assigatd
2624 Schedule for Vision Screenings, Testers

Assigned
2625 Schedule for Admin. of WISC, Testers

Assigned
2626 Schedule for Speech Screenings, Testers

Assigned
2627 Schedule for Hearing Screenings,, Testers

Assigned
2628 Schedule for Phys. Disab. Screenings, Testers

Assigned
2629 Schedule for Home Interviews, Interviewers

Assigned
263 Data. Collection Schedules for Sells

2631 Schedule for Metropolitan Testing, Testers
Assigned

2632 Schedule for Admin. of Phys. Disao. Scale,
-Testers Assigned'

2633 Schedule for Admin, of Bender-Gestalt,
Testers Assighed
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2634 Schedule for Vision Screenings, Testers
Assigned

2635 -Schedule for Admin. of WISC, Testers
Assigned .

2636 Schedule for Speech Screenings, Testers
Assigned

2637 Schedule for Hearing Screenings, Testers
Assigned

2638 Schedule for Phys. Disab. Scre,enings,
Testers Assigned '''"

2639 Schedule for Home Interviews. Interviewers
Ass'igned

3 Data about All 1248 Children in the Sample for All Categories of
Special Education Needs Investigated by the Study
31 Data about Dist. 1 Sample

311 ''Current Data" from Students' Cumulative
312 Test/Interview Data from Dist. 1 Sample

3121 Metropolitan Test Data
3122 Physical Disability Scale Data
3123 Bender-Gestalt Data
3124 Vision Screening Data
3125 WISC Data
3126 Spoech Screening Data
31 27 Hearing Screening Data
3128 Physical Disability Screening Data
31 29 Home Interview Data

32 Data about Marana' Sample
321 "Current Data" from Students' Cumulative Records
322 Test/Interview Data from Marana Sample

3221 Metropolitan Test Data
3222 Physical Disability Scale Data
3223 Bender-Gestalt Data
3224 Vision Screening Data
3225 WISC Data
3226 Speech Screening Data
3227 Hearing Screening Data
3228 Physical Disability Screening Data
3229 Home Interview Data

33 Data about Sells Sample
331 "Current Data" fr.om Students' Cumulative Re::ords
332 Test/Interview Data from Sells Sample

3321 Metropolitan Test Data
3322 Physical Disability Scale Data
3323 Bender-Gestalt Data
3324 Vision Screening Data

Records

A-
1
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,3325 .WISC; Data
33Z6 Speech crreening Data
3327 Hearing Screening Data
3328 Physical Disability Sc -t. ening Data
3329 Home,interview Data
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